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DEVELOPING CULTURAL AWARENESS: A GROUNDED THEORY STUDY OF
PRE-SERVICE TEACHERS’ FIELD EXPERIENCES IN TAIWAN

Scott Eugene Hovater
University of Nebraska-Lincoln, 2007
Advisor: Miles T. Bryant
With a mandate from the US Department of Education to train future teachers to
be culturally sensitive to students from diverse backgrounds, colleges of education are
turning to study/teaching abroad programs as one means of helping future teachers
develop more cultural awareness/sensitivity. This study explores whether pre-service
teachers experiences in one teaching abroad program in Taiwan has helped to foster
cultural awareness.
A grounded theory methodology was used in order to establish a theory of
becoming culturally aware as perceived by the pre-service teachers themselves. Primary
data came from focus groups and interviews with secondary data from classroom
observations, and student evaluations. All of the pre-service teachers taught English for
eight weeks in local Taiwanese schools and lived with Taiwanese families.
Common experiences that led the pre-service teachers to perceive of themselves
as becoming culturally aware emerged from the data. Initial reactions to being immersed
in a culture foreign to them were negative. Feelings of being different, sensing
vulnerability, and being unable to communicate effectively emerged. Participants
developed frustration, questioned their effectiveness as instructors and felt a lack of
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support from the program directors. Excessive tiredness due to an influx of new stimuli
and a strong desire to hold on to something familiar also emerged. From this initial
period of frustration, participants described having more empathy towards their students
in Taiwan and students in general. A further common experience was an increase in
pedagogical creativity as the pre-service teachers adapted their lessons to fit the needs of
their Taiwanese students. A theory for how these experiences interplay to lead to
cultural awareness for pre-service teachers was developed.
Colleges of education should continue to encourage pre-service teachers to
participate in teaching (study) abroad programs, especially if they require immersion.
Priority should be given to sending pre-service teachers to cultures that are vastly
different than their own. Recommendations for further study include examining whether
the pre-service teachers in the study demonstrate cultural awareness in their classrooms
after beginning their teaching careers and doing further studies that examine immersive
teaching abroad programs and their impact on creating culturally aware teachers.
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CHAPTER 1
Introduction
Statement of the Problem
Interaction of the world’s cultures and ethnic groups has continued to increase as
new technology brings all of us closer together (Adler, 2002; Friesen, Kang, McDougall,
1995; Mahan & Stachowski, 1992; Spring, 1998). Conservative projections from the
2000 US Census predicted that by the year 2050 there would no longer be a majority
ethnic group in the United States (Hodgkinson, 2001; U.S. Bureau of the Census, 2001).
The majority of American classrooms would consist of students from several different
racial and ethnic backgrounds. By 2002, minorities had already become the majority in
several of the largest cities (Anderson, 2002; Booth, 1998b) resulting in public school
systems where a “minority majority” is a common occurrence (Booth, 1998b; Fletcher,
1998a; Nelson, 2001; Nygren & Brunkow, 2002).
In contrast to the increased diversity of students, research has estimated that
future teachers in the United States are and will remain majority white and monolingual
(Cushner, McClelland, & Safford, 1996; Gollnick and Chinn, 2002). Statistics show that
86% of the teaching force is from the European-American middle class and only 5% of
these teachers claim fluency in a language other than English (Cushner, McClelland, &
Safford, 1996; Gay & Howard, 2000). Research also shows that white, monolingual
teachers placed in diverse urban school settings are ill-prepared and ill-equipped to
handle the education challenges with the result that turnover rates are extremely high
(Lankford, Loeb, & Wyckoff, 2002).

2
With the discrepancy between the non-diverse teaching workforce and the diverse
student population, many researchers have recognized that in order to help children reach
their full potential colleges of education have a two-fold job. First, they must continue to
actively recruit and train more teachers from all racial and ethnic backgrounds (Boyer &
Baptiste, 1996; Case, Shive, Ingebretson, & Spiegel 1988; National Commission on
Teaching and America’s Future, 1996). Second, they must instill in future teachers an
attitude of cultural awareness that will help them meet the needs of the diverse students
they will find in their classrooms (Gordon, 1994; Hollins, 1993; Kelleher, 1987; Taylor &
Sobel, 2001; Zeichner, 1996). In response to the second problem, colleges of education
are now required to include some form of multicultural education within their programs
of study (Colville-Hall, Macdonald, & Smolen, 1995; Cordova, 2002; Evans, Torrey &
Newton, 1997; Gomez, 1996). Beyond this basic requirement some programs have also
added urban field experience requirements (Cooper, Beare, & Thorman, 1990; Larke,
Wiseman, & Bradley, 1990; Patton, Silva, & Myers, 1999) and/or cross-cultural
internships abroad (Mahan and Stachowski, 1990; Quinn, et. al., 1995).
These curriculum changes are viewed as positively contributing to the increase in
cultural responsiveness within pre-service teachers (Banks, 1997; Boyle-Baise, 2002;
Capella-Santana, 2003; Mullins, 1998; Peterson, Cross, Johnson, & Howell, 2000).
Some studies, however, have shown that even after course instruction, urban field
experiences, or internships abroad, cultural awareness has yet to become entrenched into
the minds of future teachers (Appelbaum, 2002; Cockrell, Placier, Cockrell, &
Middleton, 1999; Haberman, 1991). Educators are still in search of methods to connect
these effective pedagogical strategies within education programs with the pre-service
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teacher’s development of a culturally sensitive disposition. The absence of this
disposition perhaps explains the documented but seemingly short-lived changes in preservice teachers’ perspectives (Swartz, 2003). In some instances multicultural education
courses may even have reinforced negative stereotypes that pre-service teachers held
before entering an educational program (Appelbaum, 2002; Haberman, 1991; Haberman
& Post, 1998).
The question of how to effectively raise cultural awareness in pre-service teachers
has not been answered. With the current multicultural education requirements, studies
show knowledge of multicultural issues has slowly improved among pre-service teachers
throughout the 80s, 90s and the beginning of the 21st century (Bennet, 1995; Cockrell,
Placier, Cockrell, & Middleton, 1999; Martin, 1991; Sleeter, 2001). Although knowledge
of diversity issues has increased, studies also suggest that many teachers lack an
internalized understanding of what racial and ethnic minority students encounter in their
classrooms (Gay & Howard, 2000; Mahan & Stachowski, 1990; Powell, 2001; Tomic,
1996). Creating this subconscious attitudinal change is difficult to achieve since changes
in attitudes and beliefs require confronting one’s cultural upbringing and personal
worldview (Brown & Ratcliff, 1998; Kelleher, 1987; Pang, 2001).
The terms cultural diversity and multicultural education have become
commonplace terms in colleges of education (Banks, 1993; Birkel, 2000; Grottkau &
Nickolai-Mays, 1989; Ridley et al., 1995) and few graduates question the value of these
politically correct terms. However, developing a subconscious awareness of cultural
differences goes beyond learning politically correct terminology. Researchers suggest
that the development of cultural awareness often requires a period of immersion in an
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environment that is different than one’s cultural upbringing (Boyle-Baise, 2002; BoyleBaise & Sleeter, 2000; Stachowski & Visconti, 1997). It is suggested that intensive
cultural immersion allows the individual to see the world in a different perspective
(Villegas & Lucas, 2002). For this reason, many teacher educators advocate for crosscultural experiences to become requirements of teacher education programs (Murry &
Herrera, 1998; Wilson, 1993). These experiences fulfill two important purposes. First,
they allow pre-service teachers to take what they have learned in the classroom and begin
to incorporate it into their lives (Hornig, 1995; Smith & Pickert, 1995; Stachowski and
Visconti, 1998). Second, an intense cross-cultural program requiring immersion has the
potential of instilling cultural awareness within pre-service teachers within a short period
of time (Anderson & Cranston-Gingras, 1991; Mahan & Stachowski, 1990; Maurer &
Halloway, 1995).
Total immersion programs have been lauded as the best possible means of
developing cultural responsiveness in pre-service teachers (Mahan & Rains, 1990; Quinn,
et. al., 1995; Wiest, 1998). One common way to create such a program is through a
teaching abroad practicum. A few studies have been done on the impact these programs
have on the development of cultural awareness in pre-service teachers (Adeeb, 1994;
Friesen, Kang, & McDougall, 1995; Gingerich, 1998; Mahan & Stachowski, 1985).
However, there is a lack of research that attempts to discover the common experiences
pre-service teachers have while participating in a teaching abroad program requiring total
immersion. Exploring the experiences of pre-service teachers and developing a theory
that explains these common experiences is a needed addition to the literature. This study
helps to fill this void.
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Purpose Statement
The purpose of this grounded theory study was to explore the learning
experiences of pre-service teachers who participated in a teaching abroad program in
Taiwan.
Grand Tour Question
How did pre-service teachers describe and perceive their cross-cultural field
experiences in an immersion program in Taiwan?
Research Questions
1. What do the pre-service teachers remember about their experiences in Taiwan?
2. What general categories emerged from the data? (open coding)
3. What were the common outcomes that pre-service teachers experienced? (axial
coding)
4. What theoretical framework explained the common experiences? (selective
coding)
5. Did pre-service teachers perceive their experiences as making them more aware
of their own cultural background? And if so, how?
6. Did pre-service teachers perceive their experiences as influencing their
perceptions of the world? And if so, how?
7. Did pre-service teachers perceive their experiences as influencing their future
teaching? And if so, how?
Definition of Terms
In multicultural education, definitional variance has been problematic
(Appelbaum, 2002; Banks, 1994; Gollnick & Chinn, 2002) and so it is imperative that
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specific terms are defined clearly for this study. Key terms for this study are listed in
alphabetical order below:
Cross-cultural field experience – Occurs when a person continually interacts with
and lives among a group whose culture is different from one’s own. The experience
requires lengthy involvement within the new culture and, while in the culture, the
individual would be considered a minority by the cultural mainstream (Stachowski &
Mahan, 1998).
Culture – Culture refers to the symbols, behaviors, values and beliefs that are
shared by a group of individuals. A culture can be large and include all individuals from
a given group (ex. the Han Chinese) or nation (ex. the people of Japan). Cultures can
also be subdivisions within these larger groups (i.e., the Han Chinese living in Monterey
Park, California, the Japanese living on Okinawa). Although race and ethnicity are often
used as means to delineate cultures, culture supersedes race and ethnicity (Gollnick &
Chinn, 2002; Pang, 2001).
Cultural assimilation – Occurs when one ethnic or cultural group acquires the
behavior, values and characteristics of another ethnic or cultural group while shedding its
own cultural characteristics (Gollnick & Chinn, 2002).
Cultural awareness – The heightened ability of individuals to understand and to
internalize their own cultural values, beliefs and unique characteristics (i.e., worldview),
while comprehending that others may not share those same values, beliefs and
characteristics. Synonyms of cultural awareness are cultural sensitivity and cultural
responsiveness (Gingerich, 1998; Haberman, 1991; Villigas & Lucas, 2002).
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Culturally responsive teaching – Culturally responsive teaching is defined as
“using the cultural characteristics, experiences, and perspectives of ethnically diverse
students as conduits for teaching them more effectively. It is based on the assumption
that when academic knowledge and skills are situated within the lived experiences and
frames of reference of students, they are more personally meaningful, have higher interest
appeal, and are learned more easily and thoroughly” (Gay, 2002, p.106)
ESL/EFL/ELL – The acronym ESL stands for English as a Second Language. An
ESL teacher is a title given to teachers who teach English to non-native speakers in an
English speaking country. EFL stands for English as a Foreign Language. Teachers who
teach English in a country where English is not the predominant language are said to be
EFL teachers. In the United States some school districts have replaced the ESL acronym
with ELL which stands for English Language Learners. An ELL teacher could be either
an ESL or EFL instructor (TESOL website, http://www.tesol.org).
Immersion – Immersion refers to a person participating in another culture to the
extent that they actually live in the culture twenty-four hours a day for an extended period
of time (Stachowski & Mahan, 1998).
Monocultural – Someone who has lived their whole life in one culture and is a
member of the majority within that culture (Aaronsohn, Carter, & Howell, 1995;
Contreras & Lee, 1990)
Monolingual – Someone who speaks only one language (Gollnick & Chinn,
2002).
Multicultural education – Banks and Banks (2001) offered the following
definition of multicultural education. Multicultural education is “a reform movement
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designed to change the total educational environment so that students from diverse racial
and ethnic groups, both gender groups, exceptional students, and students from each
social-class group will experience equal educational opportunities in schools, colleges,
and universities” (p. 434).
Perception/Perceive - Perception is the act or ability of becoming aware of your
environment through the use of your senses. It is the ability to recognize and understand
(Random House Webster’s Dictionary of American English, 1997).
Pre-service teacher – A current student or recent graduate who aspires to enter the
teaching profession (Boyle-Baise, 2002; Villegas & Lucas, 2002). For the purposes of
this study a pre-service teacher is an undergraduate student or recent spring graduate
enrolled in an educational program within the United States.
Teacher education programs – Include both accredited teachers colleges and
colleges of education. It is a program whereby an individual desiring to become a teacher
would enroll either as an undergraduate or graduate student. Students within these
programs are referred to as pre-service teachers in this study.
TESOL – Stands for Teaching English as a Second or Other Language. Students
who desire to teach ESL/EFL/ELL pursue a certificate in TESOL (TESOL website,
http://www.tesol.org).
World Passport – A for-profit organization that is run by Taiwanese nationals.
The purpose of the organization is to provide a cultural and educational experience to the
youth of Taiwan by offering quality summer English teaching programs. Further
information on the World passport organization can be found in chapter three of this
study.
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Target Audiences
There were five target audiences for this study: pre-service teachers, current K-12
teachers, administrators, directors of teaching (study) abroad programs and college
faculty in teacher education departments. Pre-service teachers can benefit by learning
about the experiences of others who were in a similar learning stage. Current K-12
teachers can be helped by the development of a theory, which attempts to explain the
experiences one might need to become more culturally sensitive to diverse students. Preservice teachers and current teachers may also be inclined to join similar immersion
programs if results show a proclivity toward the development of cultural awareness
within the participants.
The study will help teacher education faculty, administrators and study abroad
directors better understand the experiences pre-service teachers have when participating
in an immersive cross-cultural field experience. If the experiences prove positive and
beneficial, further emphasis could then be made to increase the number of these programs
colleges of education offer.
Assumptions of the Study
Within the United States, multicultural education is a key component of teacher
education programs (Heuberger, Gerber, & Anderson, 1999; Stachowski & Mahan,
1998). The need for culturally-aware teachers in the classrooms is one assumption of this
study. Another assumption is that cultural awareness is not primarily obtained
cognitively, but mainly through experiences (Boyle-Blaise, 2002, Villigas & Lucas,
2002).
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It is also assumed that the participants in the cross-cultural field experience
described in this study are willing to participate and are open to living and working in a
different culture. The participants in this study had to first apply for a position on the
World Passport summer team. This implies that they were interested in seeking a crosscultural experience. The selection of individuals for the team examined each person’s
personality, informal teaching experience, previous cross-cultural experience as well as
other criteria. During an average year, around 80 people apply for the program and
around 25-35 are accepted. After being selected for the World Passport program the
participants also had to volunteer to participate in this study. Their desire and willingness
to participate assumes at least a minimal interest in pursuing areas related to cultural
awareness.
A further assumption is that the participants received an immersive experience
while teaching in Taiwan. The World Passport program places all of its teachers in
Taiwanese homes and all of the participants in the study were placed in separate home
stays throughout their stay in Taiwan. All of the participants taught in Taiwanese high
schools, had Taiwanese teaching assistants and interacted with the World Passport staff,
which was also all native Taiwanese. However, each participant was not monitored
around the clock and the amount of time they spent with their co-teachers from the
United States was not measured.
Delimitations and Limitations
According to Miles Bryant, the author of The Portable Dissertation Advisor,
“Delimitations are the factors that prevent you from claiming that your findings are true
for all people in all times and places” (2004, p. 57). This study has delimitations in that it
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is narrowed to one cross-cultural teaching program that may differ in purpose and
structure compared to other teaching abroad programs. The study was also done in
Taiwan and so results may vary if the study is replicated in a different cultural setting.
“Limitations are those restrictions created by your methodology,” (Bryant, 2004,
p. 58). The multicultural education and cultural diversity movement has a strong political
and educational reform component among advocates in the United States (Appelbaum,
2002; Banks, 1997; Neito, 2002; Powell, 2001). This study attempts to avoid the political
and social ramifications of multicultural education and instead focuses on the underlying
personal transformations that may occur when pre-service teachers are immersed in a
cross-cultural teaching experience.
The major focus of this study has primarily been on diversity in terms of race,
language and ethnicity. Multicultural education also includes diversity in terms of class,
gender, religion, sexual orientation and students with physical and mental exceptionalities
(Banks & Banks, 2001; Gleason, 1991). This study may inadvertently touch on some or
all of these issues, but the setting led more readily to comments on diversity due to race,
language and ethnicity.
Another limitation of the study was the timing of the data collection. The Data
were collected during the midpoint of the participants stay in Taiwan, during their last
teaching week and immediately after completing the program. This allowed for the
collection of data that was fresh in the minds of the participants. Whether pre-service
teachers remember these experiences and apply them after beginning their teaching
careers cannot be answered by this study.
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This study relied on qualitative research methods. Qualitative research
acknowledges the impact of the researcher in shaping data collection, analysis and
interpretation (Creswell, 2002; Denzin & Lincoln, 2000). This limits the study’s
potential applicability to other researchers in other settings. As far back as 1985, Lincoln
and Guba discussed this limitation when they wrote, “The burden of proof lies less with
the original investigator than with the person seeking to make an application elsewhere.
The investigator’s role is to provide sufficient descriptive data to make those judgments
possible” (Lincoln & Guba, 1985, p. 298). However, providing “sufficient descriptive
data” allows for an internal validity that in turn allows for “transferability” (Lincoln &
Guba, p. 124) of the results to similar settings.
Significance of the Study
Understanding the experiences of pre-service teachers while participating in a
teaching abroad program may help answer questions about the profitability and success
of such programs. It will help by developing a theory that explains the physical,
intellectual and emotional processes that pre-service teachers go through while
participating in immersive cross-cultural programs. The development of this theory may
allow researchers to further study the experiences of participants in teaching abroad
programs and provide insights into how to make cross-cultural teaching experiences even
more beneficial. Finally, if the experiences of the participants are positive and beneficial,
teacher education programs may want to encourage more pre-service teachers to
participate in similar programs.
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CHAPTER 2
Review of Literature
Introduction
This literature review examines the need for multicultural education within
teacher education programs and the need to develop cultural awareness within pre-service
teachers. It further examines the theories of cultural awareness development and reviews
the types of training techniques and programs that have been employed to help preservice teachers become culturally aware. The review begins with the societal and
individual needs for multicultural education within teacher education programs, continues
with the current developmental theories concerning cultural awareness, and ends with the
training techniques and programs that exist. The summary of the literature review
indicates that further research is needed to ascertain the benefits of short-term teaching
abroad programs for pre-service teachers.
The Need for Multicultural Education and Increased Cultural Awareness
With the increasing interaction between cultures (Aaronsohn, Carter, & Howell,
1995; Davis, 1995; Gay & Howard, 2000) and with the increasing diversity in U.S.
classrooms (Heuberger, Gerber, & Anderson, 1999; Hodgkinson, 1985; Pallas, Natriello,
& McDill, 1989), the need for teachers who are culturally sensitive is critical. The need
for research that determines whether existing programs accomplish the goal of
developing culturally sensitive teachers is also critical.
In 1908, the “melting pot” metaphor (Booth, 1998b) was first used to refer to the
assimilation of immigrants arriving in the United States. This term implied that
immigrants should adapt their cultures, values and beliefs to those of mainstream
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America (Booth, 1998b; Fletcher, 1998a). Multicultural Education advocates now prefer
the “fruit salad” metaphor. Bowen and Jackson (1992) mention the reason for this
change of metaphors. They write, “Unlike the melting pot mentality of the past, a fruit
salad approach to enhancing cultural, racial, ethnic, and gender differences will enable
the nation to take advantage of the richness diversity promises” (p. 1). The question of
which metaphor, and consequently which ideology, serves the interest of the United
States is still debated (Branigan, 1998; Fletcher, 1998a).
The schools in the United States are becoming more diverse (Bank & Banks,
2001; Gollnick & Chinn, 2002; Nieto, 2002) and cultural differences between students
and teachers are on the rise (Appelbaum, 2002; Banks, 1997; Cooper, Beare, & Thorman,
1990). As the majority of teachers in the United States remains monolingual and white
(Cushner, McClelland, & Safford, 1996; Swartz, 2003; Zeichner, 1996) the demographic
profile of their future students indicate that increasingly more will be children of color
and ELL students (Appelbaum, 2002; Hodgkinson, 1985; Pallas, Natriello, & McDill,
1989). In fact, by the year 2010, it is projected that 38% of the 62,644,000 school-age
children in the United States will be minority (Haberman & Post, 1990). The urban
classrooms of the present and the majority of future classrooms will consist of students
from several different racial and ethnic backgrounds taught by teachers who are mostly
monolingual and white.
A study of pre-service teachers by Larke (1990) found that, although most preservice teachers realized their future students would be from diverse backgrounds, only
one-fifth of the sample admitted to a preference to work with students of different
cultures. Nearly half (43.1%) indicated that they would prefer to work with students who
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share their own cultural background (Larke, 1990). Larke’s study suggested that preservice teachers may feel uncomfortable working with students from different racial and
ethnic backgrounds than their own, thus supporting the need for increased teacher
training in cultural awareness.
Why do teachers need to develop cultural awareness? Briscoe (1991) suggested
that students are inseparable from their culture and social environment and that their
culture and background differences cannot just be shed outside the classroom door.
Contreras and Lee (1990) suggested that, “when the cultures of the school or the teacher
are not consistent with cultural values of students, there is the danger of cultural
conflicts” (p. 442). They completed a case study of two junior high science teachers and
found differential treatment of minority students by the white teacher versus equitable
treatment of all students by the black teacher (Contreras & Lee, 1990). Although their
case study only examined two teachers, they did notice that the monocultural teacher (in
this case the white teacher) tended to deprive the minority students of “valuable
educational opportunities” (p. 441).
Other studies also indicated that monocultural teachers sometimes have negative
perceptions leading to lower expectations for minority students. In a study about preservice teachers’ attitudes toward inner city schools, Aaronsohn, Carter, and Howell
(1995) found that 90% of their sample of pre-service teachers expected to find that inner
city students were out of control and possessed negative attitudes about school and
learning. The pre-service teachers appeared to adhere to many of the stereotypes about
minority and inner city children. Some descriptors used about what they expected
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included: “dirtier,” “involved in drugs,” “delinquents,” and “all diagnosed as special
education” (Aaronsohn, Carter, & Howell, 1995, p. 6).
These studies implied that teacher education programs are not instilling
acceptance of cultural differences and an internalized awareness of these differences
within future teachers. Several studies examined the lack of research in this area. Grant
(1995) examined the lack of research that “specifically addressed urban preparation or
multicultural education” (p. 4). He noted that, “schools of education, although clearly
aware of the changing demographics in urban schools and the failure of their graduates to
successfully teach students of color, have done little to meet these challenges” (p. 1). His
research question was twofold:
(1) Are there some best practices or professional perspectives that teacher
educators should use to prepare teachers to work in urban schools and/or to work
with students of color? (2) If so, are these best practices supported by research or
the professional judgment of several teacher educators who have experience and
are committed to preparing students to work in urban areas or with students of
color? (p. 2)
Grant found only 44 research studies that were focused on the education of preservice teachers and were related to multicultural education (Grant, 1995). These studies
became the data for a qualitative study. He divided the studies into two main groups:
programs where multicultural education was taught at the university (usually within one
course) and programs where the concepts of multicultural education and cultural
awareness were incorporated into a field experience. His findings suggested that
multicultural education must be infused throughout the entire teacher education program,
and that a cross-cultural field experience with total immersion provided the strongest
possibility for developing culturally responsive teachers. However, he further stressed
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that during the field experiences, the pre-service teachers “must be placed with
cooperating teachers who have a thorough knowledge of multicultural education” (p. 13)
for it to be successful.
Multicultural Education Requirements
With the changing demographics of the United States and the increased desire to
help all students reach their full potential regardless of race, ethnicity, gender, religion
and class (Banks, 1994; Ridley et al., 1995) accrediting agencies, beginning in the late
1960s, began to insist that teacher education institutions include multicultural education
as part of their programs (Gollnick, 1986). These agencies, specifically the American
Association of Colleges for Teacher Education (AACTE) and the National Council for
Accreditation of Teacher Education (NCATE), have been instrumental in pushing
programs toward including multicultural education. Multicultural issues first gained
recognition in 1969 when the AACTE published, Teachers for the Real World, which
emphasized the need for more effective preparation of teachers with regard to
multicultural diversity (Gollnick, 1986). Throughout the 1970s and the 1980s, the
AACTE continued to underscore the need for multicultural competency in the classroom
with other publications, such as No One Model American and Multicultural Education
through Competency-Based Teacher Education (Gollnick, 1986). However, it was the
AACTE’s collaboration with the NCATE and its constituent organizations that led to the
first standard for multicultural education, published in 1977, which required that
educational institutions provide evidence that multicultural principles had been infused
into their teacher preparation programs (Gollnick, 1986).
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In the 1980s, NCATE underwent the process of redesigning its standards for
accreditation, resulting in 18 standards and 94 criteria for compliance; of these, four of
the standards and seven of the compliance criteria integrated multicultural concepts
(Gollnick, 1986). However, as seen from the research, meeting these compliances may
not be enough to help pre-service teachers actually develop cultural awareness. These
compliances helped increase pre-service teachers’ cognitive awareness of multicultural
issues (Gay & Howard, 2000; Grottkau & Nickolai-Mays, 1989; Mahan & Stachowski,
1990). However, critics claim they have not caused any internalized change in preservice teachers (Appelbaum, 2002; Villegas & Lucas, 2002). This internalized change is
seen as necessary for the development of cultural awareness and cultural responsiveness
by many researchers (Boyle-Baise, 2002; Gay & Howard, 2000; Grant, 1994; Wiest,
1998). Knowing when someone has attained cultural awareness is difficult (Lehman,
1993; Noel, 1995). Before examining specific program types and training techniques, an
examination of the literature on how cultural awareness can be developed is necessary.
The Process of Developing Cultural Awareness
How can one develop or internalize an awareness and acceptance of those who
are different? Ridley et al. (1994) described the literature on cultural sensitivity as
“massive, vague, and disorganized” (p. 125). They argued that the literature offers little
guidance on how cultural sensitivity is achieved. There is a lack of answers to basic
questions such as: (1) Is cultural sensitivity comprised of cognitive processes, behavioral
styles, attitudes, or all of the above? (2) How would one even go about measuring a
cultural sensitivity construct (Ridley et. al., 1994)? The majority of studies comprising
cultural awareness are found in the counseling field and not in teacher education. This
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lack of examination of the process of how cultural awareness is developed could be a
reason that teacher education programs have a poor record in this area (Grant, 1994).
In counseling, studies suggested that counselors participate in sensitivity training
programs and exercises (Leong & Kim, 1991; Pederson, 1988) as well as working with
minority clients (Sue, Akutsu, & Higashi, 1987) to expose them to opportunities for self
and other awareness. Other studies have suggested that knowledge of racial and cultural
variables such as racial identity, ethnicity, acculturation, worldviews, and value
differences, and their respective influences on clients are factors that competent therapists
address in their conceptualization of client problems and goals (Sodowsky & Taffe,
1991). Knowledge of sociocultural characteristics that distinguish between and within
cultural groups has been found to contribute to the implementation of culturally relevant
and effective strategies as well (Sodowsky & Plake, 1992).
Hoare (1991) explained why cultural awareness is not so easily obtained. She
stated,
The particular lens of our own culture, and our position in it, imparts a bias from
which there is no escape. The first implication therefore, is that we must accept
that we are not objective, and second, that there is a direct relationship between
the depth of understanding of our (conscious and unconscious) biases and our
ability to unimposingly hear and help those who do not share our culturally
derived views (p. 45).
Training Techniques
With the challenge of educating each and every child to full potential, Bennett
(1995) saw a lack of teachers prepared to think and act in a culturally responsive way in
the classroom. Bennett questioned the kinds of changes that are needed and how
programs can create more culturally responsive teachers. Although Bennett’s study was
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self-reflective, the results offered several suggestions for programs desiring to improve
multicultural education in general and cultural awareness in particular. She suggested the
need for programs to foster in pre-service teachers a “cultural consciousness” (p. 261)
through the understanding of multiple historical perspectives and immersion in
multicultural schools and communities. Finally, she found “greater readiness for
multicultural education in multicultural classrooms among adult students and graduate
students entering teaching from previous careers” (p. 262). This may suggest that
multiple experiences outside of traditional education enhance cultural responsiveness.
Another study that proposed a change in teacher education programs is the study
by Noel (1995). She suggested that multicultural teacher education courses tended to
ignore an “initial” stage of development. This stage would precede the “knowledge
based, attitudinal, and skill oriented” (p. 267) stages that are prevalent. She proposed a
four-step sequence of components for this stage. Although she proposed a need for this
“initial” stage, she raised no research questions, and in her qualitative study did not prove
or defend the need for these initial steps, but instead assumed them to be essential.
Both Noel (1995) and Bennett (1995) examined the need for improved
multicultural education in conventional teacher education programs in the United States.
Eastman and Smith (1991) identified the need for improved multicultural education
because of increased internationalization. Although trainers (in business or education)
are often advised concerning finances, transportation and housing before going abroad,
Eastman and Smith discovered that few were instructed in the “social, psychological, and
emotional aspects of working overseas” (p. 27). While not stated, their implied research
question was: How can trainers be better prepared to face the cultural differences they
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face while working overseas? Questions were developed, with the cultural variables
attached, under four basic components. They were: (1) preparing the learner, (2)
directing the learner’s attention, (3) providing participation for the learner, and (4)
providing feedback (p. 23).
Nancy Adler (2002) also sees the importance of understanding cultural
differences for managers and businessmen who work in a global market. She suggests
the only way for managers to successfully negotiate business dealings across cultures is
for them to experience a culture different from their own. She writes,
Cultures vary in distinct, significant, and predictable ways. Our ways of thinking,
feeling, and behaving as human beings are neither random nor haphazard but
rather are profoundly influenced by our cultural heritage. Until we leave our own
community, we often remain oblivious to the dynamics of our shared culture. As
we come in contact with people from other cultures, we become aware of our
uniqueness and begin to appreciate our differences (Adler, 2002, p. 35-36).
Teacher Education Programs
Conventional Programs within the United States
Vavrus (1994) completed a study concerning multicultural education in teacher
preparation programs at three private liberal arts institutions in northwest Iowa. He noted
that few research studies have “analyzed the multicultural education pedagogy of teacher
preparation programs when delivered throughout an entire curriculum and into the
student teaching phase, especially in regions with predominantly white populations” (p.
46). Vavrus used a questionnaire presented according to Banks’ Levels of Integration of
Multicultural Content (p. 48). Since the research study was a qualitative study, the
questions were open-ended. The results placed the student teachers in one of four levels
of integration with only four students being placed in the transformation and social action
level which, based on the questionnaire, was the highest level of cultural awareness.

22
Although there were several limitations to the research results (p. 53), further results
suggested that programs should assimilate multiculturalism throughout a teacher
education program and not just offer it in one single course.
Emporia State University, through a grant from The National Institute on
Postsecondary Education, studied their students to assess their development of
multicultural awareness (Ambrosio, 2001). This study had a unique advantage that all
students in the teacher education program participated in the study (p. 4). Also, the
majority of students come from a homogenous background (p. 22) that typifies the
majority of teachers in the United States. Initial results were inconclusive. Ambrosio
stated that, “only slight gains were found between pre and post assessment times for the
attitude surveys” (p. 21). He noted:
Again, the stability in attitudes over time without positive immersion experiences
with target populations could have been a competing factor with classroom
experiences and instruction. Furthermore, it is necessary to examine course
content to identify practical immersion experiences and classroom activities that
specifically address the formation of healthy, productive MCD
(multicultural/diversity) attitudes (p. 21).
Cultural immersion field activities are not part of the program at Emporia State
University. Although they attempted to recreate cultural immersion in the classroom, the
results have not shown any statistical improvement in their students’ cultural awareness.
One interesting supposition for this lack of improvement during the course of four years
was the contention that students from a homogeneous background are “more resilient to
change” (p. 22).
Although Vavrus and the Emporia State University study analyzed entire
programs, Colville-Hall, MacDonald and Smolen (1995) examined the impact one
course, Diversity in Learners, had on their pre-service teachers at the University of
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Akron. They indicated a need for this course because “the pedagogy of today’s
multicultural education courses for pre-service teachers may determine the success or the
failure of minority students in the years to come” (p. 295). The authors described the
course in detail and then used the evaluations and perceptions of students in the course to
complete their research. The evaluations indicated that clinical activities, the use of a
variety of instructional models, problem solving, and field experiences in urban
elementary schools with diverse populations were identified as beneficial. Although
results of the study were given to the pre-service teachers, there was still the “persistence
of patterns that kept them in the same frame of mind despite the new knowledge” (p.
302). The authors commented on the challenge of instructing students who are
predominantly white with limited, if any, experience with another cultural group or
setting. They concluded that a one-semester course was insufficient.
Rodriguez and Sjostrom (1995) saw the need to evaluate diversity in classroom
practice and used the PRAXIS III: Professional Assessment for Beginning Teachers
instrument to compare a novice and an experienced teacher. Their findings suggested
that the three cultural competencies in the PRAXIS III instrument provided a “helpful
framework for looking at teaching and learning in cross-cultural settings” (p. 310). Both
novice and experienced teachers received high praise for their effective strategies.
Finally, they too recommended that cultural diversity needs to be a central issue in any
teacher education program.
U.S. Cross-Cultural Programs
With an increasingly diverse student population in the United States and a
predominantly white, female teaching force, Cooper, Beare and Thorman (1990) saw the

24
need for cross-cultural programs that will help “embrace rather than smother cultural
diversity” (p. 1). Their research sought to answer the following questions:
What exactly are the connections between a student teacher’s cross-cultural
experience and his or her attitudes towards multicultural teaching? Does practice
teaching in another culture really make a difference in the actions of future
teachers? How do the attitudes and actions of student teachers who do not leave
their monocultural setting differ from their peers who do? (p. 2)
The Self-Assessment in Multicultural Education (SAME) instrument was given to 18 preservice teachers who completed a cross-cultural internship in south Texas and to 85 preservice teachers who completed their student teaching in Minnesota. The questionnaire
was subdivided into two categories. The “what is” category which looked at the preservice teachers’ actual experiences and the “what should be” category which asked them
to select the item they thought represented a culturally responsive individual. Results
showed significant differences between the two groups for nine of the twenty items in the
“what is” category. Only two of the 20 items in the “what should be” category yielded a
significant difference. The authors suggested that the 85 students who had no crosscultural experience were knowledgeable about multicultural issues but had not applied
them to their everyday lives and to their teaching. The cross-culturally experienced
group held high expectations of their students regardless of race, felt they had adequate
training to work with culturally diverse students, and enabled their students to express
ethnic differences.
The Minority Mentorship Program (MMP) of Texas A&M also incorporated
cross-cultural elements. Larke, Wiseman and Bradley (1990) studied the effectiveness of
this program to develop in pre-service teachers a cultural sensitivity and an understanding
of students from various ethnic/racial groups. A pre-assessment and post-assessment
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called Perceived Personality Characteristic Inventory (PPCI) was administered to
mentors of sixth-grade African American or Mexican American students. Results
showed a marked difference in the mentor’s attitudes toward their mentees after one year.
The pre-assessment (administered two weeks into the program) indicated that the mentors
graded their mentees personality characteristics as mainly negative (81% negative) while
the post-assessment (administered one year later) was mainly positive (84% positive).
Personal Insights of Pre-service teachers
The following three research articles concern pre-service teachers and their
experiences related to preparing to teach in a diverse classroom. The studies all mention
the same research problem: there is insufficient research in this field and a need to
understand the questions and concerns that pre-service teachers have about multicultural
education. Goodwin (1997) presented the multicultural stories of 75 pre-service teachers
from Columbia University’s Teachers College who, at the time, were student teaching in
New York City. Three research questions were asked. They were:
1. What kinds of multicultural/diversity issues are pre-service teachers
concerned with?
2. What kinds of questions do these issues raise for pre-service teachers?
3. What solutions do pre-service teachers recommend in terms of dealing with
multicultural dilemmas? How appropriate and effective might these solutions
be? (p. 120)
Results showed that race and racial issues were the main concerns of the pre-service
teachers. Questions raised included: How to know when a situation in class was racist or
just children playing? What to do when situations arise? The questions showed the
student teachers’ feelings of helplessness in the face of multicultural conflicts or
dilemmas. Recommendations from pre-service teachers focused on reactive measures
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rather than proactive measures and saw multicultural issues being self-contained within
individual classrooms. They did not equate these issues to wider social issues.
Kea and Bacon (1999) used pre and post-questionnaires to survey pre-service
teachers (40 African-American and 29 Caucasian) who participated in a two-day
multicultural conference. They also used reflective journals written by the participants.
Results of the questionnaires showed wide discrepancies regarding how well the
participants understood different cultural groups (Native Americans, Asians, Middle
Easterners, African-Americans, Hispanics, and Caucasian), how much interaction they
had with these groups, how prepared they felt to teach students from these groups, and
how well their teacher training program prepared them to teach students from different
cultural groups. The journals reflected attitude adjustments in the students and suggested
that intensive multicultural conferences, like the one presented, can benefit pre-service
teachers.
Cockrell, Placier, Cockrell, and Middleton (1999) focused their study on a total of
24 randomly selected students enrolled in their three-hour course Foundations of
Education. The qualitative study coded concepts into categories using a constant
comparative method of analysis. Findings were presented in four categories: diversity
experiences, relationships between culture and schooling, “diversity” versus
“multiculturalism,” and how to “do” multicultural education (p. 355). Most of the
students (19) had limited experience with diverse populations, and saw school as being a
transmission of a common American culture. One suggestion for how to “do”
multicultural education was to have more field experience in another culture or diverse
cultural setting.
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Teaching (Study) Abroad Programs
Attitudes toward Teaching (Study) Abroad
With the increasing interest in a global village and the need for graduates to be
internationally competent, Oregon State University saw its study abroad program as a
tool for helping students compete in the new global market. King and Young (1994)
assessed student attitudes toward study abroad at OSU to comprehend “the prejudices,
desires and opinions” (p. 77) students have about study abroad programs. The data were
collected in the form of two surveys. The first “aimed at determining general knowledge
about and attitudes toward study abroad opportunities among undergraduates” (p. 77).
The second was “designed to determine the attitudes and opinions of former study abroad
participants” (p. 81). Findings in the first survey showed that over half of undergraduate
students had not even heard of study abroad opportunities, that the overwhelming
hindrance to study abroad was financial concerns, and that only 3% of education majors
had plans for studying abroad. The second survey contradicted the attitude that the cost
of study abroad was exorbitant since over 80% of those who had studied abroad said that
it was only slightly more expensive than studying in the United States. Another finding
was that the major influence for students to study abroad was that they had previously
had experience living in another culture.
Specific Programs
Mahan and Stachowski (1990) attempted to ascertain whether overseas teaching
projects provided student teachers with a strong sense of cultural awareness. They
compared 91 pre-service teachers from Indiana University’s college of education.
Twenty-eight of these students participated in the traditional program and 63 in the
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overseas program. The pre-service teachers who did their student teaching overseas
participated in the Overseas Student Teaching Project that placed student teachers in
schools in England, Scotland, Ireland, Wales, Australia and New Zealand. A survey was
administered to all the participants after completion of their student teaching assignments.
Participants were asked to reflect on “new learnings” that they judged to be very
important. These learnings were grouped under eight categories: classroom teaching
strategies, curriculum content and selection, fact acquisition, human interrelationships,
discoveries about self, world human life/global issues, aesthetic knowledge/appreciation,
and miscellaneous (p. 15). The results showed that the overseas student teachers
recorded a significantly higher percentage of learnings in each of the eight categories.
Vall and Tennison (1992) noticed that pre-service teachers were being “socialized
into adopting and perpetuating the ‘status quo’ of school practice” (p. 31) in regards to
multicultural education. They argued that most traditional teacher education programs
were lacking a cultural immersion component that could combat the status quo and
develop critical thinking and reflective skills. Vall and Tennison examined the impact of
an overseas experience in England on the elementary education participants’ perceptions
about education. Data were collected through interviews, student journals, seminars and
classroom observation conferences. Findings suggested that “the confusion and culture
shock of teaching in a foreign setting allowed participants to see education from a variety
of perspectives … whether they adjusted to the culture or not (p. 33).
Quinn, Barr, Jarchow, Powell, and McKay (1995) recognized the “need for
greater international awareness and understanding among pre-service teachers” (p. 18).
They compared five American and six New Zealand education majors on their
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perceptions of teaching in a system different from their own. A variation of the constant
comparative method of data analysis was used and seven categories of personal
constructs regarding international student teaching and living in another culture were
identified. Results were analyzed based on the themes developed from the seven
categories.
Possible Improvements
Martin and Rohrlich (1991), although not mentioning pre-service teachers,
suggested the need to define the expectations study abroad students have concerning their
cross-cultural education. They raised two research questions, which were:
1. What are sojourner expectations regarding various aspects of the sojourn?
2. What is the relationship between these expectations and selected sojourner
characteristics?
Data collection involved a pre-departure questionnaire on 13 aspects of study abroad
expectations. These were rated on a 5-point scale. The questionnaire was distributed to
1,248 students with 482 usable questionnaires returned. Results indicated that students
were most concerned with housing, sufficient money and extracurricular travel. Students
showed little concern for adjusting to new customs. The results provide useful insights
on student expectations and may help in the development of pre-departure training.
While Martin and Rohrlich looked at student expectations to help improve study
abroad programs, Stachowski and Visconti (1997) examined the study abroad programs
themselves. They identified the need to ascertain whether the increasing numbers of
study abroad programs are educational or just “tourist programs” (p. 7). Stachowski
evaluated Indiana University’s Overseas Student Teaching Project as well as other
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programs. Suggestions for improvement included making sure the desired goals and
outcomes are clearly stated by both the home institution and the participating individual,
requiring a solid foundation of stateside academic, cultural, and professional preparation,
and incorporating an ongoing in-depth reflective process for each participant.
Personal Insights of Pre-service teachers
Friesen, Kang and McDougall (1995) wanted to hear “the voices of student
teachers” (p. 40) and used pre-service teacher stories as a means of qualitative data
collection. This study reflected on only two pre-service teachers who participated in a
student teacher exchange program. One was from Cameroon, Africa and the other from
Canada. Results suggested an “awakened global consciousness through a collision with
the other’s horizons” (p. 45) and a new sense of humanity. Their experiences have also
led them to develop solidarity with educators from other countries.
Mahan and Stachowski (1991) also reported pre-service teacher insights. These
insights came from pre-service teachers who had participated in a previous research study
completed by the authors (Mahan & Stachowski, 1990). The research questions were:
1. How do the overseas student teachers themselves describe the kinds of
changes they underwent, in order to maximize their effectiveness in the
classroom and their success overall?
2. Do their changes tend to focus on professional skills and attributes, or are they
more of a personal or social nature?
3. At the conclusion of their overseas classroom experiences, in what areas do
they feel continued professional growth, development, and change must
occur?
Open-ended questions were asked in a survey of 190 pre-service teachers who
participated in the Overseas Student Teaching Project. The results showed a significant
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relationship between pre-service teachers participating in study abroad programs and the
amount of cultural responsiveness developed.
Summary of the Literature Review
Several major issues emerged repeatedly throughout the literature review. One
issue was the impact cultural immersion can have on pre-service teachers’ multicultural
development. Another was the understanding that the research on multicultural program
development had not yet “arrived” to meet the needs of the diverse population in the
schools. Multicultural education is in an early stage of development (Banks & Banks,
2001) and evolving (Appelbaum, 2002). A final major issue was the need for programs
to incorporate multiculturalism throughout the program and not place it in only one
course. This involves a commitment by the program staff and a thorough understanding
of diversity and multiculturalism for all teacher educators.
Need for Study
Total immersion programs, especially study abroad programs, are being lauded as
the best means of developing cultural responsiveness in pre-service teachers. One gap in
the research is that we have not had an opportunity to hear the voices of pre-service
teachers. Letting the voices of pre-service teachers guide the collection of data will help
in the formation of a theory that explores what happens to these pre-service teachers due
to their participation in a teaching abroad program that includes total immersion.
The literature suggests that involvement in a teaching abroad program would
expose pre-service teachers to a variety of cultural challenges, immerse them in a culture
completely different from their own and potentially widen their worldview thereby
strengthening cultural awareness. Does this happen? Do pre-service teachers’
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experiences show a widening worldview? What are the common experiences of preservice teachers participating in an immersive cross-cultural teaching abroad program?
The purpose of this study is an attempt to answer these questions by allowing the preservice teachers to speak for themselves.
Why Include a Literature Review in a Grounded Theory Study?
Researchers using the grounded theory method normally do not do a literature
review before collecting and analyzing data. Instead, a researcher utilizing the grounded
theory method attempts to derive a theory from the data without relying on or being
influenced by previous research. Data is simultaneously collected and analyzed with a
review of the literature coming during or even after the analysis (see chapter three for a
discussion on the grounded theory method).
As Strauss and Corbin state in their text, Basics of Qualitative Research:
Techniques and Procedures for Developing Grounded Theory, “a researcher does not
begin a project with a preconceived theory in mind. Rather, the researcher begins with an
area of study and allows the theory to emerge from the data” [italics added] (Strauss &
Corbin, 1998, p. 12). This review of the literature was included in order to place the
research within an area of study, specifically the various methods employed by teacher
education programs to develop cultural awareness within pre-service teachers. A theory
of what happens to pre-service teachers as they participate in a cross-cultural field
experience in Taiwan will emerge from the data.
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CHAPTER 3
Research Methods
Assumptions of Qualitative Research
Qualitative researchers approach their studies with a certain paradigm or
worldview, a basic set of beliefs or assumptions that guide their inquiries (Creswell,
2002). The most pertinent philosophical assumptions are those that relate to the
underlying epistemology that guides the research. Epistemology refers to the
assumptions about knowledge and how it can be obtained, and suggests four underlying
"paradigms" for qualitative research: positivism, post-positivism, critical theory, and
constructivism. Orlikowski and Baroudi (1991) suggested three categories based on the
underlying research epistemology: positivist, interpretive and critical. Although these
three research epistemologies are philosophically distinct, in the practice of social
research these distinctions are not always so clear-cut. There is considerable
disagreement as to whether these research ‘paradigms’ or underlying epistemologies are
necessarily opposed or can be accommodated within one study (Orlikowski & Baroudi,
1991).
The word ‘qualitative’ is not a synonym for 'interpretive'. Qualitative research may
or may not be interpretive, depending upon the underlying philosophical assumptions of
the researcher (Denzin & Lincoln, 2000; Lincoln & Guba, 1985). Qualitative research
can be positivist, interpretive, or critical. The choice of a specific qualitative research
method is independent of the underlying philosophical position adopted.
Positivist research assumes that reality is objectively given and can be described by
measurable properties that are independent of the observer and the instruments used.
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Positivist studies attempt to test theory, in an attempt to increase the predictive
understanding of phenomena. Orlikowski and Baroudi (1991, p.5) classified research as
positivist if there was “evidence of formal propositions, quantifiable measures of
variables, hypothesis testing, and the drawing of inferences about a phenomenon from the
sample to a stated population.”
Interpretive researchers start out with the assumption that access to reality is only
through social constructions such as language, consciousness and shared meanings. The
philosophical base of interpretive research is hermeneutics and phenomenology (Miller,
2001). Interpretive studies attempt to understand phenomena through the meanings that
people assign to them. Interpretive research does not predefine dependent and
independent variables, but the foci are on the full complexity of human sense making as
the situation emerges (Creswell, 2002).
Critical researchers assume that social reality is historically constituted and that it
is produced and reproduced by people. Although people can consciously act to change
their social and economic circumstances, critical researchers recognize that their ability to
do so is constrained by various forms of social, cultural and political domination. The
main task of critical research is seen as being one of social critique, whereby the
restrictive and alienating conditions of the status quo are brought to light. Critical
research focuses on the oppositions, conflicts and contradictions in contemporary society,
and seeks to be emancipatory (Creswell, 2002).
Unlike quantitative research, which looks to generalize to a population or to
examine the relationship between variables, qualitative research attempts to explore and
understand a phenomenon (Creswell, 2002). In qualitative research, researchers are the
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primary instrument of data collection and they involve themselves in the research in order
to understand and record the participants’ perceptions and experiences (Creswell, 1998).
Qualitative research typically deals with a small purposely chosen group of participants
who will be able to provide a “rich, thick description” of the phenomenon (Miller, 2001).
In qualitative research, the focus of attention is on the perceptions and
experiences of the participants. What the participants say they believe, the feelings they
express, and the explanations they give are treated as significant realities. This is their
relativistic view of the world. The researcher is not seeking the kind of verifiable and
absolute “truth” that functions in a cause and effect model of reality. The working
assumption is that people make sense out of their experiences and in doing so create their
own reality (Locke, Spirdusa, & Silverman, 1993). The researcher assumes the
responsibility of interpreting what is said. The interpretations must include the
perspectives and voices of the people who are studied (Denzin & Lincoln, 2000).
Rationale for Using a Qualitative Approach
The rationale for selecting a qualitative approach to this study was multifaceted.
First, the nature of the research questions presupposed a qualitative approach. The aim
was to try and understand “how” teachers perceived their experiences while participating
in a cross-cultural field experience in Taiwan. Questions that are looking at “how” a
phenomenon occurs are better answered by using a qualitative research method
(Creswell, 1998, p. 17). Second, the research was exploratory in nature. The purpose of
the study was to search for a theory or hypothesis that could shed light on the common
perceived experiences of these pre-service teachers. No preconceived hypothesis was
suggested as to what the data would show. Further reasons for using a qualitative study
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were to “present a detailed view of the topic” (Creswell, 1998, p. 18), appeal to the
audiences receptivity to qualitative work, and finally to “emphasize the researcher’s role
as an active learner who can then tell the story from the participants’ view rather than as
an ‘expert’ who passes judgment on the participants” (p. 18).
Grounded Theory Approach
Qualitative research methods are best suited to uncovering understandings and
meanings people assign to their experiences (Creswell, 1998; Denzin & Lincoln, 2000).
This study was best suited to a qualitative design because it aims to describe pre-service
teachers’ perceptions about their field experiences in Taiwan. Grounded theory was the
specific qualitative design selected for this study since this study promotes discovery and
theory development rather than verification of already existing theories. For grounded
theory studies, “a researcher does not begin a project with a preconceived theory in mind.
Rather, the researcher begins with an area of study and allows the theory to emerge from
the data” (Strauss & Corbin, 1998, p. 12).
Grounded theory as a methodology was originally developed by two sociologists,
Barney Glaser and Anselm Strauss (Glaser, 1978, 1992; Glaser & Strauss, 1967; Strauss,
1987). Glaser received his graduate education at Columbia University where he was
strongly influenced by Paul Lazarsfeld, an innovator of quantitative methods at that time
(Strauss & Corbin, 1998, p. 10). “Glaser saw the need for making comparisons between
data to identify, develop and relate concepts. The Columbia tradition also emphasized
empirical research in conjunction with the development of theory” (p. 10). Strauss
received his graduate education at the University of Chicago, which has a long history
and strong tradition in qualitative research. He was strongly influenced by scholars such
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as Park (1967), Thomas (1966), Dewey (1922), Meade (1934), Hughes (1971), and
Blumer (1969) (Strauss & Corbin, 1998). Although both Glaser and Strauss came from
strong quantitative traditions, they recognized the need for theory to be grounded in the
data itself, thus the birth of grounded theory in 1967 (Glaser & Strauss, 1967).
The grounded theory approach uses a distinct, systematic set of procedures to
develop an inductively derived theory about a phenomenon. The basic procedure is to
come up with categories that are well defined and detailed, and to relate them into a
framework to form a theory (Strauss & Corbin, 1998). Theory evolves during actual
research, and it does this through continuous interplay between analysis and data
collection (Denzin & Lincoln, 2000). The research findings constitute a theoretical
formulation of the reality under investigation (Strauss & Corbin, 1998).
Analysis in grounded theory is composed of three major types of coding. These
are: open, axial and selective coding. Open coding is the process of breaking down,
examining, comparing, conceptualizing and categorizing data. Through this process, one
emerges with categories, their properties, and the dimensional range of each property.
Axial coding is putting the data back together in new ways. One begins to relate the
categories to conditions, context, action/interaction strategies, and consequences forming
a theoretical model. Finally, from the axial coding results, propositions or hypotheses are
generated. Selective coding is the process of “selecting” a core category, systematically
relating it to the other categories and validating those relationships. A further explanation
of each coding type is provided in chapter four (open coding) and chapter five (axial and
selective coding).
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The Role of the Researcher
The role of the researcher in a qualitative research study is one of active
participant. The researcher takes a part in the process and does not ‘stand back’ from the
study. Any personal bias is stated upfront and the researcher does not attempt or claim to
be completely objective (Creswell, 1994).
The World Passport program was selected for this study because I had easy access
to the research site and the participants. As the previous program supervisor for World
Passport from 1997-2003, I also had a thorough understanding of how the program
works. As a personal friend of the executive director of World Passport, I also was
allowed access to archival data. This data included student evaluations of the World
Passport teachers and the teachers’ written evaluations of the World Passport program.
I have personally taught English in Taiwan for over fifteen years at a local college
and in local high schools. I have also led seminars on cooperative learning and other
teaching methods to Taiwanese English teachers. Finally, I am fluent in spoken
Mandarin and have been married to a Taiwanese wife for seventeen years. These
experiences and my former position with World Passport allow for physical and
emotional entry into the research site.
As a researcher, I made every effort not to disrupt the organization of World
Passport. All interviews and focus groups were done after working hours. Classroom
observations were done with permission from World Passport and the participants.
I expect World Passport to also benefit from the results of this study.
Understanding the experiences of pre-service teachers and the development of a theory to
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explain these experiences may help World Passport recruit better short-term teachers in
the future.
Study Site: The World Passport Program
Purpose
The purpose of the World Passport program is twofold. The primary purpose is to
bring native speakers of English to Taiwan to teach in the local high schools (Shih,
1996). This allows Taiwanese students who cannot afford to go abroad to study during
the summers a chance to interact with and learn from native English speakers. It also
allows high school programs throughout the island to offer a high quality English
learning environment for their respective students. The secondary purpose of the
program is to provide native English speakers a cultural and pedagogical experience. In
the past, these teachers have come primarily from the United States with other teachers
coming from England, Australia and New Zealand (Hovater, 2003a). Each year about
50% of World Passport’s teachers are pre-service teachers planning a career teaching
ESL/EFL/ELL. A further 20% are pre-service teachers planning to teach in mainstream
K-12 classrooms. The remaining 30% are either professional teachers on summer leave
(about 20%) or college students with teaching and/or cultural experiences who do not
anticipate teaching as their future profession (Hovater, 2003a). Regardless of their status,
World Passport calls all of their native English speakers
History
In 1965, scholars and educators around the Pacific Rim established a consortium
that focused on cultural, social, and language exchange between the United States and
Asian countries. This consortium was named the International Pacific Asia Consortium
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[InterPAC] (Shih, 1996). In 1980, Taiwan became part of the consortium and began to
participate in the exchange programs. The programs were successful because it was the
first of its kind and was an opportunity for the teachers and students from Taiwan to
travel and study abroad in the United States (Shih, 1996).
In 1996, when Dr. Ken Orton retired as the director of the consortium, World
Passport was established to continue the spirit of InterPAC and to develop similar
programs (Shih, 1996). World Passport has developed a network of close working
relationships with schools, from kindergarten to universities, in Taiwan and in the United
States, England, Australia and New Zealand. Continuing to nurture this relationship and
develop new programs that promote English in Taiwan is the major goal of World
Passport (Shih, 1996).
Goals
The goals of the program can be found on the World Passport website (World
Passport Website, 2003). They are:
1. Promote English so that our students can achieve bilingual skills for daily use
inside and outside school.
2. Encourage students to speak freely with confidence, regardless of their language
skill.
3. Excite the student’s global and cultural thinking through social contact with
foreign English teachers.
4. Provide the latest English teaching tools and information for the regular teachers
at the Taiwanese schools.
5. Use our expertise of teaching and learning English to help students break through
their personal language barriers.
6. Instill to the students a sense of social and global awareness and responsibility,
with their advancement in language, to believe that they can make a difference in
the world.
7. Motivate the students with accomplishments while having fun in learning.
8. Provide a summer program abroad where TESOL students become teachers to
gain firsthand teaching experience and a head start in their careers.
9. Encourage teachers to practice what they’ve learned in class and the concept of
“learning by doing”.
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10. Establish an environment where the teachers can be creative with the lessons and
be able to learn from mistakes.
11. Instill confidence in the teacher’s teaching ability as well as develop their cultural
awareness skills.
12. Bring prestige and recognition to your TESOL program with implementation of
this special cooperative exchange.
13. Allow the use of this program as an option to attract students to pursue studies in
TESOL at your institution.
Program
Each summer World Passport recruits between 25-35 native English speakers to
teach in local high schools in Taiwan. An application process begins each March when
World Passport advertises in the TESOL Quarterly Journal, through teacher education
programs and by placing advertisements in various college newspapers. Interested
applicants must complete the application form, send a resume, write a brief sample lesson
plan, and be interviewed by phone before they are considered for acceptance. Once
accepted, the teachers are asked to sign an agreement form and then are provided
roundtrip airfare as well as a weekly living allowance while in Taiwan. All teachers stay
with Taiwanese families during their eight-week stay in Taiwan and teach about 20-25
hours a week depending on the program.
The curriculum is structured so that English is used as a medium to teach other
subjects including drama, debate, American slang, and various interactive courses that
use role-play as the primary teaching method (Hovater, 2003b). In the afternoon,
teachers participate with students in activities that include dance, sports, games, and field
trips. Students are placed in classes based on their English language proficiency, and
class sizes range from 18-25 students. Each high school program lasts from one to four
weeks with the typical program only one week long.
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After arriving in Taiwan, teachers go through a week of orientation. The
orientation includes activities geared toward helping teachers quickly get involved in the
Taiwanese culture, learn about the Taiwanese educational system, pick up some teaching
tips and learn about the World Passport program (Hovater, 2001). During this time all
teachers are given the World Passport Teacher’s Packet (Hovater, 2003b), which
describes the courses and offers suggestions on how to teach each course. They are also
asked to teach one practice lesson to their peers with feedback and suggestions provided.
After the orientation, teachers are divided and sent to the various high school
programs. They are assigned a home stay where they will live with a Taiwanese family.
On average, teachers stay in three home stays over the course of the summer. The
program supervisor also assigns them to a language level and provides them with the
courses they will teach. Language levels are altered throughout the summer so that each
teacher has the opportunity to teach both beginning and advanced students. The
curriculum for each program for the most part is repeated week to week. Because of this
teachers do not need to prepare extensive lesson plans every week.
A sample summer schedule can be seen in table 3.1. Table 3.1 shows that many
of the programs occur simultaneously and some overlap. Programs also occur in
different cities, different schools and at different grade levels. Over the course of eight
weeks each individual teacher will teach in at least two different cities, three to four
different schools and multiple grade levels. Table 3.2 gives a sample teacher schedule.
All teachers are provided with a teaching assistant. The assistant is a Taiwanese
college student majoring in English (Hovater, 2003b). Teachers are encouraged to
involve their assistant as much as possible in the class. It is also common for teachers
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and their teaching assistants to spend considerable time together after class. Because of
this, many teachers develop good relationships with their teaching assistant that often
develops into a friendship that lasts beyond the summer (World Passport Website, 2003).
Beyond the home stay experience, teachers are also provided a weekend field trip
to a cultural site, and several other program related field trips. On these program field
trips, students are encouraged to act as tour guides for their teachers and teachers are told
to ask lots of questions. This student-teacher interaction in an out of school setting has
always had positive feedback from both students and teachers (Student Evaluations,
2005; Teacher Evaluations, 2005).
Table 3.1: Sample World Passport Summer Program Schedule
PROG.
#
0

PROGRAM
DATES
6/27-7/1

SCHOOL

CITY

LENGTH

Tainan

STUDENT GRADE
LEVELS
N/A

Orientation & Training

1

7/4-8 &
7/11-15
7/11-15

Chia Chi Girls High School and
National Tainan Second High School
Lo Dung Girls First High School

Tainan

10th and 11th grade

2 weeks

Ilan

10th through 12th grade

National Tainan Girls High School

Tainan

10th through 12th grade

Tam Kang Christian High School

Taipei

10th and 11th grade

2 weeks

5

7/11-15 &
7/18-22
7/11-15 &
7/18-22
7/18-22

1 week
(half day only)
2 weeks

St. Paul Catholic High School

Kaoshiung

7th grade

6

7/25-29

St. Paul Catholic High School

Kaoshiung

8th grade

1 week
(half day only)
1 week

7

7/25-29

Te-Kwang Girls High School

Tainan

8th grade

1 week

8

8/1-5

St. Paul Catholic High School

Kaoshiung

9th grade

1 week

9

8/1-5

Te-Kwang Girls High School

Tainan

9th grade

1 week

10

8/1-8/26

Shang-Kung High School

Tainan

10th grade

4 weeks

2
3
4

th

1 week

11

8/8-12

Te Kwang Girls High School

Tainan

11 grade

1 week

12

8/15-19

Te-Kwang Girls High School

Tainan

10th grade

1 week

13

8/15-19

National Tainan Second High School

Tainan

10th grade

1 week
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Table 3.2: Sample World Passport Teacher Schedule
WEEK
#
0

DATES

SCHOOL/ACTIVITY

CITY

STUDENT GRADE &
ENGLISH LEVEL
N/A

LENGTH

6/25

Arrival in Taiwan

Tainan City

0

6/26

Free Day (Rest)

Tainan City

1 day

1

6/27-7/1

Orientation & Training

Tainan City

1 week

2

7/4-8

Chia Chi Girls High School and
National Tainan Second High School

Tainan City

10th grade
(Intermediate)

2 weeks

3

7/11-15

4

7/18-22

Tam Kang Christian High School

Taipei City

1 week

5

7/25-29

Te-Kwang Girls High School

Tainan City

6

8/1-5

Te-Kwang Girls High School

Tainan City

7

8/8-12

Te-Kwang Girls High School

Tainan City

8

8/15-19

Te-Kwang Girls High School

Tainan City

9

8/20-21

Field Trip to Kending

Kending

11th grade
(Pre-Intermediate)
8th grade
(Beginning)
9th grade
(Beginning)
11th grade
(Advanced)
10th grade
(Intermediate)
N/A

9

8/22-23

Individual Travel

Tainan City

2 days

9

8/24

Return to USA

Kaoshiung City

1 day

1 day

1 week
1 week
1 week
1 week
2 days

Sampling Method
The sampling method employed was theoretical sampling. Strauss and Corbin
(1998) defined theoretical sampling as, “Data gathering driven by concepts derived from
the evolving theory and based on the concept of making comparisons, whose purpose is
to go to places, people, or events that will maximize opportunities to discover variations
among concepts and to densify categories in terms of their properties and dimensions” (p.
201). Theoretical sampling is a sampling method often employed when using a grounded
theory method (Strauss & Corbin, 1998). This method takes an initial sample that allows
the researcher to generate as many categories as possible through the open coding
process. Once this sample has been coded and analyzed, further sampling is “aimed at
developing, densifying, and saturating those categories” (Strauss & Corbin, 1998, p.
203).
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In order to use a theoretical sampling methodology, the research site, the
participants, the type of data to be collected and the length of the study all needed to be
defined (Strauss & Corbin, 1998, p. 204). For this study, the research site was the World
Passport Program in Taiwan. The participants were 13 pre-service teachers. The primary
method of data collection was interviews. Secondary data used for validation purposes
included classroom observations, student evaluations, and the participants’ own
evaluations of the World Passport Program. The length of study was during and
immediately following the eight week summer teaching abroad program.
With theoretical sampling, a question always arises as to how long a researcher
must continue to sample. Glaser, Strauss and Corbin recommend gathering data until
each category is saturated (Glaser, 1978, p. 124-126; Glaser & Strauss, 1967, p. 61-62,
111-112; Strauss & Corbin, 1998, p. 212). Theoretical saturation means that “(a) no new
or relevant data seem to emerge regarding a category, (b) the category is well developed
in terms of its properties and dimensions demonstrating variation, and (c) the
relationships among categories are well established and validated” (Strauss & Corbin,
1998, p. 212). Theoretical sampling was continued for this study until a saturation of the
data occurred based on the above definition.
Although theoretical sampling was the foundational sampling method, purposeful
sampling (Creswell, 1998), and reputational sampling (Miller, 2001) were also utilized.
Purposeful sampling allows you to select individuals who might show different
perspectives on the problem (p. 62). Therefore, individuals who had varied cultural
experiences were selected. Participants ranged from those who had no previous crosscultural experience to those who already had several years of experience. Beyond
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purposeful sampling, reputational sampling was used in order to select the teachers
viewed to be more effective. Teachers who had received high evaluative scores from
their students, were rated by the teaching assistants and World Passport staff as being
effective teachers and who received high marks on the program supervisor’s classroom
observations were selected.
Data Collection Procedures
The group of participants for the study consisted of 13 pre-service teachers who
taught in the World Passport summer program. In order to help protect the anonymity of
the participants the actual year they participated in the program has been purposely
omitted. These 13 were selected based on purposeful and reputational sampling. All of
the participants were Americans and at the time of their participation in the teaching
abroad program were enrolled in a teacher education program at a university in the
United States.
Interviews
Creswell (2002) suggested that several techniques be used for data collection. For
this study, individual interviews (Rubin & Rubin, 1995) were the primary source of
information. The primary interviews occurred near the end of the program in August and
lasted for about one hour. Further interviews to check for clarification and to insure
saturation of the data occurred over the phone after the pre-service teachers had returned
to the United States. Theoretical sampling was used to decide which participants were
interviewed more than once.
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Focus Group Discussions
Another source of Data were focus group discussions (Krueger, 1994). The focus
groups took place during the fourth week of the program and consisted of placing the 13
participants in three groups: two groups of four and one group of five. Each of the three
focus group sessions lasted for about one hour. Results were recorded, transcribed and
immediately analyzed. Concurrent data analysis and data collection is common for a
grounded theory approach since the goal is to use the data to formulate further questions
that evolve from the data (Strauss & Corbin, 1998). Preliminary information gained from
the focus groups was used to develop the revised interview questions found in appendix
D.
Evaluations and Classroom Observations
Other sources of data included evaluations and classroom observations. There
were two types of evaluations: student evaluations and evaluations the teachers
completed about the World Passport program. During the end of each program students
evaluate their teachers and the program in general. This is an anonymous evaluation that
is kept by World Passport in order to continually improve its program. These evaluation
forms provide insight into how well each World Passport teacher has connected with the
students and effectively taught the material. General results of these evaluations can be
found in appendix F. All instructors in the World Passport program also complete an
anonymous evaluation after completing the summer program. The participants in the
study agreed to provide me with a signed copy of their program evaluation for the
purposes of this study. The results of these evaluations have been placed in appendix G.
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Each participant was observed twice while teaching. The first observations
occurred near the middle of the summer and the second observations occurred during
each participant’s final teaching week. The form used for these observations was the
same form that the program supervisor routinely uses to observe the World Passport
teachers. This observation form along with general results on each participant can be
found in appendix E.

The classroom observations are generally used by the program

supervisor to get an idea of each teacher’s pedagogical abilities and as a way to make
placement decisions for upcoming weeks. After being observed, teachers are sometimes
offered helpful hints that may improve their teaching or their interaction with the
students. Periodically, observations are also done to determine whether a teacher needs
to drastically change their teaching methods because their methods run counter to
acceptable cultural practices in Taiwan. The evaluations and classroom observations of
the participants were only used as a way to help validate the participants’ responses in the
focus groups and interviews.
Participants
In order to be considered for the study, World Passport program teachers had to
be pre-service teachers from the United States. All of those who fit this requirement were
sent an informed consent form before arriving in Taiwan. All 22 teachers who fit the preservice teacher criteria agreed to be in the study. Out of these 22, 13 were eventually
selected based on reputational and purposeful sampling. Reputational sampling occurred
based on classroom observations, evaluation and informal interviews with World
Passport staff, teaching assistants during the beginning of the summer. The staff and
assistants were asked to rate the 22 instructors based on their perceptions of their teaching
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effectiveness and ability to interact well with the students. A five point scale was used
that ranged from highly effective too not effective. Nine of the instructors received a
rating of either highly effective or effective. These were selected for the study. A further
four were selected based on purposeful sampling. These four only received a satisfactory
rating from the staff and assistants. However, all four had limited to no previous crosscultural experiences and it was felt that the study would benefit from having the
perceptions of their experiences added to the data.
Participants were given pseudonyms to protect their anonymity. The names
mentioned in table 3.3 below are the pseudonyms that were used for this study.
Table 3.3: Summary Information on Research Participants
# PARTICIPANT GENDER
TYPE
DIVERSITY
1
2
3
4
5
6
7
8
9
10
11
12
13

Scott Black
John Bridge
Candy Conner
Jessica Cooper
Sam Cox
Sandra Danson
Jill Lancaster
Lucy Michaels
Betty Miller
Sally Monroe
Katy Pierce
Jane Roberts
Myles Wilson

Male
Male
Female
Female
Male
Female
Female
Female
Female
Female
Female
Female
Male

City
Town
City
Suburbs
Suburbs
Suburbs
Varied
Rural
Suburbs
Rural
Suburbs
Suburbs
Varied

Low
Low
High
Low
Low
Low
Medium
Low
Low
Low
Medium
Low
Medium

PREVIOUS CROSSCULTURAL EXPERIENCE
OUTSIDE USA
Taiwan
None
None
Europe
Brazil, England, Taiwan
None
Bolivia (immersion)
Japan, Senegal
None
Europe
None
Europe
Japan

Table 3.3 provides some descriptive data on the participants. Approximately 70% of the
participants are female (9 out of 13). The column labeled ‘Type’ represents the
predominant location the participant grew up in. This location was self-selected by the
participant. Rural was defined as a small farming community or any town with a
population of 5,000 or less. A town is any place with a population of 5,000 to 50,000 that

50
is not close to a major city. A suburb is someone who lived within easy access of a major
city but did not live within the city limits. A city means the participant lived within a
major metropolitan city. Finally, the term ‘varied’ means that the participant moved
around so often that they could not categorize themselves in one of the previously
mentioned categories.
The column labeled ‘Diversity’ separates the participants into three categories.
The participants were asked to define the location where they grew up as having low
diversity, medium diversity or high diversity. Low diversity was defined as having little
to no contact with people from other racial or ethnic groups. Medium diversity was
defined as having some exposure to cross-cultural experiences but not on a regular basis.
High diversity was defined as having regular, almost daily interaction with other racial or
ethnic groups. Results showed that 9 of the 13 grew up in an area low in diversity while
three experienced medium diversity and one experienced high diversity. The one
selecting high diversity, Candy Conner, was the only African American among the
participants. All of the others are Caucasian. Finally, 8 out of the 13 had previous crosscultural experiences outside of the United States. However, only Jill Lancaster had
participated in a previous immersive experience.
Data Analysis Procedures
General Qualitative Data Analysis Procedures
Data analysis in qualitative research typically begins with a general review of all
the data collected. This can be done in the form of note taking on the margins of text,
interview transcriptions, or notes about videotapes or observations (Creswell, 2002). In
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addition, Creswell (1998) favored reading through all collected information to obtain a
sense of the overall data.
The next step may involve checking back with participants about their responses.
This is also an important verification strategy. The purpose of this member check is to
make sure that all transcripts, observations and any other data accurately represent the
participants’ views. The data analysis process then moves toward the data reduction
phase. Here, the researcher looks closely at the words used by the participants, such as
metaphors they use, or the researcher translates participants’ ideas into metaphors
(Creswell, 1998). Another important strategy when reducing the data is the formation of
codes or categories to organize text or visual images (Creswell, 1998). Typically,
researchers develop a list of tentative codes that match a text segment (Creswell, 1998).
As data are reviewed and then re-reviewed, the salient information is sorted into roughly
five or six categories that become the center of the study. With a grounded theory study
the process of data collection and analysis occurs simultaneously (Strauss & Corbin,
1998).
The final step involved with qualitative data analysis involves relating the
categories and developing theoretical frameworks. These comparisons and contrasts can
sometimes lead to the redesign of a study or even to the generation of a new theoretical
framework (Creswell, 1998). The later was the goal of this study.
Specific Data Analysis Procedures for this Study
Data collection and analysis occurred almost simultaneously during this grounded
theory study. General background Data were obtained from all of the participants when
they applied to teach for the World Passport Program. Participants participated in one-
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hour focus groups during the fourth week of the program. The focus groups consisted of
two groups of four and one group of five as seen in table 3.4. The participants were
randomly placed within the three groups.
Table 3.4: Focus Group Participants
FOCUS GROUP #1 FOCUS GROUP #2
John Bridge
Candy Conner
Jessica Cooper
Sandra Danson
Lucy Michaels
Betty Miller
Jane Roberts
Myles Wilson

FOCUS GROUP #3
Scott Black
Sam Cox
Jill Lancaster
Sally Monroe
Katy Pierce

The initial interview protocol questions (see appendix C) were asked with participants
being encouraged to speak freely and not let the questions dictate the conversation. After
each focus group, the audio recording was listened to at least two times with notes taken.
The notes were used to develop questions for the individual interviews. No open coding
was done immediately after the focus groups. The primary purpose of the focus groups at
this point in the analysis was to generate questions that originated from the data as
suggested by Strauss and Corbin (1998). These questions are located in appendix D.
A cursory comparison of the initial interview questions found in appendix C with
the questions derived from the data found in appendix D seem to show little similarity. It
was discovered during the focus groups that the initial questions were too direct. The
first focus group participants tended to give short responses that were general and lacked
the ‘essence of storytelling’. It was only when one participant, John Bridge, began to tell
a funny story about his experience riding on a moped with his teaching assistant that the
group began to share more experiences and stories.
For the second focus group, I eliminated references to immersion, cultural
awareness and questions about one’s view of life changing due to their experiences in

53
Taiwan. Instead I focused on the questions that asked them to share about their students,
the highlights of the World Passport program and their feelings about living in Taiwan.
The second focus group was more fluid than the first and more experiences were shared
by all of the participants.
By the third focus group, I had abandoned the original set of questions for those
found in appendix D. The actual order of the questions was developed after the
conclusion of the third focus group. The 17 questions were placed in the following
sequential order and used for the interviews: (1) Personal background and reasons for
coming to Taiwan (question #1); (2) General impressions of Taiwan (question #2); (3)
Teaching experience (questions 3-6); (4) Relationships (questions 7-9); (5) Issues of
culture shock (questions 10-11); (6) Feelings about the World Passport program
(questions 12-13); (7) Future plans (question #14); and (8) Summary questions (questions
15-17).
The responses from all three focus groups were transcribed during the next two
weeks. The results were open coded and preliminary categories developed. During the
last week individual interviews were completed for all participants. The average length
of each interview was approximately one hour with the shortest, Sally Monroe, lasting 48
minutes and the longest, Sam Cox, lasting about 90 minutes. The week after the program
ended, the recorded interviews were all listened to three times each with researcher notes
taken. The notes solidified some of the preliminary categories developed and hinted at
the addition of others. Based on these preliminary categories second interviews were
done within two weeks after the participants had returned to the United States. Eight of
the thirteen participants were interviewed a second time. The goal of the second
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interviews was to check the categories developed and make sure that the properties and
dimensions were “well defined and detailed” (Strauss & Corbin, 1998, pg. 103). Table
3.5 shows the participants and the number of interviews that were conducted.
Table 3.5: Participant Interviews
PARTICIPANT
# INTERVIEWS
Scott Black
One
John Bridge
Two
Candy Conner
One
Jessica Cooper
Two
Sam Cox
One
Sandra Danson
Two
Jill Lancaster
One
Lucy Michaels
Two
Betty Miller
Two
Sally Monroe
Two
Katy Pierce
Two
Jane Roberts
One
Myles Wilson
Two
All initial and second interviews were transcribed within the next three weeks.
The interview transcriptions were coded. It was felt that the data for all emerging
categories was well developed and saturated and so no third interviews were done. The
emerging categories were used to create a theoretical framework that describes the
experiences of these pre-service teachers.
Beyond the primary interview and focus group data, two other types of data were
used in the analysis: classroom observations and evaluations. Classroom observations
for all 13 participants were obtained once during the fourth week and again during the
last week of the program. Anonymous evaluations provided by the students at the end of
each weekly program were also collected and summarized. Summary results of the
classroom observations and the student evaluations have been placed in appendix E and F
respectively. Other evaluative data came from the participants themselves. Each World
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Passport teacher was asked to complete an evaluation of World Passport at the end of the
program. Participant responses to this evaluation form have been placed in appendix G.
The classroom observations and the two evaluations were used as secondary data to help
verify the responses received in the focus groups and interview data.
Verification Procedures
According to Creswell (1998), qualitative researchers should engage in at least two of
eight different verification strategies in any given study. In this study I have employed
five of the eight verification strategies recommended by Creswell. The five strategies
used included: (1) the clarification of researcher bias, (2) transferability, (3) member
checks, (4) triangulation, and (5) attentive engagement and careful observation.
Clarification of researcher bias
As the researcher of this study, I admit to certain biases, prejudices and orientations
“that likely shaped the interpretation and approach to the study” (Creswell & Miller,
1997). I am biased towards the benefits living in a culture different from one’s cultural
background allows individuals. I believe that experience is a great teacher and that
sometimes in life you need to take a sink or swim attitude, which is what immersion
involves. I am more oriented to the belief that cultural awareness and sensitivity is
seldom learned through a textbook or even a course.
I admit to having prejudices towards the World Passport program. As the founding
program supervisor and the one who developed the majority of the curriculum, I believe
the program has tremendous potential in fulfilling its dual purposes: helping Taiwanese
students learn English and providing a unique and beneficial cultural experience for the
summer teachers.
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I am also less oriented towards the political underpinnings that are part of the
multicultural education movement. I am an advocate of social justice but feel sometimes
the ultimate goal of providing a quality education for all students gets lost in the political
battles. I believe that permanent and effective change does not occur on the political
battlefields but only occurs when we provide future teachers with an experiential
understanding that people act, behave, and learn differently.
Transferability
In order to allow the readers to make decisions regarding transferability, I have
employed rich, thick descriptions when discussing the open coding and categories found
in chapter four. The rich, thick descriptions include the use of in vivo coding as much as
possible. This usage of participants’ voices enables “readers to transfer information to
other settings or to determine whether the findings can be transferred” (Creswell &
Miller, 1997, p. 203).
Member checks
These are considered by Lincoln and Guba to be “the most critical techniques for
establishing credibility” (Lincoln & Guba, 1985, p. 314). Member checking is the
process whereby data, as well as analysis and interpretation of the data are taken back to
the participants of the study so that they can check the accuracy of the findings (Creswell
& Miller, 1997).
Member checks were employed in this study. Each of the individual interviews were
transcribed verbatim and then sent to the respective interviewees for confirmation. Nine
of the 13 responded with all nine saying the transcription was accurate. No response was
received from four of the participants.
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Triangulation
For this study the classroom observations, evaluations, focus groups and interviews
converged together to formulate the findings. The primary data source was the individual
interviews and focus groups. The observations and evaluations were used as
confirmation of the participants’ responses and a means of triangulation. As viewed by
Stake (1995), triangulation of information relates directly to the way data are obtained in
developing a case study.
Attentive engagement and careful observation
Although qualitative studies cannot be replicated the way many quantitative studies
might, the careful planning of the research design, data collection and analysis allow for
the possible duplication of the study (Miller, 2001). I have attempted to describe the data
collection, analysis and procedures sufficiently enough that future researchers can
employ the same methods.
Ethical Considerations
Before collecting the data through interviews, focus groups, classroom
observations and evaluations, I received written consent from all participants in the study
and the World Passport organization. Internal Review Board approval was also obtained
to help guarantee the protection of participants. Participants were made aware of the
nature of the study and any possible dangers it may have on them. Participants were also
given the option of opting out of the study at any time, with no penalty or repercussions.
Appendix A contains a copy of the IRB approval form and appendix B contains a copy of
the informed consent form. The researcher decided not to include the written consent
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form signed by World Passport because it contains information that would make it easier
to identify the participants of the study.
As in all ethical research, the protection of each participant’s identity is of
paramount importance. In order to protect the identities of the participants I have
established several safeguards. First, each participant was given a pseudonym. All data,
even the written transcripts were rewritten with the participant’s pseudonym. Second,
individual backgrounds and accomplishments were slightly modified in order to protect
individuals from being identified. For example, a few of the participants had previous
cross-cultural experience. It was felt that this information was pertinent to the study yet
also possibly identifiable information. Therefore, the names of the countries visited were
changed. The actual year the study took place has also been deleted.
Finally, I have taken steps to insure that no one has access to the raw data. The
recordings and transcriptions are locked in a file cabinet within my office. The
transcriptions were personally done and so no other individual has seen the transcriptions
except for each participant viewing their own. The focus group transcriptions were not
sent to the participants and so only the researcher has had access to this data.
Administrators at World Passport have viewed both the composite student evaluations
and the teacher evaluations since this data originated from their office and is their
personal property.
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CHAPTER 4
Results and Analysis (Open Coding)
Introduction
Data collection and analysis were conducted simultaneously. This allowed for
constant comparison and the saturation of each category that evolved from the data. The
process of breaking down, examining, comparing, conceptualizing, and eventually
categorizing data is called open coding (Strauss & Corbin, 1998). During this process,
the transcribed data from the initial focus groups and the interviews were coded. Each
transcript was read several times, coded and compared with the other transcripts. Over
30 different categories began to develop from the data. In order to fully develop these
categories, second interviews were done with eight of the participants. This led to some
categories being combined and others dropped. Final analysis left 21 categories that were
commonly shared experiences of the 13 participants.
One criticism of the grounded theory method is that the “open and axial coding
processes do not allow the passion, meaning, and spirit of the research to become
apparent” (Bresciani, 1995). The ‘soul’ of the participants does not become apparent
until the selective coding process. Instead of placing these 21 categories into tables, I
have elected to allow the voices of the participants to speak through five short vignettes.
The vignettes were based on the chronological progression of the participants through the
study. Analysis occurs after each vignette with quotes from the participants used to show
that the information written within each vignette was derived from the data. Each of the
21 categories was listed under the vignette that encompasses that category.
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The five vignettes summarize the experiences of the participants during their
summer of teaching in Taiwan. The first vignette explores the participants’ background
data and the reasons they elected to come to Taiwan. The second portrays the general
impressions the participants had about Taiwan specifically during the first few weeks.
The third explores the joys and frustrations shared by the pre-service teachers while
teaching in Taiwanese classrooms. The fourth takes us into the home stay experiences
and the fifth vignette probes the mixed emotions the participants had as they planned to
return to the United States.
The titles of each vignette are in vivo codes from the data. The attempt was to
select a title that was voiced directly from the participants and that also hinted towards
the underlying categories within. Table 4.1 below summarizes the titles of the five
vignettes and the underlying categories. Chapter five will explore how these categories
were connected to form the axial codes that eventually led to the theoretical framework
that was developed during selective coding.
Research Questions #1 and #2
The voyage through the vignettes and the corresponding analysis answers the first
two research questions for this study. The first question was: What do pre-service
teachers remember about their experiences in Taiwan? And the second question was:
What general categories emerged from the data? These remembrances and the emerging
categories will later be used as the building blocks for axial and selective coding and for
answering the remaining four research questions. This will lead to a final theory that will
answer the grand tour question: How did pre-service teachers describe and perceive their
cross-cultural field experiences in an immersion program in Taiwan?
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Table 4.1: Vignettes and Sub-Categories
Vignette #1: “I just wanted the experience”
Category #1: Reasons for joining the program
Category #2: Advice from friends and family
Category #3: Monocultural childhoods
Category #4: College experiences
Category #5: Personality type
Vignette #2: “Look both ways”
Category #6: Initial anxiety
Category #7: Influx of new stimuli
Category #8: Learning by doing
Category #9: Holding on to the familiar
Category #10: A sense of being different
Category #11: A lack of support
Vignette #3: “I learned to always leave something in my rice bowl”
Category #12: Sense of insecurity
Category #13: Period of frustration
Category #14: Communication problems
Category #15: Surprise at the diversity of home stays
Category #16: Developing cultural survival skills
Vignette #4: “Wo bu dong” (I don’t understand)
Category #17: Preference for US system of education
Category #18: ‘The students are so different.’
Category #19: Accept mistakes
Vignette #5: ‘I have mixed emotions.’
Category #20: ‘My eyes were opened’
Category #21: ‘More than one way to skin a cat’
Vignette #1: ‘I just wanted the experience.’
The ad in the school newspaper jumped out at me. Teach English in Taiwan.
Roundtrip airfare paid, weekly stipend. Immediately my eyes went to the website
address and I was off to the student center computer room. Within an hour I had checked
out the website and sent off an application to teach for World Passport this coming
summer. A chance to see an exotic part of the world without having to pay for it: who
wouldn’t jump at the chance?
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Apparently many people. I told my friends and family about this opportunity of a
lifetime. Some encouraged me, but most thought I was crazy. I heard comments like:
“What do you know about teaching English to Taiwanese students?” “Are you sure
you’re ready for this?” “What do you know about Taiwan anyway?” “You should be
careful. You don’t know anything about this company. What if it is some kind of
gimmick or even worse some criminals trying to lure young women to Taiwan?”
My parents tried to be supportive and to dissuade me from going all at the same
time. Sometimes they just don’t know what to do with me. Secretly behind closed doors
I think my parents often discuss whether or not they had brought the right baby home
from the hospital when I was born. Unlike me, my siblings seemingly have no great
desire to see the world and to expand their horizons. They, like my parents, seem
perfectly content to live out their lives in suburban America.
I am different. Since childhood, I have wanted to experience things. The famous
opening line from the Star Trek series fits me well. I want to boldly go where I have
never gone before. I am not sure why I feel this way, I just do.
Perhaps I am genetically wired differently, but I don’t think so. Personally, I hate
to think about being a product of randomly placed genetic codes. Genetics probably has
something to do with my adventurous spirit and desire to see new places, but I am more
of the belief that my environment has played a bigger role. Perhaps there was some
combination of experiences in my childhood and teenage years that gave me this ‘spirit of
adventure’.
Growing up I lived in a typical middle class neighborhood surrounded by people
who were very similar to me. I encountered very little diversity. My classmates in
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elementary and secondary school were mostly from the same racial, ethnic and
socioeconomic class as I was. My travel experience was also limited. I never ventured
outside of the United States except for short trips to Canada and Mexico on family
vacations. A cursory look at my past would seem to show no difference between myself
and the majority of white, middle class youth growing up in America.
However, I did have this friend. She was Japanese American. In fact, she was the
only Asian student in my high school. We became friends during our sophomore year in
drama class. She was third generation Japanese American, did not speak Japanese
fluently, and acted more American than Japanese. I stayed at her home many times over
the years. Her home had all the modern appliances most American homes have, but it
was decorated with Japanese paintings and other art objects. We also ate with chopsticks
and rice bowls when I was invited for dinner. I enjoyed the times I spent at my friend’s
house. I told my friend that someday I would like to visit Japan, but as yet I have not had
the opportunity.
As for my personality I consider myself an extrovert. As a teenager I was always
out with friends to the point that my parents felt they were running a boarding house. I
joined as many extra-curricular activities in high school that I could and spent as little
time on homework as possible. I think subconsciously I saw more educational value in
the experiences gained from my myriad activities than from the reading of textbooks.
Experience really is the greatest teacher.
I probably gave my parents more gray hairs than any of my siblings because of
my flexibility. At least I like to think of it as flexibility. My parents often referred to it
as my irresponsibility. What’s wrong with changing one’s schedule if something better
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comes along? Last minute changes do not bother me too much. But I admit they do
bother others and so I am trying to rehabilitate myself somewhat. Probably quite a few of
those gray hairs were also brought on by my desire to try new things. My parents are
always reminding me about how I almost died several times growing up because of my
‘overdeveloped’ sense of curiosity. For example, I was told that at the age of five, I
walked on top of a railing that was several feet off the ground without any thought to the
consequences if I fell. I can’t remember this but it sounds like something I would do.
One of the mottos that I live by is, ‘when in doubt, try it out.’
After high school, I attended a state college with no specific major in mind. I
made friends quickly and joined some organizations. One of them was an intercultural
exchange program. In this program, native English speakers were matched up with
international students to help them learn English and some cultural survival skills. I
signed up listing as my preference a Japanese student. I was paired with a girl from
Slovakia. A bit disappointed, I decided to give it a try anyway. It was fabulous. We
were similar in many ways. She was an extroverted risk taker just like me.
In all likelihood tutoring international students is what led me to become an
education major. I decided to major in secondary education with an emphasis in ELL
(English Language Learning). Two years later I was staring at the World Passport ad in
the school newspaper. I knew I had to apply. It’s just who I am. Besides I might be able
to work in a trip to Japan along the way.
Open Coding Analysis
The first stage in a grounded theory study is to do open coding of the data. The
data are analyzed and placed into categories that show common experiences among the
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research participants. The first vignette is a flowing narrative of several categories that
appeared in the data. These categories all have a commonality in that they deal with the
background of the participants and issues of why they elected to apply for the World
Passport program in the first place. The categories that will appear under this section
include the following: (1) reasons for joining the program, (2) advice from friends and
family, (3) monocultural childhoods, (4) college experiences, and (5) personality type.
Reasons for joining the program
The participants in this study had several commonalities concerning their
backgrounds and their reasons for coming to Taiwan. When asked why they decided to
come to Taiwan, they provided a variety of answers, but three consistent threads
appeared in all the participants. First, they wanted the experience of going to a
country/culture to which they had never been. Second, they just enjoyed traveling and,
third, they found the program affordable.
Betty Miller probably had the most succinct answer when asked why she came to
Taiwan. She said, “I just wanted the experience”. The value placed on experience was
such a predominant theme throughout the data that it was made the title of vignette #1. “I
thought it was a great opportunity to experience Asia. I’ve never been outside of the US
but I’ve wanted to go someplace since I was in high school … any place really. I just
want to see new places,” said Katy Pierce. “I need the teaching experience,” said Susan
Danson. She went on to say, “Next year I’m hoping to get an ESL job and this
experience should help. Many people have cross-cultural experiences but I’ve spent my
whole life in (name of state). I need this for my resume.”

66
For Betty, Katy and Sandra, this was their first significant trip outside of the
United States. This was true for 5 of the 13 participants. The other 8 participants all had
traveled outside of North America, but only one, Jill Lancaster, had been immersed in
another culture. Out of these 8 participants only Jessica Cooper had traveled previous to
her college years. She had taken a vacation to Europe with her parents when she was in
junior high.
Even though they did not travel with their families while growing up, their desire
to travel was strong. “I don’t know, I just want to see the world,” said Jane Roberts. “I
guess I just want to go where no one has gone before,” said Myles Wilson. “I mean go
where I have never gone before,” he clarified.
When asked why they desired to travel, responses tended to revert back to this
common value of collecting experiences. “Not sure, just something to do,” said John
Bridge. “For the experience. Experience is everything ” said Sam Cox. When asked to
clarify, he said. “Experience is the greatest teacher. I’ve always believed that.” “There
is no way to really learn about a people, to learn about a culture then to go there,” says
Jill Lancaster. “I learned that when I went to Bolivia (pseudonym). Now I want to
experience as many cultures as possible.”
The fact that the program was cost effective was also a common answer for why
they applied to come and teach in Taiwan. All 13 participants mentioned the fact that
World Passport was paying for their airfare and a weekly stipend as a reason for coming.
“Well, I’d been wanting to do a study abroad but couldn’t afford it. When I saw the ad in
the paper I knew that was for me,” said Candy Conner. Scott Black also mentioned the
cost as part of the reason for coming to Taiwan. He had been in Taiwan before and
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“couldn’t wait to go back” so “I jumped at the chance when I saw the World Passport
advertisement. I actually ran to the computer center in the union, got online and sent in
my application right away.” John Bridge was a little more colorful in his response. “You
kidding! Who wouldn’t want to come? You’d have to be a fool to turn down a free round
trip ticket. I’m no fool.”
“I came for the teaching experience, but the fact the program was a paying
program was a definite plus,” said Lucy Michaels. “I’m not sure why, but China has
always fascinated me. In fact, I’m going to Hong Kong, Shanghai and Beijing for the
next two weeks before heading home. It’s a little expensive but much cheaper now that I
am here already.”
Advice from friends and family
While coding the data from the first interviews, I began to wonder whether the
participants’ families and friends supported their trip to the United States. I was curious
about whether the participants tended to come from ‘pro’ travel families and whether
they congregated with friends who had similar mindsets. Therefore, as part of the
second interviews I asked how their family and friends felt about their coming to Taiwan.
As mentioned in vignette #1, a few friends and family members were supportive, but
most were more cautious. “My best friend, Heather (pseudonym) was supportive but
everyone else thought I was nuts,” said Betty Miller. “My parents were sure it was some
type of scheme to lure women into prostitution or something. They calmed down a little
after Dad actually called World Passport, asked for a reference of someone who had
been in the program before and then actually called this guy. He talked to the guy for
almost 20 minutes! But even then I think they weren’t totally convinced.”
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“My friends mostly thought I was crazy. I tried to get some of them to apply too
but they all thought it was too risky or something. I thought it would be neat to have
someone go with me, but I got no one (to go), said Sandra Danson.
When talking with John Bridge over the phone, I reminded him about his
comment that someone would be a fool if they didn’t jump at the chance to go to Taiwan
for free. I asked him if there were any ‘fools’ around him last spring when he applied.
“Plenty,” he said. “Don’t know what they were scared of. I got weird excuses. Bird flu,
SARS, malaria, seemed like every disease known to man was mentioned. Now I’m back
and they are like, wow you survived.”
All eight of the participants interviewed a second time mentioned there were more
people discouraging them to go then there were encouraging them. The fear of the
unknown seemed to be a common reason. “My brother thought I shouldn’t come because
it was politically unsafe. He’s into all that political garbage. Thinks anywhere outside of
the United States is a terrorist hot spot or something like that,” said Lucy Michaels. “My
parents were against it,” said Jessica Cooper. “They thought I wasn’t ready to go half
way across the world by myself.” “Oh, I think they were just afraid.” said Myles Wilson.
“My parents were afraid something would happen to me but they supported me too,”
commented Katy Pierce.
Monocultural childhoods
The participants were also asked to share about where they grew up and any
experiences they may have had with diversity. Out of the 13 participants, 9 had little to
no interaction with people of other ethnic or racial backgrounds while growing up. They
commented that their neighborhoods, schools and even their whole communities were
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predominantly white, middle class. “Growing up the only diversity (in my neighborhood)
were the migrant Mexican workers doing yard work,” said Jane Roberts. “I grew up in a
typical American family, my parents were high school sweethearts. I don’t think I even
heard about diversity until college. My family wasn’t big on education. I’m the only one
who went to college, the only one who has left the country (i.e., the USA),” said Sam
Cox. “I grew up in a rural farming community in (name of state). There was no
diversity. I did not encounter any diversity until college,” said Sally Monroe.
Three of the participants grew up in what they described as a community that was
somewhat diverse. The schools had minority students but whites still made up the largest
percentage of students. Jill Lancaster and Katy Pierce mentioned that even though there
was some diversity, their friends had the same racial, ethnic and social economic status as
they did. The neighborhoods were all predominantly white, middle class. “There were
quite a few minorities in our city, but I went to private schools. Pretty much all of the
students were Caucasian,” said Jill Lancaster.
Myles Wilson placed himself in the medium diversity category since he said his
neighborhoods and schools were all white until he moved during 10th grade. In 10th grade
he attended a very diverse high school. He said, “It wasn’t uncommon to have Asians in
the class. Japanese, Chinese Americans, Pilipino Americans, African Americans,
Mexican Americans, so I grew up with a diverse background around me. It was never all
Caucasian. In fact, my first girlfriend was half Chinese and half Japanese though she
spoke only English. My best friend in high school was Japanese American.”
Candy Conner had a very different experience than all of the other participants.
Candy is the only African-American in the study. She “grew up in (name of city), in an
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all Caucasian neighborhood.” She was only one of two African-Americans in her
elementary school. Placing herself in the high diversity category she said, “Yeah
(laughing) definitely high diversity ... well let me take that back. There was low diversity
because everybody was white. Except me, of course. Does that count as high diversity?”
College experiences
While the participants grew up in comparatively monocultural communities, their
desire for travel and experiences seemed to draw them into experiences with different
racial and ethnic groups in college. Seven out of the thirteen took trips to other countries
after enrolling in college. “After my first year of college, I spent 5 months studying and
traveling around England. This was my first cross-cultural experience. Later, several of
us took a trip down to Brazil for Mardi Gras. That was a blast. Now this is my second
summer with World Passport. Next year who knows where I will be,” said Sam Cox.
“This is my second trip to Asia. I’ve been to Africa so I’ve just got a few more continents
to go. Antarctica’s going to be tough (laughs),” said Lucy Michaels.
Several also have participated in cultural exchange programs on their college
campuses. This group includes: Betty Miller, Jill Lancaster, Jessica Cooper, Lucy
Michaels, Sally Monroe, Myles Wilson, Scott Black, Katy Pierce, Sandra Danson and
Sam Cox. “I tutored a student from Slovakia my first year of college. We hit it off well,”
said Sally Monroe. “I was planning on going to medical school until I stumbled upon
ESL through a tutoring program. I tutored ESL students for a year in (name of city).
The students were from Japan, Hong Kong, Taiwan and the Middle East,” said Scott
Black.
Personality type
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Is there a common personality type that seeks out participation in a teaching
abroad program like that offered by World Passport? An evaluation of the participants’
responses showed some similarities. Most felt they tended to be more extroverted than
introverted. They enjoyed meeting new people and being with people in general. They
prided themselves on their ability to adapt to new circumstances or situations. They saw
themselves as risk takers.
“Outgoing all the way. That’s me,” says John Bridge. “I could never sit behind a
desk all day. I need to be doing something, something active.” When ask if he felt
teaching was ‘something active’ John replied. “At least it is working with people. I’m
sure it will have its moments of boredom. But I’ll get summers off to go places. I can
handle that.”
“People always say I’m an extrovert,” says Candy Conner. “I am active. I enjoy
new experiences. Meeting new people. But I don’t know … I like my quiet time too.”
“An extrovert? Yeah, I think so. My friends all say I am,” says Katy Pierce. “I love being
able to interact with students,” says Scott Black.
Not everyone felt they were an extrovert though. “I’d say, I’m more of an
introvert then an extrovert,” said Jane Roberts. When asked why, she said, “I’m not an
initiator. I think extroverts initiate conversations with no difficulty. I have to work at it.
Most of the time I would rather people approach me.” Jane’s comments here are
interesting in light of her experiences in Taiwan. Out of all the participants, Jane had the
lowest student evaluations. And while she demonstrated all of the axial codes that will be
discussed in the next chapter, she had more weak associations than any of the other preservice teachers in the study. At one point in the analysis process, I even contemplated
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eliminating Jane Robert’s data from the study. Her desire to wait for others to initiate
conversations possibly was one of the major reasons students gave her relatively low
scores on evaluation items like: ‘I feel my teacher enjoyed teaching us this week’ and ‘I
feel my teacher cares about me’ (see appendix F).
Many of the participants also mentioned that taking risks was part of who they
were. These comments mostly came during the second interviews. There seemed to be a
theme of risk taking in the data after completion of the first interviews. This theme
appeared during questioning about why they decided to join World passport in the first
place. For example, Scott Black said, “Part of it was the challenge (i.e., coming to
Taiwan). Could I teach English in Taiwan? Could I survive living in a home stay? I
think people should challenge themselves. Do something they have never done.” And Jill
Lancaster said, “Oh, I don’t know. I just enjoy new experiences. I probably came for the
same reason I went to Bolivia. The experience.” When asked if she was worried about
coming to Taiwan, she said, ‘Not at all. I’ve never been one to worry. Life’s too short to
spend it worrying, right?”
“No, I wasn’t worried at all about coming to Taiwan. My parents were having a
heart attack but I was excited,” said Betty Miller. She continued these comments by
saying “my dad jokes and says they must have brought the wrong baby home from the
hospital when I was born (laughs) since my personality is so different from the rest of the
family.” “Worried? No. Maybe I’m naïve, maybe I just enjoy taking risks,” said Candy
Conner.
While there was an indication that the participants were risk takers based on the
first interviews and by the very fact that they came to Taiwan, the Data were not
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explicitly clear. Therefore, during the second interviews participants were specifically
asked if they felt they were risk takers.
“Yeah, that’s me. I’m a risk taker. I’m not crazy or anything. But you need to
take some risks in life,” said John Bridge. Jessica Cooper agreed. “Sure. I would agree
with that (being a risk taker). Probably that had something to do with me going to
Taiwan.” All of the eight participants who were interviewed a second time had similar
comments to those of John and Jessica.
Finally, another common personality thread was the concept of adaptability. This
personality trait was mentioned by all of the participants but their level of adaptability
was tested greatly over the course of the summer. In other words, all of the participants
saw flexibility and the ability to adapt as being positive traits. However, over the course
of the summer many mentioned their struggles with adapting to the way things were done
in the World Passport program specifically and in Taiwan in general. The struggles will
be discussed later.
A few quotes are provided here as examples to demonstrate that the participants
valued adaptability. “I think a quality teacher needs to be flexible. You can plan and
plan, but something always comes up,” said Sally Monroe. “If you are going to meet the
needs of your students, you need to be able to adapt your lessons to the students you are
teaching,” said Sandra Danson. “Do I think I have a flexible personality? According to
my parents I am too flexible. I think they prefer the word irresponsible. Yeah, I like to be
flexible. Last minute changes do not bother me too much. Probably because I’m the one
always making the changes (laughs),” said Katy Pierce. Jill Lancaster summed up this
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value of adaptability most succinctly when she said, “My motto is simple. When in doubt,
try it out.”

Vignette #2: ‘Look both ways’
I was so excited because this was my very first trip to Asia. I had been to other
countries before but only as a tourist and always to a location where the majority of the
people could speak English. While I was excited, I was also apprehensive about
spending nine weeks in a foreign land far different from my own. I was beginning to
second-guess my motto, ‘when in doubt, try it out.’
My experience began three months ago when I applied to join the World Passport
program after seeing their ad in our school newspaper. As a student in my last year of
undergraduate studies I was hoping to see the world and get some much needed teaching
experience. World Passport seemed to offer both of these without putting me in financial
debt. When I was told I had been accepted, I quickly filled out the contract and began
getting as much information about Taiwan that I could. All I knew about Taiwan at this
point was that they had good little league teams and that everything was “Made in
Taiwan”.
The flight over was extremely long and tiring. When I finally got to step off the
plane, I was immediately slammed back by the weather. The humidity was off the charts
and almost unbearable. I was beginning to wonder if I could handle nine weeks of this
stifling heat. Next going through customs and immigration on my own was confusing
and a little frightening. There were soldiers with rifles standing guard everywhere. I felt
like if I made any sudden movements I’d be shot dead in my tracks. With every step I
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wondered where the World Passport people were. They should be here to greet me and
take me through this process. At any rate, I knew I definitely was not in “Kansas”
anymore.
After what seemed an eternity, I followed the crowd into the lobby and saw a
handwritten sign declaring that I had finally found someone from “World Passport.” I
had overcome my first hurdle and survived without getting shot or fainting from the heat.
The World Passport employee spoke broken English and could not answer many of my
unlimited questions. So I just followed without any clue of where I was going, when I
would get there or what there was. During the car ride I was wide-awake and excited as I
watched the endless city fly by outside my window. The oriental street signs lit up the
night and I realized I was now illiterate. I could not read any of them! Street after street
flew by my window each one looking about the same as the previous one. I realized that
if I ever got lost in this huge city it might take weeks for them to find me.
After an hour, we arrived at a hotel. It was surprisingly clean and modern. I had
expected something a bit more primitive. I don’t know why I expected that, but I did.
By the time I reached my room it was already well past midnight, but now I wasn’t tired.
My biological clock said it was early in the morning not the middle of the night. Staring
out the window of my room, I could see people still walking around and street venders
still selling items. It seems like this city never sleeps. Or perhaps they all had jetlag just
like me.
My room was quite small. The bed was extremely hard and uncomfortable. The
bathroom was a little square box with a toilet and showerhead, but no tub or shower.
There was a drain in the floor next to the toilet so I assumed you just took your shower

76
right there. It was all very practical. You could take a shower and clean the bathroom all
at the same time!
The television was a comfortable sight. It was a fairly large screen television and
looked like it came right out of my living room at home. It even was an American
product – Sony. (Okay that’s Japanese but at least the word Sony was written in
English.) I reached for the remote and then just stared at it. Everything was written in
Chinese characters. I pushed the big red button and the television came on. I prided
myself on my new Chinese language abilities.
The next moment was one of pure shock. A porn flick was being broadcasted on
my television. And it was loud! Embarrassed I tried to lower the volume but couldn’t
figure out which button to push. My pride in my language abilities quickly diminished.
Finally, I discovered the volume control and later the button to change the channel. I
quickly changed the channel. I was shocked that a country like Taiwan would have a free
porn channel. The Chinese students I had met in the United States seemed to be very
conservative, shy almost prudish. This was something I definitely had not expected.
Anyway, I spent the remainder of the night watching HBO movies in English with
Chinese subtitles always getting in the way of the picture. I slowly fell off to sleep at
about six o’clock in the morning only to be awakened two hours later for our first day of
orientation.
The orientation was a blur. I got to meet the other World Passport teachers and
some of the World Passport staff. We had some lessons about teaching and living in
Taiwan, but I cannot remember any of it. The only thing I do remember vividly about the
first day of orientation was our adventure into the city. We were sent out in twos to
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‘conquer’ the city with only a camera, the address of the hotel, a ‘to do’ list and 500 New
Taiwan dollars (about $20 USD). The goal was to do everything on the list and then get
back to the hotel. For each item you had to take a picture to prove that you had
accomplished the task. The list included places to find (i.e., a post office, an internet
café, a tea shop, a clean restroom), things to buy (i.e., a city map, a stamp, a pencil, a
mango) and things to do (i.e., take a bus to the World Passport office, mail a letter, speak
to a street vender, take a taxi back to the hotel). While this was a challenge at the time, as
I look back now it was a very meaningful experience. It helped me realize that I could
get around the city without getting lost.
The experience also made me realize for the first time that I was different from
most people here. Many kids would see us and say, “Hello, how are you?” and then
laugh and run away. Others would look at us as if we were from another planet.
Everywhere, I went people stared. I also felt strange because I did not know how to act.
I remember we were almost run over by two people on a motorcycle that ran right
through a red light! I started getting angry, but the people around me were not angry at
all. They seemed to accept that kind of behavior. My ‘adventure’ partner reminded me
that I should look both ways as the program supervisor had repeated over and over during
the orientation. I laughed and my anger disappeared.
The program supervisor said that the phrase ‘look both ways’ had a dual meaning.
He wanted us to be careful when we walked the streets of the city because Taiwan is
infamous for its numerous traffic violators. Also one of the main modes of transportation
in Taiwan is the moped. There are thousands of cars in Taiwan but millions of mopeds.
The mopeds dart in and out of traffic at whim and so to survive you must always ‘look
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both ways’. The other meaning was related to cultural differences. He wanted us to
reserve our assumptions and try to see ulterior ways of doing things. In other words, we
should ‘look both ways’ before passing judgment on something. The phrase stuck with
me throughout the summer.
During our afternoon experience, we were also pushed and shoved several times
by people in a hurry, almost got spit on by a taxi driver who spat some kind of red juice
out of his window, and were squished like sardines when we boarded the bus. None of
the Taiwanese seemed to mind these behaviors so we tried to ‘look both ways’. It wasn’t
easy.
I also began to realize that simple daily tasks turn into major chores when you are
in a foreign country. Finding a post office took forever and we would have never found
one except for the fact that we finally humbled ourselves and asked someone. Then
trying to buy a stamp and mail a letter took forever. We would stand in line and people
would cut right in front of us. It was extremely rude. I finally decided to be just as rude
as them and began pushing my way to the front. I was a bit embarrassed about my
behavior, but the Taiwanese did not seem to mind. I guess pushing, shoving and
bumping into people is a common occurrence when 23 million people live on an island
smaller than the state of New Jersey.
The orientation lasted three days. I remember sessions on classroom
management, how to use the course material, basic culture and language lessons, an
explanation of the educational system in Taiwan and a tour of one of the schools we
would be teaching at. I am sure it was all presented in a very professional manner and
that the material was beneficial, but I was too tired from jetlag and all the new stimuli

79
surrounding me. I would be stretching it if I said I took in more than 20% of what was
said.
After two days of practice teaching, using ourselves as students, we were told to
pack up our belongings because the next day we would be sent to our various home stays.
Just when I was getting used to the hotel and enjoying the friendships I had made with
the other teachers in the program I was on the move again. I really did not want to go. I
knew coming into the program that we would be assigned home stays, but the concept did
not seem that scary when you were still in your own country. Now with my brain in a
constant state of confusion, the World Passport program was going to take my only two
safety nets (my hotel room and the other teachers) away from me. I felt this wasn’t right
and complained to the World Passport staff, which, of course, is my American born right.
ME: Why can’t we just live in the hotel for the summer?
WP: It’s too expensive.
ME: But we can get so much more done as a group if all of us teachers are living
together.
WP: It’s too expensive.
ME: But we would feel more comfortable. And if we are comfortable then we will teach
better. You will have a better product, which, in the long run, will make you more
money.
WP: It’s too expensive.
ME: But I just told you …
WP: It’s too expensive. Time to go.
And off we went. It was frustrating but I tried to put my flexibility gene in action
and go with the flow. ‘When in doubt, try it out’, I said to myself.
Open Coding Analysis
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Vignette #2 attempts to express the general feelings and experiences of the
participants during their time in Taiwan with an emphasis on the first week of orientation.
A vast majority of this data comes from the focus group interviews, which took place
during the fourth week of the program. During the focus groups, many participants had
more negative comments about the first week then they did during the interviews at the
end of the summer. This may be due to the time difference. Perhaps the participants
tended to disregard some of the negative feelings by the end of the program. Perhaps
they now understood more about living in Taiwan and so no longer viewed their initial
struggles with the culture as negative. Perhaps it is a combination of the two. It could
also be the difference between the methods of data collection. It might be assumed that
people are more reluctant to give negative comments during a one on one interview than
they might be during a focus group when they have colleagues to ‘back them up’.
The data in this section covers six of the categories: (7) initial anxiety, (8) influx
of new stimuli, (9) learning by doing, (10) holding on to the familiar, (11) a sense of
being different and (12) a lack of support.
Initial anxiety
Arrival in Taiwan brought a mix of emotions to the participants. There was the
ever-existing excitement about starting a new experience, but this was coupled with an
underlying anxiety. “When I saw the guns at the airport, I wondered if I had made a big
mistake,” said Lucy Michaels whose brother had filled her head with what she called
“political garbage”. “The humidity was very unexpected. I tend to sweat a lot anyway,
but in Taiwan I was sweating buckets. I must have lost more than 10 pounds just from
sweating,” said Myles Wilson.
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Jane Roberts remembers vividly her fears when she arrived at the airport in
Kaoshiung City. “The thing I remember about the airport was immigration. I had no
idea what to do. My first time in a foreign airport and I was alone. I was expecting
someone from World Passport to meet me when I stepped off the plane but no one was
there. That really scared me. (Researcher: What did you do?) I just followed the crowd.
What else could I do?”
Several mentioned the trip from the airport to the hotel as also being fraught with
anxiety. “I remember being uncomfortable on the ride from the airport. I was being led
deep into a city I knew nothing about. Street after street looked the same,” said Betty
Miller. “Riding to the hotel was interesting. I kept looking at the street signs and
thinking well now I’m illiterate,” said John Bridge. “I was clueless,” said Jessica Cooper.
“The first week I was overwhelmed and I didn’t think I would be that
overwhelmed. I was afraid I was going to get lost. I was afraid to do anything on my
own. And I’ve traveled all over on my own (Europe, Canada) so that surprised me,” said
Sally Monroe. “In Europe, even if you didn’t know the language you can at least piece
the words together. And here it was… like… I don’t remember seeing anything in
English the first week I was here.”
Influx of new stimuli
Participants mentioned that because of jetlag and all of the new stimuli around
them, they felt, as expressed by Sally Monroe, that they were “in a fog.” The hotel and
the other World Passport teachers became “my safety nets” during this time said Katy
Pierce. There was a general consensus that the hotel was comfortable and much more
modern then they expected. In fact the surprise at the modernity of Taiwan was a
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common comment. Jane Roberts said, “The living standards were much better than I
thought they would be. I took so many things I didn’t need to. Taiwan had everything. I
was surprised by this.”
The first few days brought several other surprises as well. Scott Black, a member
of the Mormon faith, was shocked by the free porn at the hotel. “What surprised me?
Well, the fact that televisions in hotels had a porn channel. That was a complete
surprise. I thought Chinese were more conservative, more private.” Myles Wilson
mentioned that Taiwanese could be very rude. “I have two classmates from Taiwan and
neither of them is rude. They are extremely polite. I was surprised by all the pushing
and shoving taking place on the streets. It’s a zoo out there sometimes.” Lucy Michaels
agreed, “If you don’t push and shove your way through the crowd you’d never get on a
bus.” She also commented on the traffic. “I thought (name of city in the USA) was bad!
The traffic here should come with a warning label. I’m surprised there aren’t dead
bodies lying in the road every day.”
Learning by doing
A general consensus in the Data were that the orientation “was a blur” as
expressed by Jessica Cooper. The orientation lasted three days but because of jetlag, a
possible overload of material and perhaps the learning styles of the participants, not much
was remembered except the picture scavenger hunt and the tour of the school. About half
of the participants mentioned discussions on how to use the classroom material and
classroom management tips, but only two remembered that there were also sessions on
Taiwan culture and language. All remembered the teaching practice that occurred during
the two days after the orientation.
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The picture scavenger hunt, the tour and the teaching practice were the parts of
the first week that where more experience oriented. Recall of specific details from these
activities was much greater than the ability to even remember the topics of discussion
during the more ‘typical’ classroom learning segments of the orientation. This seemed to
further suggest the participants preferred learning by participating or doing something
experiential.
The picture scavenger hunt deserves some explanation. The purpose of this
activity was to help the teachers realize they can get around by themselves in Tainan city
without too much difficulty. It is also meant to help them interact with the culture as
quickly as possible. The theory behind this is that individuals tend to ‘bond’ with either
other expatriates or with the local populace when they travel to another country. The
tendency is to bond with other expatriates unless the person can be immersed in the local
culture right away. New arrivals bonding with expatriates tend to take an us versus them
approach when talking about and working with the local population. This bonding theory
comes from studies done by Christian missionaries (Brewster, 1984; Smith, 1992) and
has been a part of the World Passport orientation (along with trying to get the teachers
into home stay experiences as soon as possible) since the second year of the program.
“I don’t remember much from the orientation except that I was always falling
asleep,” said Jill Lancaster. “I do remember the picture thing we did. That was helpful.”
Candy Conner agreed. She said, “I’m sure the orientation was good, but it is hard to
listen to so much information. World Passport should do more activities like the picture
hunt or the tour. I enjoyed those. I remember them.” “Learning about Internet cafes.
That’s what I remember (about the orientation). I use them all the time now. There’s one
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by my current home stay that only costs 30 NT an hour (about 1USD). They serve you a
free drink too,” said Myles Wilson.
Myles Wilson also shared this humorous story about his taxi ride during the
picture scavenger hunt. “Our taxi ride was interesting during the picture hunt. Me and
Bill Warner (pseudonym for another World Passport teacher who was not part of the
study) flagged down a taxi and got in. The taxi driver said something in Chinese that of
course we didn’t understand. Then Bill showed him the card with the hotel’s address on
it. The driver said something else and pointed. We just sat there confused. Finally, he
just took off and drove about two blocks and there was our hotel. We could have
walked!”
“The orientation was helpful I guess. It might have been better to have it later in
the summer though. I’m sure what was said was probably good, but I don’t think we
were ready to listen. I know I wasn’t,” responded Katy Pierce. She continued, “I
thought the tour was useful. It was good to get a picture in my mind of what a typical
Chinese classroom looks like. I remember being surprised by the large number of desks
and that each room had a little stage for the teacher to stand on.”
“The teaching practice. I felt that was useful. And getting a chance to know our
TAs was also useful,” said Jill Lancaster. “The orientation was a blur,” said Jessica
Cooper. “I only remember the things we did: going around the city taking pictures, going
to visit Te Kwan school. The pictures were fun. I remember getting a picture with the
man at the fruit stand where we bought our mangoes. He kept smiling and saying things
like ‘thank you’ and ‘very good, very good’. He was nice.”
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Holding on to the familiar
While the participants mentioned many of these new experiences, the data also
seemed to suggest that they were trying to hold on to things familiar. During the focus
group time, Betty Miller recalled her joy at seeing the television was a Sony in her room.
Others pointed out that Sony was a Japanese brand, but she did not care. Her point was
that the word was written in English and so it was comforting to her.
Tainan city has numerous 7-Eleven stores: almost one on every block. Many of
the participants mentioned the comfort of going into a 7-Eleven store during the focus
group sessions. “I like 7-Eleven,” says Scott Black. “It reminds me of home for some
reason.”
“Do you go to 7-Eleven in the States,” asked Sam Cox?
“No, never,” replied Scott.
“Then why does it remind you of home,” asked Sam?
“I don’t know. It just does,” replied Scott.
“It’s probably because it’s American. It’s familiar,” said Jill Lancaster.
“Yeah, I think that’s it. I feel the same way about McDonalds and I never go to
McDonalds when I’m in America. I think I’ve gone at least twice every week since I’ve
been here,” commented Sally Monroe.
Another two major items that were “safety nets” were the hotel and the other
World Passport teachers. During the time of the focus groups (the fourth week) many of
the participants were still frustrated at World Passport for sending everyone to home
stays. “I don’t know why we couldn’t just stay in the hotel,” said Sandra Danson. “It was
convenient.” “And we were just getting to know each other (referring to the World
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Passport teachers). I wish World Passport would have given us more time together,” said
Betty Miller.
“They just want to save money, that’s all,” said John Bridge in reference to
moving everyone into home stay situations. “I asked Fiona (pseudonym of World
Passport staff member) why we couldn’t stay together in the hotel and she just kept
saying it was too expensive.”
“Maybe it is expensive, but it sure would be nice to be able to stay someplace
together so we can get ideas from each other. I have no idea what I am doing half the
time,” said Jane Roberts.
Lucy Michaels, whose interviews were full of interesting stories, tells a story
about her hunt for cheese. Cheese is not a popular product for Taiwanese because most
do not eat or drink too many milk products. Therefore, it is only sold in larger
supermarkets. She told this story to show how helpful the Taiwanese were, but it is an
excellent example of the lengths the participants would go through to get something
familiar from home.
“I’ve had no problems getting people to help me. People are very, very helpful.
In fact, one day in Kaoshiung I wanted to buy some cheese and I’m at the little mini-mart
to get some cheese and they don’t have it. So I stood outside the mini-mart door and
every person who came out I asked, ‘Do you speak English?’ Finally one lady spoke
English and so I said, ‘Where can I buy some cheese?’ And she said she didn’t think you
could buy cheese around here so she went and got on her motorcycle. And I’m still
walking around the street looking at stores and things and she comes back up to me and
she says she thought of a place that sells cheese. The Dollar Store (not the same as the
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US Dollar Store franchise). She says get on my motor scooter and I’ll take you there and
you can buy some cheese. So she took me a long ways to this big store. Went with me in
the store and helped me find everything I wanted and needed and brought me home and I
didn’t even know her. And I have many, many stories like that that have happened to
me.”
A sense of being different
Participants commented that they felt like they were on display. “People are
always staring at me,” said Jane Roberts. Jane’s appearance is very different from your
typical Taiwanese girl. She is tall and has very blonde hair. Because of these two traits
she naturally stood out as being different. She felt very uncomfortable when a group of
Taiwanese men stared at her. “The men would stare, say something, and then start
laughing. I knew they were talking about me.” All of the others mentioned this feeling
of being different as well, though none as pronounced as Jane.
The second focus group had a brief conversation about being stared at while
walking on the streets. “When we walked around as a large group. That’s when we got
stared at,” said Sandra Danson. “I haven’t noticed it much lately.” “I still do,” said
Candy Conner. “You don’t see too many black people walking the streets of Tainan every
day (everyone laughs).”
There were several comments about how living in Taiwan was very different than
living in the United States. Comments about the traffic were numerous. “It’s crazy,”
says Jessica Cooper. “Those scooters dart in and out of traffic. Are there traffic rules?”
John Bridge had a similar but different opinion of the traffic. “It’s crazy, I can’t wait to
get me one of those scooters.” “Look both ways, man,” said Sam Cox. Since this
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comment received nods of accent from the rest of the focus group, I asked Sam to clarify
what he meant. He mentioned that the program supervisor of World Passport had used
this phrase to describe the traffic in Taiwan during the orientation. “It has a double
meaning,” said Jill Lancaster. “He also means we should think twice before making
judgments about the culture here.” “I thought you said you slept through orientation,”
quipped Scott Black. “Hey, I remember some things,” responded Jill.
I was interested in this ‘look both ways’ concept made by the program supervisor
during the orientation. Later during the interviews I asked everyone if they remembered
this phrase from the orientation. All of them said they had. In fact, many said it kind of
became a running joke over the summer.
For example, there was a disagreement among the teachers and World Passport
about weekly payments. World Passport had agreed to pay a stipend for every week of
teaching in the program. However, during the first two weeks, there were not enough
teaching positions to go around and so some teachers had a week off. World Passport did
not pay the stipend if the teachers had a week off. The teachers felt this was unfair since
they had expected to get paid for every week they were in Taiwan. When pointed out
that the contract said you would be paid for ‘each teaching week’ the teachers responded
by saying the implied message when they were hired was that they would be teaching
every week except during orientation. Eventually this minor disagreement died down
after everyone started working during the third week, but the dispute was jokingly
dubbed the ‘look both ways’ dispute. Later, whenever something happened that the
teachers did not understand or they thought was unfair they would cynically say, ‘look
both ways’.
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“Oh we said ‘look both ways’ all the time,” mentioned Sam Cox. “I guess it
became our phrase whenever we got frustrated by World Passport, the students, our
home stay or even each other. It’s okay man … look both ways. We would then laugh. It
was meant as a joke but it helped remind us the way things are done in Taiwan is
different. Not necessarily worse, just different.”
A lack of support
Another category that emerged from the Data were the feeling of a lack of
support. This complaint continued throughout the summer and was one of the items on
the program evaluations that received a low mark. Asked to comment on whether the
World Passport summer program was well organized (item 5 in appendix G), 8 of the 13
disagreed, 2 had no opinion and only 3 agreed. None of the participants strongly agreed.
It is interesting to note that the three who agreed were Sam Cox, Scott Black and Jill
Lancaster. Sam Cox was a teacher in the World Passport program the previous year, and
Scott Black had spent some time in Taiwan previously as a Mormon missionary. Jill
Lancaster had never been in Taiwan before, but had spent one semester learning Spanish
in Bolivia while living with a local family. Based on the data from classroom
observations (appendix E), student evaluations (appendix F), the program evaluations
submitted by the participants (appendix G) and the interview data, it was apparent that
these three participants seemed to be more adept at ‘looking both ways’ than the other 10
participants.
Unlike the other categories in this section, this category emerged more after the
first week in Taiwan. During the first week it was apparent in the data but not as
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pronounced as the weeks that followed, especially weeks two through five when
participants were sent to their first home stay experience and teaching began in earnest.
Some participants were disappointed that World Passport did not provide them
with ‘cultural experiences’. “I’m not sure what I expected, but I thought we would take
more tours or something. I wanted to know more about the culture,” said Sandra Danson.
“The program would be better if there were some organized tours. I’d love to see Taipei
while I am here or take a trip into the mountains to visit an aboriginal site or just go to
some museum. All we do is teach,” said Sally Monroe. Lucy Michaels seemed to express
the frustration for everyone when she said, “Besides the orientation time, we were left on
our own. We did not know what to do. I wish we could have gone on a tour or
something.”
Others complained about the isolation of having to stay with a home stay family.
“The benefit of being in a dorm or hotel situation is you can go around with different
people too (meaning the other World Passport teachers). Then you don’t feel the
isolation like you do with the host families,” said Sandra Danson.
“I expected World Passport to be more supportive,” said Lucy Michaels. “The
other programs I had (experiences in Japan and Senegal) they put us in hotels and we
stayed at a hotel. A bus came and picked everybody up when it was time to go. Took you
to where you needed to be, dropped you off. Picked you up, took you back. So there was
no waiting. You didn’t have a lot of down time.” Lucy made these comments because of
her frustration with having to take the school bus to school and back each morning and
afternoon with the student from her home stay family. “Like here after school we have
down time for at least an hour and a half before we can even get on the bus to go home.
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So you’ve wasted two hours or more in the afternoon which could be used for taking a
walking tour or going somewhere in the city before it gets dark.”
There was also the frustration of not being able to get around conveniently. “It’s
more difficult getting from place to place,” said John Bridge. “I wanted to go shopping
after school one day and so I asked for directions to the mall,” said Jane Roberts. “I was
told to get on some bus. The site supervisor gave me a bus schedule. You just take this
bus and ask them (the bus driver) and they will tell you. Sounds easy but it is not easy. I
went to the bus stop but I chickened out. I went later with one of the TAs.”
‘Taiwan needs more signs in English,” complained Jessica Cooper. “Being
illiterate is frustrating. You can’t get your bearings cause every character looks the
same.”
Some of the participants had the opportunity to teach in Taipei for a two-week
program. As the capital city, Taipei is much more modern than Tainan. It is more of an
international city and so there are signs in both Chinese and English. And Taipei has a
rapid transit system that is relatively easy to figure out. All stops are written in English
and announcements are made in English as well. Even so, it was easy for the participants
to get lost and flustered. “At the MRT (mass rapid transit) in Taipei I didn’t know one
floor from the other and could never back track and find where I needed to go.
Fortunately I knew my stop was the end of the red line. Unfortunately I went the wrong
way twice,” said Katy Pierce.
Lucy Michaels also participated in the Taipei program and again was full of
flowery comments. “In Taipei I stayed in a home stay a distance from the school. We
(home stay student and her) had to walk 20 minutes to the MRT, then had to walk to
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school from the MRT. After the typhoon there was lots of water. It was hard to walk
because you had to wade through so much water. Why in the heck doesn’t World
Passport put us on a taxi or something so that we don’t have to wade water? But the
positive side I must say, I got my walking in and every day I went home I walked a
different way and met more people. And I met really neat people on the streets.”
Even the assumed simplicities of life were frustrating. “I don’t even know how to
make a simple phone call,” said Sandra Danson. “When we went out to eat, we just
looked at pictures and picked things,” said Jessica Cooper. “Being the foreigner here is
very difficult. You go shopping and there is all this stuff and you don’t know what it is.
Is it good or is it not? I don’t know. So I won’t buy it. But a student gave me a rice
cracker this week and I loved it. So I would like to buy some rice crackers. Next time I
go to the store I know what they look like now,” commented Lucy Michaels.
“The rest rooms at the school are terrible,” said Scott Black. “They smell and
they are squatters (toilets where you squat instead of sit).”
These frustrations with the difficulties of accomplishing simple tasks,
transportation problems and feelings of isolation and illiteracy all caused many of the
teachers to lash out at the inefficiency of the World Passport program especially during
the focus group sessions. During the focus group session, Myles Wilson said, “They
(World Passport) have been doing this program for years. You’d think they would figure
out how to run it successfully by now.” It is interesting to note that Myles was one of
three participants in the study who asked World Passport at the end of the summer if they
could return next year. The other two who applied were Candy Conner and Sam Cox.
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Vignette #3: “I learned to always leave something in my rice bowl.”
On Saturday morning of the first week, we met our first host families. We were
taken by bus to a local high school where we were all lined up along the wall in this large
meeting room. The room was circular and there was a large round table in the center of
the room. Sitting on the chairs at the table were our host families. I could tell the
families were looking at us and wondering which one they would be taking home with
them. I was wondering the same thing. Some families seemed to smile and have a
friendly attitude while others seemed to just sit there stoically. I began praying for a
friendly family. The executive director of World Passport gave some sort of speech in
Chinese to the host families. Once in a while they would laugh and then look at us. It
was all very uncomfortable. I’m sure what was being said was kind and good-natured but
not being able to understand was frustrating. Once in a while the executive director
would stop and explain in English what she had said but her explanations were very
short. She would speak for about two minutes in Chinese and then say one short sentence
in English. Either Chinese was a very verbose language or she wasn’t telling us
everything. I assumed the latter.
I also began wondering about the English ability of our host families. Shouldn’t
they be able to speak English? If they can’t, how can we communicate? At this point in
the summer my Chinese language skills were limited to approximately one phrase, ‘Shie,
shie Ni”. I was told this meant thank you. If the families couldn’t speak English then I
would end up having to say thank you for everything. Perhaps that was World Passport’s
intention.
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My feeling at this moment was a desire to escape this circular room that seemed
to get smaller by the moment. However, a greater fear soon arrived. The executive
director started calling out our names and placing us with a home stay family. We were
asked to raise our hand as our name was called. One by one we began to leave the room
until there were only a few of us left. Finally, my moment arrived. I smiled, the family
smiled and bowed slightly. The father took my luggage for me and I said, “Shie shie Ni”
and away we went.
I quickly said goodbye to my remaining teammates and headed off on my own
with a family of strangers. Needless to say I was a bit nervous. I tried to get to know
them by asking questions, but only the daughter would answer me in her broken English.
The parents just smiled and said very little. I assumed they could not speak English.
Later, I found out that the father spoke very good English and that he just wanted his
daughter to practice.
Before going home, we went out to eat at a very nice restaurant. The father
ordered for everyone. The plates arrived and were set in the center of the table. No one
was eating and everyone was staring at me. I was confused. Finally the mother
demonstrated that I should eat first. She even started putting food in my bowl. Only then
did everyone else start to eat. I stared at my food not recognizing any of the items in my
bowl. I tried to ask but the daughter’s English was not good enough to explain. So I just
picked up my chopsticks and began to eat. Most of it was good but there were a few
things I did not like but forced myself to eat to be polite. Unfortunately, the mother kept
putting more of the same food in my bowl. I ate that too.
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The home of my first host family was extremely clean and very upper class. You
would not have known it however from the outside of the house because the outside
looked worn down. I learned later that Taiwanese do not place a lot of value on making
their homes on the outside look nice. It is the inside where people live that counts. I had
my own room with air conditioning (something I was very thankful for) and I even had
my own bathroom, television and DVD player! It was a much better setup than I had at
the hotel and even back at home. This family’s home did not match my preconceived
notion of what Taiwanese homes would be like. If all Taiwanese families had homes like
this one then Taiwan was more prosperous than I had expected.
And the service! After coming back from teaching my first day, I was shocked to
see that all of my things had been taken out of my suitcase and placed neatly in the closet
or the dresser. Plus my dirty clothes were hanging out on the clothesline on the balcony.
The whole neighborhood could see my underwear blowing in the wind. My bed was
made, my garbage can emptied and my bathroom was cleaned. It was better than maid
service. However, it was also a bit embarrassing to have someone going through my
things. And to top it all off, dinner was waiting for me.
While the home was nice, comfortable (although the bed was just as hard as the
one in the hotel) and very similar to something you might see in the suburbs of America,
the family was very different. I found this out over the three weeks that I stayed with
them. How were they different? First and foremost, they never left me alone. I would
come home from teaching and they would take me somewhere. The mall, a movie, a
night market, a Confucian temple, their friend’s house, the mountains, the ocean, I have
been all of these places with my host family. At first it was great. I like to see new
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things and I enjoy spending time with others. Plus they never ever let me pay for
anything. Later, however, I began to wish for a little personal privacy time. I tried to let
them know this, but I don’t think they understood. It seemed like every time I wanted to
be alone they would feel like they had to take me to more places.
And wherever we went I would become the personal English tutor of the
daughter. I would teach English all day long and then have to come home to another
round of personal English tutoring. The daughter was a student in the World Passport
program so I often had to review many of the lessons we had talked about during the day.
She was polite about it. The parents were polite and generous, but I felt like I was in a
prison. I needed my space. By the third week of this home stay I started coming up with
excuses and not going home until later at night. I think they felt I did not like them when
in fact I was just avoiding them because I felt trapped.
My second host family was very different from the first. The mother and father
were gone almost all the time and the two teenagers, a boy and a girl, basically took care
of themselves. Twice I went out with them to play billiards otherwise I had little contact
with the family. They basically treated me like a border. I was a bit surprised by this
because I thought Taiwanese families were supposed to be very hospitable. The lack of
attention almost made me wish to return to my first host family even though they were so
controlling. I guess what I have learned from this is that families are very different from
each other here just like they are in the United States.
My final home stay was more similar to my first home stay. However, by this
time I had learned a few tricks to maintain better relations. My teaching assistant
suggested that if I wanted ‘alone’ time to just tell the family I had to prepare for my
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lessons. This was a great suggestion. I could go out with the family if I wanted to and if
I did not I could just stay in my room and ‘prepare my lessons’. Education is of such
importance in Taiwan that the family seemed to readily understand my need to prepare
for classes. Just knowing I had this freedom was liberating. I seldom took advantage of
it, but it was comforting knowing that it was there.
I also learned to avoid asking questions that would force a family member into a
yes or no answer. For example, I have learned one should never ask a question like, “Can
I do my laundry here?” Because a Taiwanese mother or daughter (men seldom if ever do
laundry) would never say no to such a request from a guest, the mother is forced to say
yes. And if she would rather you did not use her laundry machine (because she is afraid
you might break it) then she is forced to offer to do your laundry for you even though she
might not want to and may not really have the time.
The best way to handle this question is to ask the question in a less ‘forceful’ way.
For example, instead of saying, “Can I do my laundry here?” you might say, “Do you
know where there is a Laundromat close by where I can wash my clothes?” By asking
the question in this way, the mother can direct you to a Laundromat if she doesn’t want
you to use her washing machine or offer to wash your clothes for you (or show you how
to use the washer). If she offers to wash your clothes she is doing it out of a sense of
service and not obligation. She is happier and you are happier because neither has ‘lost
face’ by having to say no or by having to do something out of obligation.
I also learned a few other tricks. I learned to never empty my rice bowl
completely if I am full. Otherwise the mother will continually place food items in the
bowl. I learned to try everything at least once. Some food items look unappetizing but
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actually taste very good. I learned to take my shoes off before I entered the house, to turn
my air conditioner off whenever I leave my room, to shower at night before getting into
bed, and to politely refuse everything the first time no matter how much you want to say
yes. All of these cultural hints made my stay with the third host family very pleasant.
The program supervisor reminded me that many of these helpful hints had been discussed
during the orientation but I never internalized them. I think only after having lived
through the experience of the first host family did I really comprehend the importance of
understanding these cultural hints.
Open Coding Analysis
The first home stay experience is one of the most difficult experiences for the
American teachers who participate in the World Passport program. The participants
expressed fears and anxieties while waiting for their name to be called that Saturday
morning. “I was pretty scared,” said Jessica Cooper. “I tried to psych myself up, but
deep down I was scared.” When asked why she felt so scared, she said, “I think everyone
would be. You are thousands of miles from home. You are leaving with strangers.
There’s something wrong with you if you aren’t a little nervous.”
Jessica’s comments were typical. While the participants seemed to come into the
program with personalities predisposed to adaptability and the desire for collecting
experiences, the home stay experience seemed far beyond their experiential comfort
zone. There were five common categories that the participants home stay experiences
fell into. They included: (12) a sense of insecurity, (13) a period of frustration, (14)
communication problems, (15) surprise at the diversity of home stays, and (16)
developing cultural survival skills
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A sense of insecurity
The sense of insecurity began the very first day. “Leaving with my first home stay
family was pretty scary,” said Jane Roberts. “I’d never lived with the community (locals)
on any of my other travels. Very different than Europe.”

All of the participants shared

similar thoughts and stories about their initial confusion and anxieties. They were all
worried about making cultural mistakes. “I had no clue how to behave,” said Jessica
Cooper. “I just smiled a lot and tried to blend in even though I knew that was
impossible.”
“We went out to eat for lunch (after leaving with her home stay family) at this
seafood place. The father ordered for everyone. When the food came, they all stared at
me. I wasn’t sure if I was supposed to pray or what. Finally, the mother put some food
in my bowl and everyone started eating,” said Jane Roberts. “I had no idea what I was
doing.” In Taiwan it is customary to let the guest start eating first.
Adapting to different living styles and cultural patterns was difficult during the
first weeks. “I never knew what to expect,” said Candy Conner. Myles Wilson recalls a
very embarrassing experience for him. He tells a story about how his host mother
washed all his clothes and placed them on a clothesline to dry. When he got home after
school he saw his underwear hanging out on the balcony in full view of every neighbor.
“After one day she (his host mother) knew more about my living habits than my own
mother does!” Betty Miller had a similar experience. “I came home after the first day of
teaching and my stuff was gone. I had left my suitcases opened and lying on the bed. My
stuff was scattered everywhere because … well I’m a messy person. Anyway, now
everything was gone. I was about to go downstairs when I saw my suitcases next to the
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dresser. They were empty. I opened the dresser and there were all my clothes neatly
folded and organized. And that’s not all! The mother had cleaned my bathroom, washed
my clothes and hung them outside on my balcony to dry. My underwear was blowing in
the wind!”
The very design of the homes had some feeling anxious. “Small rooms, small
bathrooms, the bathrooms are under the stairs in the hallway,” said Lucy Michaels. “I
never feel like there is enough room to move around in.” “The shower is not a shower.
It’s a bucket and you pour water over you and soap and pour water over yourself again
to get it off. And you do this all without a shower curtain. Even though the door was
locked I kept expecting someone to walk in,” said Katy Pierce. “In my first home stay I
never felt a sense of privacy,” said John Bridge. “My room belonged to their youngest
son who was 8 years old. He kept coming in to get something or just to stare at me.”
When asked why he didn’t just lock the door, John said, “I wasn’t sure if that was polite.
I guess it was a subconscious way of letting the family know I was trying to be friendly.
After the second or third day though I locked the door, but it didn’t do any good. The boy
would just knock until I opened it.”
Many higher middle class homes (which were the most common home stay
homes) have bars on the windows, an electronic security gate and an alarm system. This
led to feelings of claustrophobia by many of the participants. “I still hate the gates and
the bars,” said Sam Cox. “It just feels like a prison at night when they close the front
gate. You cannot get out without sounding the security alarm and waking the whole
household. I did that once last year.”
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Never knowing when to do something was mentioned as problematic. “I didn’t
know when to take a shower, when to sit in the living room, when to stay in my room,
when to help out and when not to,” said Jill Lancaster. “I wanted to help out some. My
family (in the States) always helps out around the house, but here the mother did
everything. She kept refusing my help.”
“Showers, yeah that was different. They take showers before going to bed. My
first morning I came down to take a shower and everyone was sitting at the dining room
table eating breakfast. They all smiled but I knew I’d done something wrong,” said Betty
Miller.
A period of frustration
The initial period of insecurity quickly led to a period of frustration. This is a
common occurrence each year for most teachers in the World Passport program. It is so
common that World Passport requires families to participate in a host family training
seminar before being approved. During the seminar one of the main topics discussed is
this feeling of frustration that the teachers often go through during their first two weeks.
The program tries to forewarn the families so that they will realize this is an adjustment
period. Mostly this is done so that the families will not constantly be calling the World
Passport office to complain about their teacher.
These inevitable feelings of frustration are also covered in the ‘living with a home
stay’ discussion during the orientation. Previous to this, World Passport teachers were
also sent this information as part of their information packet after being accepted into the
program (Hovater, 2003b).
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While the preparatory steps are probably helpful, it still never stops the
frustrations from coming or the families from calling the World Passport office to
complain. It is just something that all parties involved have to live with and fight
through. The fact that many World Passport teachers desire to return for another year and
that the host families continue to volunteer shows that this period of frustration is usually
temporary.
The program evaluations done by the participants at the end of the summer seem
to reflect this as well. When given the statement, ‘I was comfortable in the home stay
situations I was in,’ 9 out of the 13 responded with agree or strongly agree. Only one,
Jane Roberts, responded with strongly disagree. While they tended to say they felt
comfortable living in Taiwanese homes, the data seemed to suggest they would have still
preferred staying in a hostel or dorm. The very next question on the program evaluation
asked about this preference. The majority, 9 out of 13, said they would still prefer
staying in a hostel or dorm. Only one, Scott Black, strongly preferred the home stay
experience. All but three of the participants also reported having difficulty
communicating with their home stay families. This data seems to back up the comments
made through the focus groups and more directly through the individual interviews.
There was a period of frustration that was mostly overcome to the point that the teachers
could look back on their experience positively yet still hesitant to do it again if they had
the option of a hostel or dorm.
“The orientation week was my romantic introduction to Taiwan, the first week of
home stay was my tragedy. I hated it,” said Lucy Michaels. “I was ready to hop on the
first plane heading west.” When asked why, she said, “I felt trapped. The family only
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had one key and I was given a curfew! I didn’t like that.” Later in the interview she
commented about the food. “And I had a hard time getting used to the food. Rice or
noodles three times a day. I ate stuff I had never seen before. Even the meat is cut
differently than ours. The chicken you would never identify as a piece of chicken. And
the fish! They stare at you while you are eating them.”
Similar to Lucy’s comments about the curfew, there were several who felt a lack
of control or that their freedom was being taken from them. “My first host family was
nice …too nice, but I hated the house. It had this crazy alarm system that I could never
figure out. The father told me the combination and everything but I was so afraid to set
the alarm off. If no one was home when I came back, I would go to an Internet café until
one of the family returned,” said Scott Black.
“I’m a very, very independent person,” says Candy Conner. “I’m used to living
on my own. My first host family always wanted me to call them and tell them when I
would be home. I finally asked them for a key so I could come home whenever I wanted.
I know that was probably rude, but they wanted me home at 10 o’clock every night. I
couldn’t do that.”
Participants remember getting frustrated over what might normally be considered
trivial matters. Each room of the house seemed to have its own share of frustrations. “I
miss big bath towels,” said Candy Conner. Due to the humidity in Taiwan most towels
are thin and about the size of a hand towel. In this way they can be used to dry off after a
shower, rinsed in the sink and then hung up to dry. They are rarely placed in a washing
machine. Large bath towels do not dry in the humidity if placed on the rack and so
seldom are used. “Having no shower curtain is weird,” says Myles Wilson. “I forgot to
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put my clothes up on the top rack once and so they got all wet.” Jane Roberts missed her
large mirror at home. “The mirror is so small and so low! I have to kneel just to brush
my hair.”
The living room also had its share of frustrations. “I’m always forgetting to take
my shoes off when I enter the house. And they always want me to wear house slippers
instead of walking around in my socks. That’d be fine if they had some that actually fit
my feet,” said John Bridge. “And when I do forget to take my shoes off, the grandmother
immediately gets up and sweeps the floor, just to make me feel guilty!”
“A few evenings we watched movies on TV,” said Myles Wilson. “It was a little
frustrating though. I could never hear. The mother was always yelling about this or that.
The family could read the subtitles but I needed to hear.”
Even the bedroom had its share of frustrations. “The bed is so hard. It’s like
sleeping on the floor,” said Sally Monroe. “They keep coming in and turning off my air
conditioner,” says Myles Wilson. “The traffic outside never stops. I don’t know how
people sleep here,” says Katy Pierce.
A further frustration felt by the participants was a sense of being tired all the time.
Sandra Danson mentioned this during her focus group session. “Those first two weeks of
teaching were exhausting. I’m not sure why. Perhaps it was all those trips I took with
my host family. Teaching all day, tutoring the daughter, trying to figure everything out. I
still feel tired but it’s a bit better now.” Myles Wilson, who had spent a semester in
Japan, responded to Sandra’s comments. “You are just tired from learning the culture.
Living in a culture different from your own makes you tired cause you are overly
cautious, trying not to make mistakes.”
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Communication problems
The participants also commented on the inability to communicate. Typically at
least one family member could speak some English, but even then it was not enough.
“My host father spoke very good English, but sometimes we would still misunderstand
each other,” commented Jane Roberts about her first host father. Being able to speak
English still left them with having to circumnavigate around the cultural differences as
well. Myles Wilson implies this when he says, “Language and culture are inseparable.”
All of the participants mentioned that an inability to communicate due to language
barriers and cultural barriers caused lots of misunderstandings. This was a common
thread throughout the interviews.
The participants, for the most part, tried to learn some simple Chinese phrases to
help with the cultural and communication barriers. Most felt learning Chinese was near
impossible. “It’s nothing like Spanish,” said Jill Lancaster. “I can’t even tell when one
word stops and the other begins.” “I was told that Chinese is a tonal language,”
commented Jessica Cooper. “My host father told me that the sound for ‘horse’ and the
sound for ‘mother’ were the same except for the tone. He kept repeating the difference to
me, but I had no clue. He told me to be careful or I might call my host mother a horse
and then he laughed. Before this I used to politely say ‘Lin ma ma’ (i.e., Mother Lin.
This is a common form of address in Taiwan) when addressing the mother, but I stopped
after my language lesson on tones.”
“I learned to say ‘thank you’ in Chinese and a few other phrases,” said Betty
Miller. “During my first home stay I was always saying ‘shie, shie ni’ (thank you)
because the parents did not speak English. It was the only means of communication I
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knew. It was frustrating in the beginning but we managed. A nice smile and a polite
‘thank you’ probably work in any culture.”
Perhaps the largest communication problem had to do with the underlying
worldviews of group verses individual. By and large, Taiwanese are very group oriented
and have a hard time understanding why anyone would need some free time to be alone.
Most Americans value and pride ourselves on being independent. This culture clash
caused many misunderstandings until the teachers either adapted to the Taiwanese values
or found strategic ways of finding free time without causing a loss of face for their hosts.
The data shows the participants were pleased with the hospitality shown them by
their host families until they began to feel trapped. Sam Cox, who was participating in
his second summer program with World Passport, still felt this strain. “My first family
was great, but they always wanted to go somewhere. I was worn out after the third day
there. I finally had to tell them that I needed to stay home and prepare my lessons for the
next day.”
Comments about needing space or independence ran throughout the home stay
data. “I was suffocating. I needed my own space,” said John Bridge. “They were nice,
but very controlling.” Said Lucy Michaels. “I was screaming for freedom,” said Katy
Pierce. “I think I’m really, really headstrong, so it’s a lot harder for me (staying with a
home stay family),” said Candy Conner. “I’ve been leaving on the weekends so I don’t
know if that is making them happy or frustrated. I haven’t quite figured that out yet
because they may want to do stuff with me and I’m never there,” says Sam Cox.
Home stay variability
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The host family experiences were varied. Most lived with families who were very
hospitable and tried to make their guests feel welcome, but there was a lot of variety.
The varied home stay experiences of Betty Miller were typical. She says, “I had three
home stay families this summer. All were very different. My first host family had good
English. They were very Taiwanese, very proud to be Taiwanese. We talked a lot about
politics and they took me to that large shopping mall and several temples. The second
was a Hakka family that supported China (i.e., reunification with China). The kids had
good English but the parents didn’t. They were very enthusiastic about having me in
their home. We played card games together almost every evening. The last evening I
was there the mother won. My current host family … well I just have a room in
someone’s house, I’m basically left alone.”
Sandra Danson was very surprised by the wide disparity between her two home
stay mothers. “My first host mother was fantastic. I would come down for breakfast and
several mornings she had six dishes made up. It was incredible. She was a very hard
worker. She’d work till midnight doing the laundry by hand. The family had a washing
machine but she refused to use it. Her daughter told me she felt the machine didn’t get
the clothes clean enough. My present host mother doesn’t cook. Not one thing. She’s
never dirtied a spoon. I’m going, oh, wow! This is like an American family.”
Sandra continued her comparison of her two home stay mothers by mentioning
that the first mother was her view of a typical Chinese wife. She was a housewife; she
cooked, cleaned, didn’t drive, went to the market for fresh food every day and never
stopped working. She called her second host mother her ‘Americanized’ mother. “The
Ku family (second home stay) had two refrigerators, two washing machines, but the same
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number of people as my first host family which is interesting. The wife never cooked,
never cleaned, drove a car, worked outside and used all of her modern appliances.”
Lucy Michaels also had two vastly different home stay experiences. “I felt like it
was a home (her first home stay). And on weekends they would take me and show me
their beautiful city. And that’s part of the thing that some of us came for, not just to teach
but to learn the culture and the habits of the country we’re visiting.” She continued with
comments about her current home stay. “The home stay I’m at right now. All I ever see
is a 14 year-old girl, a 16 year-old son and an elderly grandmother. And the two kids are
the English speakers. Mother’s gone. Father comes home late at night so you never see
anybody.”
Others noticed unique characteristics of their host families. Candy Conner felt
she met the stereotypical Chinese family during her second home stay. “The dad always
sat in the middle of the table. The mom cooked and wouldn’t eat until everybody had
finished eating. The mom cooked every night. Dad never touched the kitchen. Dad’s
mom lived in the household and ruled everything. She asks for this or that and the kids
or the mom would get up and get it for her. All family decisions went through the dad.
The mom didn’t work. The dad went to work every day. Very, very obedient kids.”
“In one family the mother slept in the same room as the daughter and the father
slept alone. I was curious about this but didn’t dare ask why,” said John Bridge. “In the
US you would never, never see a 16 year-old girl sleeping in the same bedroom with her
mother unless they didn’t have a lot of money.”
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“At my last home stay,” says Scott Black, “the parents owned two houses and the
father and mother lived in one house and the kids lived by themselves in the other (the
kids were 17 and 16 year old boys).”
Developing cultural survival skills
The focus group and individual interview data contrasted when the participants
discussed their home stay experiences. There were both positive and negative comments
in both sets of data, but the individual interviews at the end of the summer showed the
teachers using more adaptation skills. Whether this was something the participants
picked up during the course of their home stay experiences or it had always existed
within the participants and was only brought out after more probing questions were asked
is unsure. The nature of a grounded theory study tends to see questions evolve over the
course of time. This may mean as the category of cultural adaptation skills emerged
more and more probing occurred during later stages of data collection.
No matter the cause there is plenty of data to show the participants were making
attempts to adapt to the Taiwanese culture or at least trying to co-exist. “Yeah, I got
much better at taking my shoes off,” said John Bridge. “I learned to always leave
something in my rice bowl,” said Jane Roberts. “An empty rice bowl means you are still
hungry.” “Did I say the beds were hard? Well, yeah, I guess they are, but I don’t notice
them too much,” commented Sally Monroe after being reminded that during the focus
group interviews she had complained about the beds being hard.
“I used to get so upset about the smallest things, but now it’s better,” said Katy
Pierce. When asked for examples, she said: “Like the air conditioner. They’d turn it off
every time I’d leave the room. Then it’d (the room) take a long time to cool down again.
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I hated that. But now I know they are just trying to save money not purposely trying to
make my life miserable. It’s the same with the locked front gate. The alarm system is
there for the family’s protection. I don’t like the feeling of being trapped, but I guess I
understand it.”
Many of the participants mentioned they had found ways to deal with privacy
issues. “I just tell them I need to prepare for my classes,” said John Bridge who during
the focus groups had mentioned that he felt the constant contact with the family was
suffocating him. When asked if he still goes out with his host family sometimes, he said:
“Sure. Maybe even more. Richard (pseudonym for the teenage son in the family) and I
hang out together. He loves playing pool and so we do that a lot. Their uncle also sells
drinks at a local night market. We went there one night and they let me try and sell
papaya milk. It was fun.”
Several participants mentioned having to prepare for class as an excuse for
privacy when they needed it. Their teaching assistants, some of the World Passport staff
and Sam Cox, who had learned of the ‘trick’ last year, recommended this. “Sam told me
and it worked,” said Jill Lancaster. “Beatrice (pseudonym for her TA) said to try it. It
worked.” “I didn’t use it much. I think it was just nice to know I had the option,” said
Myles Wilson.
There was a general consensus that the feeling of entrapment had lessened by the
end of the summer. There were fewer comments about physically feeling trapped and
fewer comments about feeling emotionally trap as well. The participants saw themselves
as having more freedom yet did not seem to use that freedom to avoid spending time with
their host families. This was even apparent in the interview data obtained from Candy
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Conner who had admitted to having a very head strong, independent personality. “Yeah,
I’m still head strong,” laughed Candy Conner. “But perhaps I’ve mellowed a little. I
didn’t demand to have a key at this home stay. Of course, they are night owls like me so I
don’t need one (laughs).” She continues later in the interview along this same theme. “I
have relaxed a bit. I’m not so demanding. They (the host family) are just trying to be
friendly in their way. They mean well.”
Perhaps the biggest cultural survival skill was just spending time immersed in the
culture. The unfamiliarity with how things work in the Taiwanese culture, the sense of
isolation that the home stay experience can bring and just the general overload of the
senses from all the new sights, sounds, smells and tastes around them was initially
shocking. With time things became familiar. With familiarity came minor adaptations.
With these adaptations, the participants became less frustrated and more accepting of the
culture. “It just takes time,” said Sam Cox. “It’s funny because this being my second
year I see things differently. The others are always asking me questions like I’m an
expert. I don’t know anything, but I feel more comfortable this year. I guess I just know
what to expect.”
“This last home stay has been much better,” said Jessica Cooper. “I’m not sure
why. It’s just more comfortable. I feel like I am able to communicate better.” Sally
Monroe agreed. “This time has been much better. The parents still don’t speak much
English, but I feel they are more accepting of me. Maybe (laughing) I haven’t made as
many mistakes this time.”
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Vignette #4: “Wo Bu Dong” (I don’t understand)
The classroom was completely silent. The students sat patiently in rows looking
straight at me. They seemed to expect words of wisdom to flow from my mouth. So I
did my best. I began the lesson I had planned. I gave them a five-minute speech about
who I was, where I was from and what I liked to do. Then I told them they would get
points if they could answer questions about me. I asked the first question and there was
silence. I asked the second and silence again. I was told this class had a high level of
English, but I was beginning to doubt that. Did they even understand what I was saying?
So I asked them the simplest question I could think of. I asked them my name. Since my
name was written on the blackboard I figured someone would answer. Silence. I was a
failure after only ten minutes of teaching.
My teaching assistant came to my rescue. She suggested that I put them in groups
and have them write down the answers. Since nothing else was working I gave it a try.
Finally, I began to hear some noise as the students started talking with one another in
their groups as I asked the questions. Walking around the class as the students worked, I
noticed that every group was getting every question right. After that first day, I wished
again that I had paid more attention during the orientation. Somewhere in the back of my
mind I seem to remember one of the orientation speakers saying something about
Taiwanese students not wanting to volunteer answers individually in front of the whole
class because it was a sign of being too proud.
Treating students as small groups, instead of as individuals, started working and I
began to enjoy my teaching. There were few discipline problems and the students started
speaking some English. In fact, I began to notice students did have unique personalities
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as they began to open up a little more. By the end of the week I felt like I had
transformed them from a shy bunch of students, who would not even raise their hands to
answer a question, to individuals with personalities. I was proud of my success.
Unfortunately I was teaching in a one-week program and so when Monday
arrived I was back to a bunch of new students silently staring back at me. They looked
exactly the same as the first week of students. Their expressions were the same. Their
rigid silence was the same. Even their clothes were the same since everyone had to wear
their school uniforms. And they were all female. I learned later that only about half of
the high schools in Taiwan are coed.
But I was different! Now I was confident. I had experience. I immediately had
the teaching assistant put them into groups and I began to introduce myself. This time,
however, I still had silence when I asked questions even when the students were in
groups. What was I doing wrong? I again went to my reliable safety net and asked my
teaching assistant. “They don’t understand,” she said. She explained that these students
were 9th graders and tested at the beginning level whereas the students from last week
were 11th graders testing at the upper intermediate level. Of course, I knew this since I
was informed of the level by the site supervisor, but once again hearing and doing were
two different things. Teaching is hard.
While I was generally pleased with what I perceived to be my ability to ‘reach the
students,’ I was frustrated with the curriculum in general, especially with the amount of
support provided by World Passport. The program was set up where the students had
basic conversational English classes in the morning along with a drama class. In the
drama class, students spent the week preparing short skits or television commercials that
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would be performed during the closing ceremony. These classes took place every day of
the week and I had the same students all week long. The afternoons offered a variety of
interactive courses and activities. Students began with an interaction class and then later
participated in an activity. These classes and activities would vary each day for the
students. As a teacher, I would teach the same interaction class and activity all week.
This meant that in my afternoon classes I would have different students every day. I
never got to know them. And there were five levels in the program and I taught all levels
over the course of the summer. Personally, I would rather have taught the same level and
the same students more.
For each course, I was only given a minimum of instruction and few, if any,
teaching aids. We were encouraged to use the ‘lesson framework’ provided and develop
our own lesson plans and teaching material based on our own teaching styles and the
language level of our students. The problem was I did not know what my teaching style
was. And I wasn’t very good at adapting my lessons to the language level of my
students. I was confused, disheartened and felt like a failure.
Numerous times I told the staff at World Passport that in America we wouldn’t do
it this way. We would be provided numerous teaching aids, a teacher’s manual and
perhaps some audio-video equipment to help the students learn. Here we just get a copy
of the students’ textbook, a sheet that explains the basic concepts to be covered and a
piece of chalk. That’s it! I suggested that if World Passport wanted to improve the
program, they should spend some time visiting American schools where education was
done right. The staff at World Passport just kept telling me to do my best.
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Thankfully the majority of my students seemed to be very forgiving. I kept
making mistake after mistake, but they did not seem to hold it against me. If I were
them, I would have started a mutiny, demanded my money back or at least filed an
official complaint. They did none of these things. At least I do not think they did. For
the most part they were well behaved and patient with me.
I am not sure exactly when I began to feel more successful as a teacher. Looking
back it was probably somewhere around the fourth or fifth week. While I am not sure
about when, I am fairly sure I know why. I think it was a combination of three things:
experience, feeling comfortable with the students and my increased interest in the culture.
Experience cannot be downplayed. I made so many mistakes that after awhile I
was bound to do something right. Having to be creative, due to a lack of teaching aids,
allowed me to experience different ways of teaching a subject matter. Some worked,
some didn’t. I also noticed that what worked with one group of students didn’t always
work again with the next group. I was constantly coming up with ‘adaptable’ lesson
plans. I had backup ideas to replace my backup ideas. It was helpful that I was teaching
the same lessons (adapted for level) to a new group of students each week so I had
opportunities to experiment with classroom activities.
As the weeks went by, I began to feel more comfortable in my interactions
with the students and with my teaching. I still didn’t know much about the Taiwanese
culture, couldn’t speak more than a few phrases of Chinese, and often wasn’t sure if a
lesson had worked or failed until I received feedback from my teaching assistant or saw
the student evaluations at the end of the week. So I still should have felt uncomfortable,
but I didn’t. Perhaps part of me was now accepting the fact that I was never going to be
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sure about anything as long as I taught here and somehow that was okay. Another factor
was probably that my evaluations from the students and my informal evaluations from
my teaching assistant seemed to get better and better as the summer progressed.
Why were my evaluations improving at the same time that my mistakes seemed to
pile up like dirty laundry? The correct answer to this question still eludes me, but I’ve
always believed that experience is a great teacher so just having the previous weeks
experiences helped. Perhaps it is just a simple matter of getting your feet wet. Perhaps I
was making even more mistakes at the beginning of the summer and I just wasn’t aware
of them. Perhaps just realizing that mistakes happen and not letting them get to me but
instead trying to learn from them has helped. Anyway something seems to be working
which has increased my comfortability factor tremendously.
Another big difference between the beginning and the end of the summer was that
I began to notice personalities in my students. They were no longer just a group of
Taiwanese students. When students came in on Monday morning, I began to see the
leaders, the followers, the loners, the socialites, the academically inclined, and those that
had already marked the day and hour they could finally graduate from high school and
leave education behind forever. It may seem funny, but I also noticed that many of my
Taiwanese students looked like people I know back home. One Monday morning I saw a
girl in my classroom that I swear looked just like my younger sister. A Taiwanese
version of my sister anyway. She even had the same quirky mannerisms that my sister
has!
Looking back, I think my constant cultural and pedagogical miscues actually
helped in my relationship building with the students. I realized that my constant mistakes
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sometimes actually had a positive effect. For example, I learned how to say, ‘Wo bu
dong’ (I don’t understand). So whenever I heard students speaking a mile a minute in
Chinese during class, I would often say, ‘Wo bu dong’ and remind them to speak English.
They would laugh and sometimes they would try and teach me other Chinese words.
Their enthusiasm to teach me Chinese actually became one of the best tools I found to get
them to use English.
Being able to accept my own cultural miscues had a powerful effect on my
teaching. My students were very forgiving and each mistake seemed to make me more
‘human’ in the eyes of my students. Realizing I was making mistakes also made me want
to learn more about my students and the culture they grew up in. Towards the end of the
summer I had the privilege of teaching an advanced class of students. By showing
interest in learning about their language and culture, the students opened up to me. All I
had to do was continually ask questions and the students used English in a normal
conversational context. They were able to practice their English, I was able to learn
about Taiwan and we all learned a little about each other. It was the best week of the
summer.
Open Coding Analysis
“Teaching is hard!,” said Candy Conner. The participants all concurred with this
statement by Candy. The three categories that related directly to teaching included: (17)
a preference for the US educational system; (18) the realization that students are
different; (19) accepting mistakes and allowing themselves to be vulnerable.
The World Passport program is physically challenging because the teachers
average about 25 hours a week of in-class teaching. It is mentally challenging because
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most days teachers have 3 different preparations. It is emotionally challenging because
the methods they think will work do not always work. It is intellectually challenging
because the teachers have little to no support in terms of the curriculum. The
combination of these challenges often leads to frustration during the first few weeks as it
did for the participants.
Preference for the US educational system
Numerous times the participants mentioned that they felt the students preferred
the American educational system to their own system. In Taiwan, it is common to have
classrooms of 50 students or more at all grade levels. The large number of students
within each class tends to lead to lecturing as the predominant means of instruction.
Most English language classes in Taiwan use the grammar-translation method with rote
memorization and constant repetition. Emphasis is placed on developing reading and
writing skills.
Most US programs of education view the grammar-translation method as
antiquated and advocate for different approaches to language learning. The participants
used methods that encouraged group work, and active participation in the learning
process. Emphasis was placed on developing listening and speaking skills. The average
class size was 20 students.
The data showed clearly that the participants felt the American and Taiwanese
educational systems taught students differently. “Students are very different here,” says,
Myles Wilson. “Here you really have to force them to express themselves, but once you
get them to then you can’t stop them … whereas in the US you have a lot of trouble
stopping them from expressing themselves and getting them to come back to the point.”
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Lucy Michaels saw the Taiwanese students as being conformists and non-risk takers.
“They will hold back even if they know it (the answer) cause I can see their lips moving.
They know it but are afraid to say it.” She believes this attitude comes from the type of
education they receive. “It must be the Taiwan system because they are all like that,” she
said. Jessica Cooper agreed with this assessment. She said, “The program (World
Passport) was good for the students cause it allowed them to be active … to participate.
I’ve heard that their regular classes are mostly lecture.”
In fact, the participants felt the students preferred their teaching methods over
their regular instruction. John Bridge says that he enjoyed “seeing the students break out
of their shells.” “Once they get used to the style (of teaching) that’s being used they
really change. I think they enjoy having a little bit of freedom in their classes that they
don’t usually have,” said Betty Miller. All of the pre-service teachers in the study had
similar comments. The students started out quiet, hesitant, seemingly non-motivated but
later “broke out of their shells.” Credit for this transformation was attributed to the
method of instruction.
Two of the participants, Jill Lancaster and Sam Cox, clarified their comments.
After stating that she felt the students really enjoyed the American style of teaching Jill
immediately said, “I guess it’s hard for Americans to grasp that we’re not the best
(laughs). Just trying not to be ethnocentric is difficult.” Sam attributed some of the
transformation in the students to the fact that the classes in the World Passport program
were not like the regular Taiwan classes. “The students are able to express their abilities
that they maybe can’t do in a regular classroom. A lot of the activities we do would be
impossible if we had 50 students in a classroom,” he said.
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The general sense of the data shows that the participants ‘know’ there are various
learning styles and methods of instruction that should be viewed as ‘different’ not
necessarily ‘inferior’. Their actual internalization of this concept was difficult. Scott
Black, who is in Taiwan for the second time, praises the Taiwanese educational system
for creating quality students who know how to study. However, his next comments were
typical qualifiers seen throughout the data.
American students don’t study as hard (as the Taiwanese student) but they spend
a lot of time doing a lot of different activities. I see some students (meaning
American students) that are very athletic, some students are good at computers,
some students are very good at so many things and then when they transition from
high school to college it is an easier transition because they’ve got some life
lessons under their belt. Whereas Chinese students are a little bit backwards.
They are very book smart but I think that causes a lot of problems once they have
to be done with high school and go to college. I think they don’t know how to
live. And I think for the most part students here aren’t as well rounded as the
students I see in America.
Students are different
Most participants’ initial impressions were that students in Taiwan lacked
diversity in appearance and personality. Katy Pierce said, “The students in Taiwan are
all the same. Nobody wants to be an individual … to be different. Being different seems
to be a bad thing where it is encouraged in the United States. I like to see differences in
my students.” Some commented that seeing differences was difficult because many of
the schools were not coed and that the students tended to wear uniforms. “I wish they
didn’t have to wear those stupid uniforms. I can’t tell one student from the other. I’m
glad my TA takes roll,” commented Betty Miller. Myles Wilson was one of eight World
Passport teachers whose first two weeks teaching were at a coed school in Taipei. During
his focus group he said, “In Taipei everyone wearing uniforms was tough, but now I’m
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teaching at Te Kwang and they’re all girls (and also wearing uniforms). Every student
looks the same.”
Another stereotype was that Taiwanese students were shy, conservative and not
very creative. “They (Taiwanese students) are very shy, they don’t want to take a chance.
They are not risk takers,” said Jane Roberts. Candy Conner told a story about an activity
she tried in class. She taught a lesson on ‘thinking outside of the box’ and then gave
groups of students two pieces of blank white paper (along with markers, scissors, and
other craft items) and asked them to create a sign that expressed this concept. “The two
pieces of paper confused them. I had to explain the difference between 2D and 3D and
give them an example. They just panicked. All of the groups took the whole hour to make
their signs and none of them made anything three dimensional. It was so weird. I think
they are taught to just think in a straight line.”
The participants also felt that motivating their Taiwanese students was difficult.
A common comment heard throughout the Data were that as teachers they needed to be
full of energy in order to get the students to do something. “I know I really have to be
happy and excited and ready to have fun with the students because otherwise they are not
going to do anything. I really have to be energetic,” said Sam Cox.
Participants admitted that it was hard to understand their students at first. Sally
Monroe who had already done some student teaching in the US, said, “The biggest
difference is that it is much harder to read them (Taiwan students) than my American
students. With my American students I can tell if I am making sense. If I need to go back
and clarify something. I can read it in their body language. And they are very willing to
ask questions. Tell me when I am completely out there.” In the same focus group, Katy
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Pierce agreed. “I always get blank stares. And I don’t know what they are thinking. If
they really get it or not. I wish they would ask questions or at least answer my questions
(everyone laughs).”
Data from the interviews at the end of the summer show the participants
beginning to see differences in their students. They also reflect some methods the
participants used to help them notice these differences. For example, several commented
that it was important to get to know the students’ names. “Yeah, it’s difficult (getting to
know their names) but it helps. I think the students appreciate it when you know their
name. It helps me too,” said Sandra Danson. When asked why she said, “Putting a name
with a face helped me to know my students. Without names they were just a bunch of
students in a class. Learning their names somehow gave them a personality. It sounds
weird I know, but it’s true.” Many of the teachers used icebreakers during the Getting to
Know You class to help the students learn each other’s names (Students in the program
did not always come from the same classes and sometimes were not even from the same
school). This class takes place immediately after the opening ceremony of each program.
Many of the teachers also used this time to start to get to know their students. “Learning
their names is the beginning. If you don’t even know their names how are you going to
know anything about them? I know some teachers did not put in the effort because after
a week the students would be gone, but it’s important. It makes all the difference,” said
Lucy Michaels.
Another common method was for the teachers to structure their lessons around
issues that concerned the students. “The students love to talk about their own country,”
said Myles Wilson. “You really get to know the students when you let them talk about
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Taiwan or their culture,” said Candy Conner. Perhaps the best example of this came
from Jill Lancaster’s interview when she was talking about her Fashion Show class.
Jill: At first I hated the curriculum because it was kind of vague. I expected
more guidance. But later I liked the freedom.
Interviewer: Why?
Jill: Well, for example, I’ve done the Fashion Show activity for several weeks. I
love it! Instead of telling them about fashion stuff in America, I have let the
students show me what is ‘in fashion’ in Taiwan. They bring this stuff from home
and they model it. They really get into it and so do I. I like the freedom to be
able to do this.
Interviewer: The students model for you?
Jill: Yeah! They walk down this imaginary catwalk. They love it. It really
brings their personalities out. It’s easier to see this when they don’t have to wear
their uniforms.
This transformation from focusing on ‘things American’ to things more familiar
to the students seemed to have a direct connection to the participants beginning to see the
students as being different from each other. Scott Black, who earlier commented that
Taiwanese students were not “well rounded” and tended to stereotype them all into being
“book smart” had this to say about his students by the end of the summer.
There were some who always wanted to be up and moving around. They were
always into movies like killing, hitting and stuff. Whenever we made plays,
whenever we made commercials or did the plays or movies or dramas and stuff
and made stories they always made them somebody’s going to die, somebody
turns gay and dies. And there are other students who are very athletic and
whenever we did some of the western sports would always excel. There are other
students who are a little more reserved and quiet. A little more artistic or some
that were just shy, some sang very well. I don’t know. I don’t know how to
explain the differences. It’s just like back home going to school. People have
different kinds of characteristics, people learn differently, people like to do
different things and you see groups of people hanging out together and it’s the
same thing here. Friends hang out together and they try to stay in those same
groups.
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It was not just the students’ personalities and interests that the participants started
to recognize. The participants also started to see physical differences among the students.
Lucy Michaels told of a humorous experience she had towards the end of the summer.
Sharon (Pseudonym for another World Passport teacher not in the study) and I
went out with some students for lunch. Michelle (a student) kept calling me
Sharon. I had to tell her twice that I was Lucy. Then you know what she said?
Of course she said sorry and then she said it was so hard to tell the two of us
apart! Can you believe that? We don’t look anything alike (Sharon and Lucy
have different hair color, eye color and one is taller than the other) and she is from
Australia and I’m from the US. Just when I am starting to see how my students
look different, they can’t tell us apart. It’s just funny.
While all of the participants mentioned being able to recognize students easier towards
the end of the summer, Candy Conner, who is African-American, expressed this
transformation best.
Before I came to Taiwan I couldn’t tell one Chinese person from another Chinese
person. And it was just because I never really had any contact with them. And
it’s really kind of stupid, but when I came over here and started seeing all the
people I’d see people who reminded me of friends back home, that reminded me
of my little sisters, or see people with all different characteristics and a lot of them
are similar to people back home.
Accepting mistakes / Being vulnerable
The participants made lots of mistakes over the summer that led to frustration and
a sense of inadequacy. “I had no idea what I was doing,” exclaimed Bonnie Miller.
“That first week I was the absolute worst teacher this world has ever seen,” said Sally
Monroe. “I felt like something was wrong. Either something was wrong with the
students or with me. It was probably me (laughs),” said Lucy Michaels.
The teaching mistakes that the pre-service teachers made were not all due to
teaching in a foreign culture. All of the participants, except Sally Monroe and Sam Cox,
had never had any official teaching experience. Sally had already done a semester of
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student teaching in the United States and Sam had taught for World Passport last
summer.
“I was really nervous when I first started because I never had any real classroom
experience,” said Katy Pierce. Katy’s statement about being nervous during the first few
weeks was common among the participants. In the minds of the participants, these
feelings of nervousness and ineffectiveness were compounded by the fact that the World
Passport program did not provide the teachers with clear guidance in regards to the
curriculum. “I was given a short skit and told to teach drama to 20 students. I’d never
taught drama before. I wish they (World Passport) would have given us more support,”
said Myles Wilson. The third focus group had a discussion about World Passport’s lack
of support when it came to the curriculum.
Sally: I mean give me a teacher’s manual or something.
Katy: That’d be nice.
Sally: If they (World Passport) want us to be good teachers they need to provide
us with more material.
Sam: Just take what they give you and do what you think is right.
Sally: I’ve tried that. Sometimes it works, but … it’s frustrating.
Jill: Doesn’t World Passport worry that we will teach so badly that the students
won’t want to join the program next year? (Speaking to Sam who was on the team
the year before)
Sam: There are more teachers this year than last year so they must be doing
alright.
While the participants showed frustration at making mistakes, over the course of
the summer they also showed they were willing to learn and accept those mistakes. “I
realized that you can be wrong, you can make a mistake. You don’t want to destroy your
credibility but at the same time you are not the Ten Commandments or anything. You are
not carved in stone,” said John Bridge. “You prepare the best you can and then you take
a chance. If you fail, you fail. You can’t be afraid to look like an idiot,” said Scott Black.
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Even for the participants that complained the strongest about the lack of support they
received from World Passport demonstrated in the interviews that they enjoyed the
freedom to make mistakes and then learn from them.
“It’s (the program) a really good testing ground. It’s been great for me cause I’m
like let’s try this one see how it works and sometimes it works and sometimes it doesn’t
and you just have to go and do it,” says Janet Roberts. “I learned how to think on my
feet. I learned how a lesson plan translated into lessons time wise. Just how it works
from paper to person. I thought that was extremely helpful to me as an evolving
teacher,” said Betty Miller.
When asked what makes a quality teacher, one of the most common responses
was the idea that you had to be willing to try new methods and procedures. None of the
teachers felt that their lesson plans were “carved in stone” as John Bridges so eloquently
put it. They were willing to “take a chance,” and accept failure as long as they learned
from it. They made countless mistakes. They felt frustrated. They complained. But by
the end of the summer the participants unanimously all felt they had learned from their
experience. “I think I am like a sponge. I keep wanting more and more (referring to
learning) and I hope I never lose that.” This comment by Sandra Danson best sums up
the attitude the participants had about their teaching experience.
Vignette #5: “I’ve got mixed emotions.”
My summer in Taiwan is almost over. In a few days I will be taking that long,
long flight back to the United States. I will be trading in my chopsticks for a fork,
noodles for hamburgers, and unfamiliar stimuli for the comfortability of home. I thought
this day would never come yet it has arrived much sooner than I expected. I can’t wait to
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see my family and friends but I hate to leave the friends I have made here. Eight weeks
have come and gone. It seems like I just got here, but it also seems like I have been gone
for an eternity. I am full of mixed emotions.
First, I am proud of the fact that I have survived living in another culture both
physically and mentally. Physically I have survived the weather, the traffic and the
strange food. My back even survived sleeping on all those beds that are about as soft as
the floor! Mentally, I survived being misunderstood much of the time. I survived failure
in the classroom and humility outside of the classroom as I struggled just to get from
point A to point B in a land where I was functionally illiterate. I feel like I am just
beginning to turn a corner in my comprehension of how things work here. I wish I had
more time.
But, on the other hand, I am tired. I am looking forward to returning to the United
States and my familiar stomping grounds. Life is so much easier when I am surrounded
by the familiar, when my brain can assimilate outside stimuli automatically. In Taiwan, I
often felt like my brain was in constant sensory overload. It is physically tiring to live
outside of the familiar, to try to make sense of the unknown. It will be nice to be able to
go into a restaurant and be able to read the menu. In fact, I am looking forward to just
ordering food without having to point at a picture!
Another one of my mixed emotions is that I feel I am starting to gain some needed
teaching experience, but I am not sure I have gained enough. In fact, the more
experience I get, the more I realize I am not yet ready to become a teacher. I need more
time, more practice. Therefore, part of me wants to stay in Taiwan to work out some of
the kinks. For some reason, I feel like it is easier for me to accept failure here than it
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would be as a student teacher in the United States. However, another part of me is
excited about what I have learned and wants to show off. I know I am not ready, but I
can’t wait to get started.
I do feel like I have become a more effective teacher in two key areas. First, I
believe my experiences in Taiwan will really help me better understand some of the
frustrations my future students may go through in my classes. Studying (teaching) in an
environment that is not completely familiar is challenging and takes a lot of trial and
error before you can start to become comfortable. I know that there are many students in
the United States who are not comfortable with the classroom environment they have
been placed in because they lack some necessary prior knowledge that the mainstream
culture assumes all students already possess. I know this because I have been told this in
my multicultural education classes and through other sources. However, knowing it and
being aware and sensitive to it are not the same. I think my experiences here have helped
me gain some of that sensitivity.
The second key area has to do with being a more creative teacher. I now know
that there is more than one way to teach a lesson. Therefore, I try to be as creative as I
possibly can. Being in Taiwan where we had few resources and were dependent on our
own creative powers stretched me tremendously as a teacher. It taught me that even the
best-laid plans do not always work and that you always need a backup plan or even a
backup of your backup plan. It taught me that students are very forgiving of mistakes as
long as they know you care. And it taught me that in order to reach all of my students I
need to know how they learn best. I doubt I would have realized the importance of this if
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I had not had the opportunity to teach students from a completely different background
than my own.
I am proud of what I accomplished in Taiwan. In eight weeks I taught over 200
hours of classes and went from an instructor who was begging for lesson plans and
materials to one who was enjoying the freedom the program provided. The staff at World
Passport is to be commended for their patience with my demanding ways. In short, I feel
that I had a very positive experience. I hope that what I have learned will remain with me
throughout my teaching career.
Finally, I have mixed emotions about returning home because I may be different.
I may see things differently. Am I still me? People say that an experience like this can
change you. It can alter your view of the world. I know I have learned much from living
and working in a country where I was a minority and where I was unsure which way was
up and which was down most of the time. I have struggled with my own insecurities. I
fought the tendency to always feel my way is the best way. I have discovered that we
should ‘look both ways’ before making a judgment.
I have also learned something that seems contrary to some of the lessons I learned
in class about multicultural education and diversity. It seems that in some ways there is
more diversity within a culture than between cultures. I hate to admit it but I had a
stereotypical view of all Asians before I came to Taiwan. I saw them as hard-working,
studious, conservative, introverted, having strong family values while being short and
weak in stature. Now I know that Asians are not only made up of distinctly different
ethnic groups but have a multitude of personality types (at least I know the Taiwanese
do). Some Taiwanese are hard workers and some are lazy. There are extroverts and
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introverts. There are those who see individuals who constantly change their schedules as
being flexible and others who see it as irresponsibility. There are students who enjoy
learning within a classroom setting and others that would rather learn in some other way.
There are rich and poor, tall and short, fat and thin. Some are highly motivated and
others are not. Some are cruel and others full of kindness. Some struggle to learn and
others catch on quickly. In short, my eyes were opened to the uniqueness of the
individual. We are a product of our culture, but our culture does not define who we are.
Have I changed from this experience? Am I the same person I was before I
came? I feel like I am different. I am looking forward to going back and telling my
family, friends and classmates about my experiences, but what if they have difficulty
excepting these transformations within me?
Open Coding Analysis
The remaining two categories fit best under this vignette. They are connected to
the previous 19 categories in that they tend to ‘come out’ of these categories instead of
running parallel with them. The titles for each of the categories are in vivo codes from
the participants. They are: (20) my eyes were opened; (21) more than one way to skin a
cat.
My eyes were opened
All of the participants were asked three summary questions towards the end of
their interviews. These questions were:
1. What are some things you have learned about Taiwan since being here?
2. What are some things you have learned about yourself?
3. What are some qualities of an effective teacher?
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The goal of these questions was to get the participants to summarize their experiences in
regards to the culture they were immersed in, their own self, and the teaching profession.
The questions were also specifically aimed at answering research questions five through
seven. The participant’s responses showed that they perceived their experiences as
transforming their conception of the world, themselves and the field of teaching. “I feel
like my eyes were opened,” said Katy Pierce. The data reflects that this new ‘eye
opening’ awareness seemed at times to be merely cosmetic but at other times very
introspective.
What did you learn about Taiwan?
In reference to what they learned about Taiwan, more cosmetic responses by the
participants included comments about the weather, the traffic, the crowds, and the ebb
and flow of city life. “The humidity is off the charts. I’d like to come back again, but I
could never live here,” said Susan Danson. “I’ll remember the traffic. Mopeds running
everywhere, even on the sidewalks,” said John Bridge. “People, people, and more
people,” said Betty Miller. “It’s nonstop here. Taiwan never sleeps,” commented Sam
Cox.
Other responses showed a deeper understanding of the culture they lived and
taught in for over eight weeks. One common theme was the work ethic of the Taiwanese.
“It’s a busy, busy country,” said Jessica Cooper. “Cell phones are a necessity here rather
than a luxury,” commented Sally Monroe. John Bridge concurs. “Day to day life is wild
here. It’s nonstop,” he said. Myles Wilson contrasts Taiwan’s work ethic with his
opinion of the United States.
Taiwan is very different from the US. (How so?) Life is busier here for one. No
9:00 to 5:00 jobs here. It’s more 8:00 to 9:00 here. They put in a good 12, 13, 14,
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15 hour days here and still go home and do whatever chores or tasks they do at
home. And even the kids. They study from 7:00 in the morning till 3:30-4:00 in
the afternoon. Then they have a little break until 5:30-6:00 and then they go to
their cram school until about 9:30. American kids would rather probably die
before doing that.
Another common theme was that the Taiwanese placed a high value on being in
groups, especially their family. Participants commented that they were surprised the
Taiwanese did not seem to need any ‘alone time’. “The families seem to always be
together. It’s probably nice but all the time?” said Sally Monroe. “Rooms are small,
houses are small, heck the country is small. I guess there just isn’t any space to be alone
even if you wanted to. The funny thing is they don’t seem to mind,” said Jane Roberts.
“Families are really big here and everyone’s included,” said Sam Cox in reference to
Taiwanese often maintaining strong connections with their extended family and not just
their nuclear family. This desire to be in groups was also portrayed in the classroom as
we saw in the previous vignette.
Further comments from the participants were that the Taiwanese seemed to be
conformists, very obedient and more conservative. The participants felt it was easier to
teach the students in Taiwan because they did not cause too many discipline problems.
“They are just docile really,” commented Katy Pierce. “I almost never heard anyone
complain about anything. Not even when they almost get sideswiped by a motorcycle! At
times I wish they would get upset. They might have a better traffic system if they did,”
said Lucy Michaels. “Everybody seems to go with the flow, whatever that is (laughs),”
said Sandra Danson.
Taiwan’s work ethic, group oriented culture, and strong desire to conform are
common cultural descriptions of Asian societies. However, after being immersed in the

133
Taiwanese culture for a summer, the participants also commented that these values did
not always fit each individual in Taiwan. The participants clearly experienced the
underlying cultural core values of the Taiwanese, but they also perceived these values as
being normative and not restrictive. “That was one of the surprise things for me. The
students were the same but different,” said Betty Miller. When asked to explain this she
said, “I don’t know. It’s like they enjoy being in a group but they also have separate
interests. They are not clones.” Candy Conner felt the conformity value was perhaps
overrated. She said,
If you take out all individuality and you treat them as one then it comes off
as being obedient. But wait a little longer and it all comes out. There seems to be
conformity on the outside but rebellion on the inside. (How do you know this?)
Well, for example, there seems to be this huge fascination with gays, lesbians and
all the sexual stuff (speaking about her students). I think it is strange cause it
seems so contradictory to everything this culture accepts and this culture will say
out loud, but yet it is happening. I heard on the news about 14 year old girls
having babies in the bathroom and stuff like that. It’s just nuts. I completely
thought that Asian cultures were completely conservative but what really is
happening is more of a surface thing and underneath is all this turmoil.
What have you learned about yourself?
In reference to what they learned about themselves, the participants reflected on
their desire to be independent which is a common American trait based on numerous
cultural studies (Hofstede, 1986; Smith, 1992; Gibson, 2002). Geert Hofstede, emeritus
professor at Maastricht University and one of the foremost leaders in understanding how
culture influences international business, lists Taiwan and the United States at opposite
extremes on his individualism dimension (Hofstede, 2003). On a scale of 100 (with
cultures placing a high value on individualism receiving higher scores) the United States
receives a score of 91 and Taiwan a 12. Therefore, it was expected that the participants
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would feel a lack of independence/freedom in Taiwan. “I learned I like my freedom.
Some of the home stay families are so nice but it can be suffocating at times,” said Candy
Conner. “I know one thing I learned about myself,” said Jane Roberts. “I need my space.
It feels like you are with somebody 24/7 here.”
Due to the cultural extremes on the individualism dimension scale, it was
expected that the participants would feel a lack of freedom in Taiwan which caused some
of their frustration (see category #13). Besides this theme, perhaps a deeper
transformation came in terms of the participants perceiving themselves as being different
(category #10), being willing to learn from their mistakes (category #19) and recognizing
that cultural differences can impact how an instructor teaches and how a student learns.
This last perception will be discussed below.
What makes a quality teacher?
The last interview question asked the participants to define a quality teacher.
General responses included things like being punctual, being prepared, being responsible,
being knowledgeable about their subject matter, and being someone who inspires
students. The participants also all mentioned the importance of recognizing that cultural
differences can impact how an instructor teaches and how a student learns.
Scott Black mentioned that a quality teacher needs to “know where the person
(student) comes from.” He goes on to clarify by saying, “If you don’t know how they
learn, you don’t know how to treat them.” During a follow up question, Scott was asked
to comment on how he thought most of the students in Taiwan learned. “Two keys for me
were groups and memorization. They have difficulty being creative, but give them a skit
and ask them to memorize their lines and it is done by the next class.”
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“I think a quality teacher can sense when students understand something or not
and they can adjust their lesson to whatever they need,” said Jill Lancaster. “I know
many schools believe strongly in diversity, but how do they take it from the head to the
heart? That is the question.” When asked to give her opinion, Jill said, “I guess
experience. You need to feel that people come from different cultures not hear it.” When
asked to further clarify, she said, “Like when I was in Bolivia. I lived every day with a
Bolivian family. I experienced that their life was different than mine. I felt it. Nobody
told me.” When asked if her experience in Taiwan was similar in that regard she said,
“Living in Taiwan is easier. It’s more modern. But yeah the experiences…like being in
the culture all the time. That’s the same.”
Jill Lancaster’s interview was one of the earliest interviews. I was intrigued by
her comment that quality teachers “can sense when students understand.” I believe this
is true, but if the teacher and student do not come from the same ethnic, racial or even
socioeconomic background (or even other forms of diversity) is it possible for the teacher
to sense when the student does not understand? During subsequent interviews I added a
follow up question if the participant mentioned the importance of teachers sensing when
students do not understand. The question was: How do you sense when a student doesn’t
understand? I received responses from seven of the participants and later asked four
others during the second interviews for a total of eleven out of the thirteen responding.
The majority (9 out of 11) commented that this is difficult. “Their ‘confusion’ cues might
be different,” said Lucy Michaels. “Well you would know by their poor performance on
their homework, right? (pause) But I guess that doesn’t tell you why they performed
poorly. I guess you will just need to find out how they learn. You need to figure out what
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makes them tick,” said Sam Cox. “The only thing you can do is do your best. But I think
being here in Taiwan will help. (How?) I know I need to be aware of cultural
differences. I need to keep my eyes open for things like that,” said Myles Wilson.
Since all of the participants were aware of the focus of this study, I was concerned
that some of their comments may have been said to please the researcher. After
completing the interviews and studying the data over and over, I am confident that the
participants were not “trying to please the researcher”. However to help guard against
this possible effect, secondary Data were collected in the form of classroom observations,
student evaluations and self-reported evaluations by the participants. Overall the
classroom observations were positive. The participants all had a great attitude during the
observations with Jane Roberts receiving the lowest score (7 out of 10). This positive
attitude was also reflected in the student evaluations. The range of scores on the item:
My teacher cares about me was from 3.4 to 4.8 on a four point scale where 5 was the
highest possible score (5 = strongly agree; 4 = agree; 2 = disagree; 1 = strongly disagree).
Students also gave the participants high scores for the item: My teacher enjoyed teaching
(range 3.2 to 4.7). Both of these scores also reflect on the attitude of the teachers as
perceived by the students. Having a positive attitude implies that the participants were
attempting to connect with their students.
The item: The way the teacher taught helped me learn was also very high on the
student evaluations (range 4.1 to 4.7) if we exclude Jane Roberts score (2.3). [Jane
Roberts’ lower scores will be discussed in chapter five.] This data shows that the
students perceived the teachers as contributing to the learning process. The participants’
evaluations of the World Passport program also reflect that they perceived themselves as
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having a rewarding experience (item #31), that they understood how to teach most of
their classes (item #6) and felt they became a better teacher (item #8) by participating in
the program. In general, the secondary data tends to validate the responses obtained
through the focus groups and interviews. The complete results of the classroom
observations (appendix F), student evaluations (appendix G) and the self-reported
evaluations (appendix H) can all be found in the appendix.
More than one way to skin a cat
The participants all mentioned that they were grateful for the experience in
Taiwan even though it was difficult at times. When asked to sum up their summer
experience Lucy Michaels said it most poetically when she said, “I’ve learned that there
is more than one way to skin a cat.” When asked to explain she said,
Well let’s see, I taught drama, English and the holiday activity over and over this
summer and each time they were different. (Why?) Well I didn’t know what I
was doing for one (laughs) so I kept changing until something worked. And each
week I usually had a different level so I had to adapt. So it’s like skinning a cat.
No matter how you skin it the cat still dies (laughs). Oh, that’s morbid (laughs).
Lucy’s remarks could have been taken in two different ways. Either she realized
from her experiences that she needed to adapt her lessons to the specific needs of her
students or she felt that it didn’t matter how a teacher taught as long as they taught the
material. During the second interview I played back what she had said and asked her to
clarify what she meant. The following is part of the conversation that resulted from her
response.
Lucy: I meant that each group of students are different so you need to find the
best way to teach them. Some teachers don’t do that. They just teach the
material. They think their job is to cover the material and it doesn’t matter how. I
have one teacher like that right now. He’s terrible. I think we could all leave the
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room and put fifth graders in our place and he’d still teach the same. He doesn’t
know us and he doesn’t want to know us.
Researcher: So there is a right way and a wrong way to skin a cat?
Lucy: Absolutely. It depends on the cat (laughs)
Researcher: The cat?
Lucy: Yeah. You need to know the type of cat you have before you skin it
(laughs again).
This idea that there is a right way and a wrong way to do something was present
when the participants were talking about teaching and living in Taiwan. It appeared often
when discussing the curriculum. By the end of the summer the participants expressed
satisfaction in knowing they created lesson plans that worked. “Yeah, it (curriculum
design) got easier. Drama class is fun now. I finally know what I’m doing,” said John
Bridge. When asked why he felt more comfortable teaching drama, John mentioned his
familiarity with the skits, and the fact that he spent most of his time helping the students
with blocking the play and expressing themselves instead of doing line memorization. “I
don’t waste time in class going over and over the lines anymore. They know their lines.
What they need help with is the creative part. Memorization isn’t a problem for them,”
he said.
A common curricular transformation was spending more time having the students
talk about their own culture. “It’s easier to get them to talk if they speak about their own
country,” said Sam Cox. During his interview, Sam gave an example that he used in his
conversational English class. “I saw on TV that they were selling some SKII cream that
is supposed to make you thinner. You rub it on and you lose weight! We spent the whole
class talking about how to lose weight and making TV commercials about weight loss
products. We had a good time.”
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Candy Conner also discovered that her students could actually be very creative.
Earlier in the summer she had complained about the students only being able to “think in
a straight line” and not being able to “think outside of the box” when she had tried to get
them to create a three dimensional art work. During her interview she said, “Some of the
students can be very creative. We did Valentine’s Day (for the Holiday activity) and
some of them made these fantastic cards.” When reminded about her comments during
the focus group session, she said, “Maybe I didn’t explain myself (to the students) very
well that time because some of them are great artists. They probably just didn’t
understand my English.”
Placing the blame for ineffective communication on themselves instead of the
students was something that appeared throughout the interview data. “The more you get
to know the students here, the easier it is to teach. I think I’m doing a better job now. I
feel sorry for the students I had at the start of the summer,” said Betty Miller. “I’m a
better teacher now. At least I’m not scared to enter the classroom like I was before,”
responded Jessica Cooper. The other participants had similar thoughts. These thoughts
are part of the process of learning how to “skin the cat” effectively. The pre-service
teachers’ recognition that not all problems originated with the students was a contributing
factor to their creativity and adaptation in their teaching methods.
Perhaps Sam Cox summed up the idea of accepting various methodologies and
customs best when we said, “There are other things, other systems, other ways of doing
things that work just as well. I hesitate to say if not better than they work in the US, but
I’m one person who is willing to accept that.”
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CHAPTER 5
Results and Analysis (Axial & Selective Coding)
Introduction
The open coding analysis and the vignettes in chapter four show 21 common
experiences the participants had while teaching and living in Taiwan. The next step in
the development of a substantive theory that explains these common experiences is axial
coding. In axial coding, data found in open coding are put back together by making
connections between categories. This is done by utilizing a coding paradigm involving
causal conditions, context, phenomenon, intervening conditions, action/interaction
strategies, and consequences (Strauss & Corbin, 1998). The resulting new categories and
connections are then used to create a theoretical framework that describes the
phenomenon being study. The data analysis steps of open coding and axial coding occur
simultaneously.
Chapter four answered the first two research questions of this study. (1) What do
pre-service teachers remember about their experiences in Taiwan, and (2) What general
categories emerged from the data? The results and analysis in this chapter will answer
the remaining five research questions.
Research Question #3
The third research question was: what were the common outcomes that preservice teachers experienced? The 21 categories that developed out of the open coding
process were analyzed with the result that 11 categories emerged during the axial coding
process. These 11 categories directly spoke to the phenomenon under study, namely the
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development of cultural awareness. They were created by combining the common
experiences of the participants demonstrated by the 21 categories from open coding.
Predisposed Core Values
The first connections can be found in figure 5.1 below. The five categories listed
at the bottom of the figure are categories derived from open coding. All of these
categories deal with the predisposition of the pre-service teachers before they arrived in
Figure 5.1: Predisposed Core Values
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in Taiwan. Personality type was placed above the other four categories since it was felt
the other four categories were either consequences of the participants’ personality type or
they were causal conditions that helped contribute to their personality type.
Results from the open coding analysis of these five categories showed that the
participants seemed to possess similar personality traits. The data show that they are
willing to take risks, they are inclined to be flexible and seem to adapt well to different
situations. They also tend to be extroverted rather than introverted by nature with
inclinations to place relationships with people above commitment to an organization.
The participants expressed that these core personality traits were present even before
coming to Taiwan. In fact, an assumption can be formulated that these core values were
key components to the participants applying for the World Passport program and
agreeing to be in this study.
Lack of Support
Two other open coding categories were merged as seen by figure 5.2 below.
While examining the phenomenon of developing cultural awareness it was felt that the
period of frustration (category #13) that occurred during the beginning of the summer
seemed to be subconsciously interpreted as a lack of support (category #11). The
frustration came because the Taiwanese culture was not behaving the way their own
culture does. In a grand sense the culture itself was not supporting them thus causing
confusion and frustration. The feeling of not having the right support structure to allow
them to function properly in the classroom and in society became a key component in the
development of a theory that explains the common experiences of the participants.
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Figure 5.2 shows the participants’ feelings of no support coming out of their frustration.
This interaction between these two categories seemed to fit the data best.
Figure 5.2: Feeling a Lack of Support

Sense of Being Different
The four open coded categories in figure 5.3 were also combined. The open
coding data show that the overload of new stimuli (category #7) contributed to feelings of
anxiety (category #6) and a sense of insecurity (category #12) which in turn seemed to
lead to the sense of being different (category #10). The fact that the World Passport
program was immersive increased the amount of unfamiliar stimulus for the pre-service
teachers. Some differences, like physical appearance and language, were immediately
obvious but the deeper underlying differences were not immediately apparent.
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Participants did not seem to be aware of these differences until they attempted to do
routine tasks (make a phone call, teach a class, explain an idea) and failed. Failure led to
anxiety and insecurity which led to the realization that they “were not in Kansas
anymore”. The sense of being different was another key component in the formation of
a theory to explain the pre-services teachers’ experiences.
Figure 5.3: Sense of Being Different

Communication Roadblocks
Figure 5.4 shows how communication problems (category #14) and a period of
frustration (category #13) were combined to form the new communication roadblock
category. The data in figure 5.2 show that a sense of frustration was a catalyst in
participants feeling unsupported. The interaction between frustration and communication
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problems was different. Frustration was not a catalyst to communication problems but an
outcome.
Figure 5.4: Communication Roadblocks

During the formation of the open and axial codes, I struggled with the relationship
between frustration, miscommunication and the participants’ feelings of being
unsupported. I initially had miscommunication leading to frustration leading to feeling
unsupported. However, while miscommunication was a catalyst it also appeared to be a
separate category that needed to be carried over to the axial coding phrase and included
in the final theoretical framework. Communication problems were definite roadblocks to
the participants being able to teach effectively and behave properly within the Taiwanese
culture. This led to adding frustration to both the lack of support and communication
roadblock categories.
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From Stereotypes to Differences
The Figure 5.5 combines three of the categories found in open coding. The data
show the phenomenon of developing cultural awareness encountering potential
roadblocks. All of the participants had moments where they had a preference for the
familiar (category #9) and had to decide if they were going to retreat to the familiar or
venture into the unknown. Similarly the participants showed a preference towards the US
Figure 5.5: From Stereotypes to Differences

system of education (category #17) and had to either reject other possible systems or be
open to competing philosophies. The data show the inner turmoil participants had for
both these categories. Figure 5.5 has arrows from the two categories going in opposite
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directions. Arrows going upward reflect participants who describe their experience as
venturing into the unknown and accepting competing educational philosophies. Arrows
going downward reflect those who continued to hold feelings of superiority. The two
arrows between Preference for the US System of Education and Holding on to the
Familiar reflect the interaction between these two categories.
Category #15 was the final category placed under the Stereotype to Differences
axial code. The participants recognizing the variety in Taiwanese home stays seemed to
be a condition that led the participants to avoid stereotypes and recognize differences.
No arrow connected this category to Feelings of Superiority since the data did not support
this conclusion.
Acceptance of Vulnerability
Category #19 in the open coding analysis explored the participants’ acceptance of
their cultural and pedagogical mistakes. The context of this category seemed too narrow
after exploring connections in the data during axial coding. While the participants were
accepting of their mistakes, the underlying phenomenon seemed to be the willingness to
be vulnerable. They asked questions. They sought advice from their teaching assistants
and other Taiwanese nationals. They attempted lessons without knowing whether they
would succeed or fail. Many times they were in situations that they had no control over
and they had to just go along for the ride. Figure 5.6 reflects this change from accepting
mistakes to the broader category of vulnerability.
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Figure 5.6: Acceptance of Vulnerability

Three Remaining Categories
Three of the categories from open coding were carried over into the axial coding
phrase without any changes. These are category #8 (Learning by doing), category #20
(My eyes were opened), and category #21 (More than one way to skin a cat).
Axial Coding
Table 5.1 below lists all 11 categories constructed through axial coding. Next to
each are some descriptive words and phrases that help to identify the category.
The categories are placed in a specific order in the table. The first three
categories relate to the participants’ predisposed core values before even coming to
Taiwan. The fourth category (Learning by Doing) is a transitional category. It connects
the predisposed core values of the participants with the proceeding action oriented
categories. Learning by doing is seen as both a value and an action. The participants
value experience leading them to take the action of participating in an immersive crosscultural experience.
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Table 5.1: Table of Axial Codes
# Categories
Descriptive Words / Phrases
sees vulnerability as a strength; tries new things; doesn’t mind
1 I am a risk taker
2
3
4
5

6
7
8

9

10

11

looking like a fool; takes chances
non-crisis oriented; looks for alternatives; goes with the flow;
Adaptable/Flexible
willing to accept last minute changes
enjoys spending time with people; values friendship;
Person as goal
extroverted; chooses people over rules; good listener
tries different foods & activities, believes knowledge comes
Learning from doing
from experience; willing to give something a second try; when
in doubt, try it out
Feeling a lack of support feels like they are left alone; sense of isolation; confusion;
requesting that the program be more helpful; unable to do
basic tasks that were automatic when in the States; lack of
independence; desire to help students but feels powerless
Sense of being different getting stared at; not able to blend in; feels treated differently;
overloaded by foreign stimuli; insecure sense of self
Language barriers; miscommunication; asking for one thing
Communication
and getting another; sense of dependency on others; constant
roadblocks
sense of being misunderstood;
asking lots of questions; willing to make a mistake; actively
Acceptance of
seeks support from insiders (like TA); unsure what others
vulnerability
think about them but still presses on; realizes they are not
experts
transitioned from a mindset that all Asians are similar to the
From stereotype to
concept that they are different; different home stay
differences
environments; students have individual personalities; feels the
stereotype of Asian students (quiet, shy, hard working,
studious) is not always true; sees differences between and
within cultures
moved more toward cultural relativism than ethnocentrism; the
My eyes were opened
American way is not the only way; shows appreciation for
some Taiwanese customs; making comparisons; surprised by
some observed behavior among the Taiwanese
values a variety of teaching methods; tries to be creative;
More than one way to
values flexibility when teaching; makes corrections, changes
skin a cat
based on feedback from students; enjoys the chance to put
theory into practice;

The next three categories (5-7) are all initial frustrations that came when the
participants clashed with a culture that was vastly different than their own. The eighth
category is another transitional category. The participants accepted the vulnerability that
being in Taiwan created and began to seek understanding by learning from others who
understood the culture or were members of the culture. The next two categories (9-10)
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reflect how this willingness to learn gave them new insight into the culture and how
stereotypes are only useful up to a point. These categories are direct results of the
participants having experienced categories five through eight. The final category (11)
reflects how the experience of teaching in a cross-cultural setting has made the
participants more culturally sensitive as they prepare and adapt their lesson plans.
Cross-Participant Analysis
Since this study was attempting to identify common experiences shared by all of
the participants in the study, a cross-participant analysis was done on each of the 11 axial
codes. Table 5.2 shows that all of the participants in the study demonstrated each of the
categories. A rating of strong (S) in the table means that the participant mentioned issues
that pertained to that category several times. A present (P) rating implies that the
participant’s data clearly showed this category while a rating of weak (W) implies that
the category was mentioned but only briefly. A not present (NP) rating meant that the
category was not mentioned by the participant. The NP rating does not show up in table
5.2 since one of the stipulations for qualifying as a category was that it needed to be
found in each participant’s data.
Three of the participants (John Bridge, Sandra Danson, and Sally Monroe)
received a rating of weak on one category and Jane Roberts received three weak ratings.
All of the other participants had only strong or present ratings. Jane’s weak ratings, her
lower student evaluations (appendix F) and classroom observation results (appendix E)
demonstrated that she had more difficulty adapting to the culture and the necessary
changes required to effectively teach in a culturally diverse setting.
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Scott Black

John Bridge

Candy Conner

Jessica Cooper

Sam Cox

Sandra Danson

Jill Lancaster

Lucy Michaels

Betty Miller

Sally Monroe

Katy Pierce

Jane Roberts

Myles Wilson

Table 5.2: Cross-Participant Analysis
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Axial Codes

5.

My eyes were
opened
6. Feeling a lack of
support
7. Sense of being
different
8. Stereotypes to
differences
9. Communication
roadblocks
10. Is this right?
(Sense of
vulnerability)
11. More than one
way to skin a cat

While Jane qualified based on the criteria used to select the participants for this study, I
debated several times about removing her from the study. In the end, I decided to keep
her data because she did meet all of the criteria and her struggles added a unique voice to
the research.
Initial formulation of the axial codes included a category titled: Feelings of
Cultural Superiority. This category existed in the data but was not prevalent in all of the
participants. However, it was still included in figure 5.5 as a possibility since it was seen
as the opposite of someone seeing differences instead of just stereotypes. It was also
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included in the design of the theoretical framework as an opposite track towards cultural
dominance and assimilation.
Theoretical Framework / Research Question #4
The axial codes have been used to construct a theory that explains the common
experiences of the pre-service teachers in the study. A diagram of the theory has been
created and placed in figure 5.7 below. This theoretical framework answers research
question #4: What theoretical framework explained the common experiences?
Figure 5.7: Theoretical Framework
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Selective Coding / Research Questions #5-7
Selective coding is the final analysis step of the grounded theory method. The
object of selective coding is to explain the theoretical framework using descriptive
narrative. The explanation of the theoretical framework (figure 5.7) leads to a description
of the central phenomenon. The phenomenon in this study is the development of cultural
awareness perceived by the pre-service teachers as they participated in a cross-cultural
field experience in Taiwan.
As mentioned in the literature review in chapter two, it is common for grounded
theory studies to preclude the insertion of a literature review. Grounded theory studies,
instead, add the pertinent literature during the selective coding phrase of analysis. The
literature acts as support for the descriptive narrative that develops.
I elected to include a general literature review in this study in order to place the
study within a body of research. Further literature was included within the selective
coding narrative below in order to support findings not mentioned in the literature review.
The descriptive narrative will also help answer the last three research questions.
They are:
5. Did preservice teachers perceive their experiences as making them more
aware of their own cultural background? And if so, how?
6. Did preservice teachers perceive their experiences as influencing their
perceptions of the world? And if so, how?
7. Did preservice teachers perceive their experiences as influencing their future
teaching? And if so, how?
The theory that leads to the development of cultural awareness begins at the
bottom of figure 5.7 with the common predisposed core values of risk taking,
adaptability/flexibility and person as goal. There has been some research on personality
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type and pre-service teachers (Cooper, 2001; Henson & Chambers, 2002) with results
showing extraverts having slightly more teaching efficacy. No studies were found that
examined pre-service teachers’ personality type and their likelihood of developing
cultural awareness. The implication from this study is that pre-service teachers with the
three personality types mentioned may be more likely to participate in immersive
programs. Whether or not these personality traits are key contributors to the development
of cultural awareness cannot be answered conclusively by this study.
The dotted line between these predisposed core values and the next item in figure
5.7 represents the inability of a teaching abroad program director or instructor in a
teacher education program to alter these initial personality traits. However, if these
personality traits are seen as key components to pre-service teachers performing well in a
cross-cultural classroom, program directors may want to develop application forms
and/or interview questions that can discern whether an applicant has these traits.
The cross participant analysis shows all of the participants except Sandra Danson
and Jane Roberts rating present or strong on all three core values. Sandra received a
weak score for adaptability/flexibility, a rating of present on the risk taker category and a
strong rating in the person as goal category. Jane Roberts was rated weak on both the
risk taker and adaptability/flexibility categories and a present rating for person as goal.
As the narrative continues, it will become apparent that Jane Roberts did not show as
strong an inclination towards cultural awareness as the other participants. Perhaps this
has something to do with her personality type. Further studies need to be done to see
whether there is a correlation between these three core values and the development of
cultural awareness.
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Cross-cultural experience is the next rung in the theoretical framework (figure
5.7). The axial code of learning by doing was added at this stage in the formation of the
theory. By virtue of joining the program and participating in the study, it was assumed
the participants valued cross-cultural experiences. The data confirmed this assumption.
All of the participants placed a high value on leaning by doing and saw experiences as a
key component of the learning process. The cross participant analysis data in table 5.2
shows that 11 out of the 13 participants rated strong in this category and the other 2
participants rated present. Participating in a cross-cultural experience is seen as the
instigator towards pre-service teachers developing cultural awareness. Several studies
mention the value of cross-cultural experience for instilling cultural awareness (Mahan &
Stachowski, 1990; Tang & Choi, 2004; Vall & Tennison, 1992).
The diagram splits after cross-cultural experience. The data showed that the
participants all took the left side of the diagram with the possible exception of Jane
Roberts. There is not enough data to support the right side of the diagram. It was still
included in the theoretical framework in order to demonstrate the possible alternate route
pre-service teachers might take after participating in a cross-cultural experience. Several
research studies demonstrate the possible dangers of pre-service teachers in teaching
(study) abroad programs returning from the experience with a strong sense of cultural
superiority instead of an appreciation of cultural differences (Sleeter, 2001; Stachowski &
Visconti, 1997).
The theory proposes that participating in a cross-cultural experience that includes
immersion will help eliminate this danger. The diagram represents this by placing
immersion in the background on the left hand side. Including immersion as a positive
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influence on the development of cultural awareness is supported by the research
(Alexander, Kruczek, & Ponterotto, 2005; Falconer, 2003; Ference & Bell, 2004;
Wiggins, Follo, & Eberly, 2007). Immersion is a key ingredient since it helps to create
the feelings of being different and unsupported. Immersion also increases the likelihood
that the pre-service teachers will encounter communication roadblocks that cause periods
of frustration. Studies agree with these findings and even suggest that a period of
frustration is necessary for teachers to develop empathy and sensitivity to issues of
diversity (McAllister & Irvine, 2002; Vall & Tennison, 1992) even if they do not adapt to
the culture.
Immersion in a culture very dissimilar to your own often results in a period of
confusion and frustration. A key component to this period of confusion is the willingness
of the pre-service teachers to be vulnerable (Falconer, 2003). Accepting vulnerability
and realizing that things are not always “set in stone” was a common trait of all the
participants. Cross participant analysis shows that all of the participants rated strong on
this category. It is uncertain whether the period of frustration was a catalyst that forced
the pre-service teachers to accept vulnerability or this trait already existed as a
predisposed core value or both.
The theory suggests that an immersive program that creates a sense of being
different, a lack of support and communication roadblocks will lead to increased cultural
sensitivity if the participants accept their vulnerability. On the other hand, the right hand
side of the diagram assumes that pre-service teachers who are unwilling to become
vulnerable will rebel against feelings of frustration and create feelings of cultural
superiority to deal with their uncertainty.
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Once pre-service teachers go through this period of uncertainty, the experiences
of the participants show that they began to challenge stereotypes and notice differences
among their students and the members of their home stay families. They described
feelings of having their eyes open to the culture around them. Research also
demonstrates that an immersive program can challenge the stereotypes of pre-service
teachers (Cooper, 2007). The stereotype to differences category was not included on the
theoretical framework because ultimately it was felt that avoiding stereotypes and seeing
differences instead was part of the concept of having your ‘eyes opened’ to cultural
differences.
The pre-service teachers described their ‘eye opening’ experience as revelatory in
regards to having empathy for their students. Pre-service teachers having experienced
being different, a lack of support, miscommunication and uncertainty, now recognized
that their students may often feel the same way. The diagram takes this into account by
having an arrow representing the category “my eyes were opened” leading from the preservice teachers own cultural struggles to a realization that their students may feel the
same way. The development of empathy towards students is seen as an important
ingredient in teaching effectiveness and issues of diversity (McAllister & Irvine, 2002).
The study done by McAllister and Irvine (2002) found that while empathy was
necessary it was not sufficient to develop cultural sensitivity. Pre-service teachers in
their study suggested that their cultural immersion experiences and experiences as a
minority had a greater impact on developing cultural awareness. This study supports a
large part of the theoretical framework formulated from the pre-service teachers’
experiences teaching in Taiwan.
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Realizing students of diversity may be feeling a sense of frustration is half the
battle. The goal is to create teachers that not only recognize students are struggling, but
can do something about it. The last part of the theory suggests that empathy for the
students leads to a variety of teaching methods that take into consideration the needs of
the students. This step is represented by the in vivo code ‘more than one way to skin a
cat.’ Creativity in teaching methods was an added component to the theory that I did not
anticipate developing when I started the study. The fact that the World Passport Program
required their teachers to do a lot of their own curriculum development and lesson
planning actually seemed to benefit the participants in terms of learning how to create
appropriate course objectives and activities.

159

CHAPTER 6
Conclusion and Recommendations
Introduction
The following conclusion and recommendations are based on the findings
presented in the previous chapters. An examination of the grand tour question with a
summary of the findings begins this chapter followed by the conclusion and
recommendations. The recommendation section includes an implications section that
offers recommendations to the five target audiences of this study: pre-service teachers,
current K-12 teachers, K-12 administrators, directors of teaching (study) abroad programs
and college faculty in teacher education programs.
Grand Tour Question
This study attempted to answer the following question: How do pre-service
teachers describe and perceive their cross-cultural field experiences in an immersion
program in Taiwan? In order to answer the grand tour question, it was sub-divided into
seven research questions. They were:
1. What do pre-service teachers remember about their experiences in Taiwan?
2. What general categories emerged from the data? (open coding)
3. What were the common outcomes that pre-service teachers experienced? (axial
coding)
4. What theoretical framework explained the common experiences? (selective
coding)
5. Did pre-service teachers perceive their experiences as making them more aware
of their own cultural background? And if so, how?
6. Did pre-service teachers perceive their experiences as influencing their
perceptions of the world? And if so, how?
7. Did pre-service teachers perceive their experiences as influencing their future
teaching? And if so, how?
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These questions were answered in chapters four and five. A summary of the findings is
included here.
The participants’ remembrances of their experiences were strong since the collection
of data occurred simultaneously with their participation in the program. Whether they
will continue to remember these experiences and perceive them in the same way after
beginning their teaching careers is unknown.
Common outcomes were described by the participants. Participants perceived
themselves as being risk takers, able to adapt to changing situations and extroverted. A
high value was placed on learning through experience. A period of uncertainty and
frustration was described that led to feelings of being different, lacking proper
communication skills, and abandonment by their normal avenues of support. Participants
described fighting through this time of uncertainty by asking questions, seeking advice
from individuals from within the culture, and trying to learn by trial and error.
Participants described the constant teaching adjustments as initially frustrating. Later, as
they discovered methods and activities that were able to help the students learn, they took
pride in their creativity and saw the constant adaptations as a positive step on their
journey to becoming quality teachers who are sensitive to the diverse needs of their
students. From these common experiences a theory was proposed that showed the
process the pre-service teachers went through to become more culturally aware.
Results from the research questions showed the pre-service teachers describing the
experiences as influencing their perception of the world and their future teaching. The
Data were less conclusive on whether the experiences made them more aware of their
own cultural background.
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Conclusion
This study was a qualitative study that explored the perceptions of pre-service
teachers who participated in a cross-cultural teaching abroad program in Taiwan that
required immersion. The sample size was relatively small with only 13 pre-service
teachers’ experiences described. Because of this, drawing conclusions about the
generalizability of the results to similar programs is difficult. Furthermore, this study
does not extend beyond the pre-service teachers’ experiences during and immediately
after the program. Therefore, the strength of the pre-service teachers’ convictions
towards cultural awareness after entering the teaching workforce cannot be measured by
this study. This study also cannot draw any conclusions on the participants’ commitment
to teach in diverse settings in the future. Participants voluntarily chose to participate in
the World Passport Program and the study. In fact, they were purposely selected for the
study because of their perceived qualities as an instructor.
The experiences of the pre-service teachers show that participation in the World
Passport Program has changed them. They related that they became comfortable
teaching students from a culture (Taiwan) other than their own. If this perception is
accurate, this comfort level should help them become better teachers regardless of whom
or where they teach.
They related that they now see the world with ‘eyes open’. They struggled
through times of confusion, frustration and feelings of abandonment by their own culture.
They adapted to a strange living and teaching environment. They struggled with constant
mistakes and cultural miscues as they taught their lessons and lived among the
Taiwanese. They rejoiced when they found methods and activities that worked.
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The ideal in education is twofold. First, we need to help all students learn how to
function within society without tearing them away from their own cultural beliefs and
values. Second, educators need to realize that students learn in different ways and how
they learn depends a lot on their cultural backgrounds. The teacher must take this
variability of learning styles into account. A teacher who can accomplish both of these
tasks is one that would qualify as being culturally aware.
Most educators would agree with the above paragraph. However, the struggle has
always been how we help our pre-service teachers develop this cultural awareness and do
it in a relatively short period of time. The World Passport program is an example of a
teaching abroad program that might offer some help in this area. The program has
several strategic points that make it very conducive to helping teachers develop this
cultural awareness in a short period of time.
First is the program length. Most people cannot commit to a year long program
either due to time issues or financial constraints. Plus many two week (or less) programs
can do more damage than good since they often instill a false confidence in the
participants. A six to eight week program seems ideal because it can be done in a
summer, is long enough to force teachers to confront cultural issues, and is more
economically feasible.
The immersive aspect of the program is another benefit. Traveling overseas by
staying in tourist traps or just “hanging out” with other Americans only tends to increase
stereotypes. Living and working alongside Taiwanese on a daily basis forced the
participants to confront their own culture and adapt (not necessarily adopt) to the cultural
norms in Taiwanese society and the Taiwanese educational system.
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Another advantage of the World Passport program is the flexibility in lesson
planning given to the instructors. This unknowingly became a benefit since it allowed (or
forced) the participants to become more creative in their lesson planning. Perhaps, in a
small sense, it is unfortunate that curriculum development in the United States is so
advanced. Teachers have seemingly limitless resources so that at times it appears
creativity is defined as the ability to pick and choose from among these resources. While
working for World Passport in the past, it was my experience, that the teachers who did
participate in the program had difficulty creating an activity from scratch. In fact, often it
was the teachers with years of experience that had more difficulty adapting to teaching
English in Taiwan than the pre-service teachers with little or no experience. These
experienced teachers have learned to depend on the resources being provided for them
and feel exposed when these resources are taken away.
The theoretical framework, derived from the experiences of the pre-service
teachers in this study, supports the literature. The understanding that cultural awareness
is something that is often attained through experience, that immersion can be a key
contributing factor to this experience, and that periods of frustration and adjustment are
parts of the process are not new discoveries. It is hoped that the developed theory from
this study helps clarify the internal process that pre-service teachers go through while
participating in a cross-cultural immersive program, thereby adding to and supporting the
existing literature.
Recommendations
There needs to be much more research into how pre-service teachers internalize
the cultural sensitivity training they receive in teacher education programs. Studies need
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to be done that examine how to create authentic experiences that have a deep impact on
the future teachers’ views towards their diverse students. Teacher education programs
need to increase the number of immersive programs that are offered, especially programs
that require student teaching. Further suggested research studies and implications on how
the target audiences might use this study are mentioned below.
Implications
Pre-service teachers
Almost every classroom in the United States today is a diverse classroom.
Developing an appreciation for ethnic, racial and linguistic cultural differences should be
seen as a priority for all future teachers. There is an even more pronounced need for
cultural sensitivity for pre-service teachers targeting a career in major urban centers or in
cross-cultural settings. The development of cultural awareness creates a better
connection between teacher and student which increases the quality of education
provided.
Pre-service teachers can benefit from this study by realizing the importance of
selecting a program that requires immersion and by understanding that it is only natural
to face times of uncertainty and frustration while participating in such a program. They
can compare their own cultural experiences with those of the participants in this study
which may help them realize the process that occurs during the formation of cultural
awareness.
Further benefits for pre-service teachers include the importance of accepting
vulnerability while immersed in a foreign culture and possibly the self-examination of
their personality type to see if they are suited to pursue a teaching career in a diverse
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setting. Participating in a teaching abroad program before student teaching in a
mainstream US classroom may also help cement in the pre-service teacher the need to
vary their teaching methods to reach all of their students.
Current K-12 teachers
Current K-12 teachers, who may be struggling with issues of diversity, may
benefit from participating in similar cross-cultural teaching abroad programs. The
experiences may provide new perceptions on their own cultural background, their view of
the world and their view of how to be an effective teacher. If the theory proposed in this
study is correct, K-12 teachers could attend a summer immersive program with a high
likelihood of increasing their sensitivity towards all their students, especially those who
have different cultural backgrounds and experiences than them. Since research studies
tend to show that cultural awareness is empirically learned rather than cognitively
understood (Grant, 1994; Leong & Kim, 1991), a summer immersive experience may
have more benefit than attending multicultural education courses and could possibly be
accomplished in a shorter amount of time.
K-12 Administrators
One of the best ways to fulfill the ‘No Child Left Behind’ program or any other
program that seeks to train and equip all students up to a certain standard is to have
teachers who are culturally sensitive to their students’ needs. Administrators should
encourage teachers to take advantage of summer immersion programs and, if possible,
find means of supporting them financially or with extended time off. K-12 schools could
even investigate the possibility of having teacher exchanges with sister schools in other
countries.
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Directors of teaching (study) abroad programs
Teaching (study) abroad programs have claimed to have both positive and
negative effects on the development of cultural awareness (Stachowski & Visconti, 1997;
Vall & Tennison, 1992) with a major difference being whether the program is basically a
“tourist trap” or an actual immersive experience. Directors should work with teacher
education programs to encourage pre-service teachers who want a cross-cultural
experience to attend one that requires immersion. The length of the experience may also
be important. Programs that last only a couple weeks may not allow for enough time for
the full process (confusion, adaption, creation, awareness) to take effect. It is
recommended that directors promote programs that are at least six weeks in length, and
require immersion in a culture vastly different from the pre-service teachers own culture.
Directors that are involved in developing teaching (study) abroad programs for
their institutions could also benefit from understanding the theoretical process that
participants in an immersive program go through. This study might prove useful in
helping them to create a program similar to the World Passport program which uses
limited supervision and depends more on the local populace to offer support and
guidance.
College faculty in teacher education programs
While most teacher education programs have now added multicultural education
training somewhere in the curriculum due to requirements from the AACTE and the
NCATE, this study might encourage college faculty to examine how multicultural
education is placed in the curriculum. Is there an experiential component? Is immersion
in a foreign culture part of the curriculum? Do the pre-service teachers face periods of
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uncertainty and confusion as they interact with diverse settings? If no, why not? If yes,
does it lead to feelings of cultural superiority or cultural sensitivity?
The participants’ perceived lack of support from World Passport causing them to
seek advice from individuals within the culture and to incorporate trial and error into their
teaching was an unforeseen benefit. Faculty in teacher education programs might want to
examine whether or not they are providing pre-service teachers with too much guidance
before sending them into a cross-cultural setting. ‘Extensive preparation’ is a common
term that research studies use as they explain the experiences of the pre-service teachers
after participating in a cross-cultural program (Stachowski & Brantmeier, 2002;
Zygmunt-Fillwalk & Leitze, 2006). Shouldn’t the guidance come from individuals
within the culture rather than from the pre-service teachers’ professors?
Further Research
The research findings from this study have limitations. This grounded theory
qualitative study involved 13 pre-service teachers who described their experiences while
participating in a cross-cultural field experience in Taiwan. Findings of this study are
based solely on their experiences and my interpretations of them. Based on my findings
and relevant literature, I suggest the following recommendations for further research.
•

A longitudinal study on the 13 pre-service teachers who participated in this study.
After beginning their teaching career, do they still display cultural sensitivity towards
their students? How much of their cross-cultural experiences do they remember after
one year, two years, three? Do they continue to seek out cross-cultural experiences
after settling into a career? How many have continued to ‘skin the cat’ depending on
the type of students they have in their classroom?
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•

Further studies on the correlation between personality type and the development of
cultural awareness. If certain character traits are highly correlated with teachers who
are seen to be culturally sensitive, priority could be given to recruiting individuals
with these traits to teach in diverse classrooms. Pre-service teachers who do not have
these traits could be forewarned so that they can make the necessary adjustments.

•

A study that randomly selects pre-service teachers in the World Passport program (or
a similar program) instead of using reputational sampling. Getting the experiences of
pre-service teachers who display a wider range of teaching effectiveness may help to
validate the right side of the theoretical framework (figure 5.7).

•

An identical study in an English speaking culture like England, Australia or New
Zealand. Do the pre-service teachers have similar experiences or does the common
language lessen the impact?

•

An identical study except using a study abroad program instead of a teaching abroad
program. Do the pre-service teachers have similar experiences or is the teaching
requirement a major catalyst in the theoretical framework?

•

Developing an ‘awareness instrument’ based on the theoretical framework to measure
the effectiveness of a cross-cultural program to create an environment conducive to
the development of cultural awareness.

•

Further studies on the amount of instruction and prep work pre-service teachers
should receive before participating in cross-cultural immersive programs. Is it
possible that educators may be preparing them too much? What, if any, boundaries
need to be created for the participants?
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•

A study comparing pre-service teachers whose first student teaching experience was
in a cross-cultural setting with pre-service teachers who first taught in a mainstream
US classroom. Is there a significant difference between their ability to demonstrate
cultural awareness? Is there a difference after they begin their teaching career?

•

A study that further develops the factors that lead to positions of cultural dominance.
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APPENDICES

APPENDIX A: IRB APPROVAL

(IRB approval#2005-04-289 EP)

DEVELOPING CULTURAL AWARENESS: A GROUNDED THEORY STUDY OF
PRE-SERVICE TEACHERS’ FIELD EXPERIENCES IN TAIWAN
The subject of this Institutional Review Board (IRB) proposal, which is being submitted
as “Exempt Status”, is a grounded theory qualitative study that will explore the process of
how cultural awareness develops (or does not develop) within participants of a summer
teaching program in Taiwan.
1. Describe the significance of the project:
The study hopes to explore ways pre-service teachers increase their cultural
awareness skills within a short time frame. Specifically an expected theory of the process
the participants used to increase cultural awareness is anticipated. Understanding this
process and developing a theoretical framework based on the data hopefully will lay
groundwork for future studies in this area. Ultimately if a short-term intensive immersion
program within a non-Western, non-English speaking culture can be found to help
develop cultural awareness, teacher education programs may want to seriously look at
encouraging more of their students to participate in such programs.
2. Describe methods and procedures:
The study will be a qualitative study employing the tradition of grounded theory.
Data will be collected through observations, focus groups, interviews and evaluation
forms provided by World Passport. The volunteer participants are all World Passport
teachers participating in the summer teaching program in Taiwan. A combination of
theoretical and purposeful sampling will be employed and interviews will continue until
it is determined that a saturation of the data has been obtained. Since this is a grounded
theory study, the data will be simultaneously collected and analyzed so that the data itself
guides the study. Observations will occur once near the middle of the summer and once
at the end. Focus groups will take place near the middle of the summer with individual
interviews occurring towards the end of the summer program and immediately after the
program. A brief description of each data collection method follows:
Interviews & Focus Groups
The teacher interview protocol was designed to help answer the grand tour and
research questions (see the attached interview questions) and was meant to help draw out
the participants’ perceptions of their experiences while participating in the cross-cultural
field experience. These questions do not originate from the data and so should be seen as
initial interview questions. After the initial focus groups, the interview protocol may
change during the individual interviews as concepts begin to evolve from the data.
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World Passport Evaluations
Evaluations provided by World Passport will also be used as a form of validation.
The program supervisor completes an evaluation on each World Passport instructor.
Also during the end of each program students evaluate their teachers and the program in
general. This is an anonymous evaluation that is kept by World Passport in order to
continually improve its program. Finally, the instructors evaluate the World Passport
program before returning to their home country. It is anticipated that these evaluation
forms will provide insight into the pedagogical methods and cultural adaptation behaviors
used by the instructors in the study.
Classroom Observations
The participants will also be observed while they are teaching. These classroom
observations will only be used as a secondary source of information and as another
method of validating the teacher responses in their interviews.
3. Justification for exempt status:
There is no foreseeable danger to the participants in this research. All of the
participants selected for this study will be adults over the age of 19. Pseudonyms will be
used for each participant to protect their anonymity and the year the study took place will
also not be mentioned in the study. Furthermore, all references to their hometown,
college attended or any other biographical information that may offer a clue to their
identity will be omitted. There will be no videotaping of participants and only an
audiotape for the purpose of transcription will be used.
4. Describe participants:
The group of participants for the study will consist of individuals who will
participate in a cross-cultural field experience in Taiwan during the summer of (year
deleted to protect participants anonymity). In past years, the number of participants in
this program has ranged from 25 to 35 individuals. The vast majority of these individuals
have been pre-service teachers from the United States. Since the purpose of my study is
to explore how pre-service teachers from the United States have perceived their
experiences, the participants in the study will be limited to pre-service teachers from the
United States.
5. Describe benefits and risks:
There are no foreseeable risks for the participants or for the World Passport
organization that may result from participation in this study.
The benefits for the participants are that participation in the research study may
help internalize some of the cultural issues that they became aware of in Taiwan and
thereby positively enhance their future teaching. Benefits for World Passport are that the
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results of this study may help in recruiting future instructors who are more culturally
aware and sensitive to cross-cultural issues.
6. Describe recruiting procedures:
Recruiting will be on a voluntary basis and will only include instructors from the
World Passport program. No instructor will be required to participate and after agreeing
to participate may withdraw at any time.
7. Describe compensation:
There will be no compensation offered to the participants or to the World Passport
organization.
8. Copy of informed consent:
A copy of the informed consent form is attached.
9. How will informed consent be obtained?
Once individuals have been selected for the summer program, informed consent
will be obtained by sending a copy of the informed consent form to each prospective
participant via the United States mail. A postage paid return envelope will also be
provided so that the prospective participants will incur no expense.
10. How will confidentiality be maintained?
Pseudonyms will be used for each participant to protect their anonymity.
Furthermore, all references to their hometown, college attended or any other biographical
information that may offer a clue to their identity will be omitted. There will be no
videotaping of participants and only audiotapes for the purpose of transcription will be
used. No one except the primary researcher will hear the audiotapes. Also the year of
the study will be omitted to further protect the participants.
11. Copy of organizational approval:
A copy of World Passport’s approval of the study has been attached.
12. Copy of funding proposal:
This research will not receive outside funding.
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APPENDIX B: INFORMED CONSENT FORM
INFORMED CONSENT FORM
Developing Cultural Awareness: A Grounded Theory Study of
Pre-service teachers’ Field Experiences in Taiwan
You are invited to participate in a research study. The purpose of this grounded theory qualitative study is
to explore the experiences of pre-service teachers while participating in a summer teaching program in
Taiwan. The study will specifically attempt to discover the process American teachers use to develop
cultural awareness and sensitivity when immersed in a non-Western, non-English speaking culture. As a
participant of the World Passport Program in Taiwan, you are being invited to participate in this study. The
benefit of this research to you and to future teachers is in terms of gaining a deeper understanding of how
attitudinal changes in the area of cultural awareness and diversity may be obtained through programs such
as the one you will participate in.
Participation in this study will require at the most three hours of your time and will consist of answering a
set of interview questions posed by the researcher and allowing the researcher to observe your class
instruction. No interview will take more than one hour to complete and a second or third interview will
only occur if any follow up questions are deemed appropriate by the researcher. No one will be asked to do
more than three interviews. All interviews will be tape recorded, transcribed and then submitted to you for
review, verification and comment. The audiotapes will be erased after transcription.
Any information obtained during this study, which could identify you will be kept confidential. The data
from the interviews will be stored in a locked cabinet in the investigator’s office and will only be seen by
the investigator during the study and for two years after the study is complete. The information obtained in
this study will be used primarily for the principle investigator’s dissertation thesis, but parts may also later
be published in scientific journals or presented at scientific meetings.
If you have any questions about your rights as a research participant you may call the principle researcher
at (402) 435-0599 or you may contact the University of Nebraska-Lincoln Institutional Review Board,
telephone (402) 472-6965. There are no known risks or discomfort associated with this research.
Participants will not be compensated. Finally, you are free to decide not to participate in this study or to
withdraw at any time without adversely affecting your relationship with the investigators, World Passport ,
or the University of Nebraska. Your decision to withdraw will not result in any loss of benefits to which
you are otherwise entitled.
Your signature below indicates that you have decided to participate, having read and understood the
information presented. A copy of this consent form has been provided for you to keep.

______________________________
Printed Name of Research Participant
______________________________
Signature of Research Participant
Scott E. Hovater, Principal Investigator
Dr. Miles Bryant, Ph.D., Secondary Investigator

_____________________
Date
Office: (886) 2-2809-7661 ext. 3101
Office: (402) 472-0960
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APPENDIX C: INITIAL INTERVIEW PROTOCOL
Interview Questions
1. Could you tell me about your students? (Probe: interests, family background,
ethnicity, gender …)
2. Can you explain the various learning styles/methods your students have displayed
in your classroom? (Probe: visual/hearing, participatory/non-participatory, family
influence, …
3. Do you see the students’ cultural backgrounds having an impact on the way your
students learn? In what ways?
4. Could you share some highlights of the World Passport program? What did you
find beneficial about it?
5. What were some of the negative aspects of the program?
6. In what ways do you feel you have changed as a person due to participating in the
World Passport program?
7. How would you describe yourself as a teacher? In what ways do you feel you
have changed as a teacher (good or bad) due to participating in the World
Passport program?
8. How did you feel being in a culture where you were the minority and you did not
speak the native language? (Probe: Range of emotions” [i.e., comfortable,
scared, confused, misunderstood, excited])
9. Do you feel life in Taiwan was easier, more difficult or about the same for you?
Could you give some specific examples?
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10. Has your basic “view of life” changed after spending time in Taiwan? How? In
what ways? Can you give some specific examples?
11. How has spending time immersed in a culture vastly different from your own
helped you become more aware of cultural differences?
12. Can you give some specific examples of cultural awareness issues that you have
had to face within the past year?
13. Do you think your students all think the same way? Why?.
14. In your opinion, what does it mean for a teacher to be culturally aware?
15. How might teachers develop this awareness?
16. Can you briefly describe your own cultural background?
17. If someone had asked you the question, “Who are you?,” before you participated
in the program what would you have said? What about now?
18. Has your basic “view of teaching” changed after spending time in Taiwan?
(Probe: If yes, in what ways?)
19. What do you feel makes a quality teacher?
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APPENDIX D: INTERVIEW PROTOCOL DERIVED FROM THE DATA
1. So, (name of participant) why did you decide to come to Taiwan in the first place?
(Probes: Ask other questions to get some basic cultural background information and a
feel for their personality.)
2. What is your general impression of Taiwan? (Probes: society, people, transportation,
weather, convenience/inconvenience)
3. How do you feel about teaching in Taiwan? What type(s) of students have you had in
class? Can you share a story or two about your students?
4. Do you feel like you have communicated your ideas/lesson plans well to the students?
Explain.
5. If someone asked your students, what type of teacher is (participant’s name), what do
you think they would say? Why?
6. Do you feel your Taiwanese students all tend to generally behave/act the same?
Explain.
7. Tell me about your teaching assistant(s). Were they helpful?
8. Have you had any difficulties communicating outside of the classroom? (Probes:
with home stay family, on the street, with World Passport staff) Why or why not?
9. Can you share some about your home stay experiences? What were the families that
you stayed with like? Were they similar or dissimilar to your own family? Explain.
10. You have been in Taiwan for about two months now. What are some things you miss
about the United States? Is there anything you will miss about Taiwan after you
leave?
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11. Do you think you have felt any culture shock during your time here? Explain. Can
you share any specific stories where you felt a sense of culture shock?
12. Could you share some experiences from working with the World Passport program?
(Probes: positive, negative, surprising)
13. How can World Passport make the program better for future teachers? (Probes:
teaching sites, orientation, living arrangements, teaching materials, other support)
14. What are your plans after this program is over? (Probes: Where do you plan to teach?
Age level? Have your plans changed as a result of this experience? Why or why
not?)
15. What are some things you have learned about Taiwan since being here?
16. What are some things you have learned about yourself?
17. In your opinion, what are some qualities of an effective teacher?
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APPENDIX E: CLASSROOM OBSERVATIONS
NOTE: The actual form used appears below. Each participant’s average score on each
item can be seen in the following table.
CLASSROOM OBSERVATION
TEACHER: _______________________

TA: __________________________

LEVEL: __________________________

COURSE: _____________________

SCALE (10 = high performance, 1= low)
Punctuality
10
Pace of Class
10
Teaching to Level?
10
Attitude
10
Student Response
10
Lesson Management
10
Classroom Management
10
Class Stature
10
Use of T.A.
10
Overall Opinion
10

8
8
8
8
8
8
8
8
8
8

6
6
6
6
6
6
6
6
6
6

4
4
4
4
4
4
4
4
4
4

2
2
2
2
2
2
2
2
2
2

0
0
0
0
0
0
0
0
0
0

COMMENTS:
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
________________________________________________________________________
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General Results from the Classroom Observations (The results of the two observations
were averaged.)
SCALE (10 to 1 with 10 representing high performance)
Punctuality

Pace of Class

Teaching to Level

Attitude

Student Response

Lesson Management

Classroom Management

Class Stature

Use of TA

Overall Opinion

Participants
Betty Miller
Jill Lancaster
Jessica Cooper
Sally Monroe
Jane Roberts
Lucy Michaels
Candy Conner
Katy Pierce
Myles Wilson
Sam Cox
Sandra Danson
Scott Black
John Bridge

9
10
10
10
9
10
10
9
9
10
10
10
9

7
8
7
6
5
7
7
7
5
9
6
7
6

6
7
7
6
4
7
7
6
5
9
6
8
6

9
10
8
8
7
10
10
8
10
9
8
10
8

7
6
6
4
3
7
7
5
5
9
5
8
4

6
7
8
7
4
8
8
6
6
9
8
7
5

6
8
7
8
6
8
8
6
6
8
8
8
6

5
8
6
8
4
9
9
6
5
8
8
8
5

6
7
5
5
4
7
8
4
5
8
6
8
5

6
7
6
5
4
8
9
6
5
9
7
8
5
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APPENDIX F: COMPOSITE EVALUATIONS FROM THE STUDENTS
The form below was the standard form given to the students to complete except that the
form the students had was bilingual (Chinese and English). The evaluations were done at
the end of every program. The Likert scale was given a four point rating with strongly
agree receiving a value of 5, agree a value of 4, disagree a 2, and strongly disagree a 1.
Those marked no opinion were not counted. Composite results for each participant in the
study have been compiled and added to this appendix.
Name of Instructor: _______________

Name of School: ____________

The scores below are composite results given anonymously by the students over the course of the summer.

STATEMENT

STRONGLY
AGREE

AGREE

DISAGREE

STRONGLY
DISAGREE

I feel my teacher enjoyed teaching us this week.
I have learned something from my teacher.
I could understand what my teacher said in class.
I feel my teacher cares about me.
My teacher knows my English name.
My teacher is always prepared for class.
I enjoyed the classes my teacher taught.
My teacher was always on time and ready to teach.
I spoke a lot of English in my teacher’s class.
I had fun in my teacher’s class.
I would like to take another class from my teacher
if I have the chance.
The way the teacher taught helped me learn.
The teacher’s assistant was very helpful.

Note: The neutral value of 3 was not used in the Likert scale due to cultural issues. In years
passed the World Passport program realized that a majority of students tended to answer neutral
for most items. Therefore, the program decided not to include neutral as a value and instead
opted for a “no opinion” column. The “No opinion” column was not counted in the composite
data.

NO
OPINION
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COMPOSITE RESULTS OF STUDENT EVALUATIONS
The scores below are composite results given anonymously by the students over the course of the summer.

ITEM

Betty Miller

Jill Lancaster

Jessica Cooper

Sally Monroe

Jane Roberts

Lucy Michaels

Candy Conner

Katy Pierce

Myles Wilson

Sam Cox

Sandra Danson

Scott Black

John Bridge

I feel my teacher
enjoyed teaching
us this week.
I have learned
something from
my teacher.
I could understand
what my teacher
said in class.
I feel my teacher
cares about me.

3.4

4.1

3.7

3.7

3.2

4.5

4.7

4.3

3.9

4.7

3.5

4.8

3.9

3.2

3.7

3.9

4.0

2.8

4.3

4.2

4.0

4.1

4.4

3.8

4.5

3.6

2.8

3.3

3.3

3.4

2.6

3.2

3.6

3.3

3.0

4.0

3.1

3.8

3.0

4.4

4.5

4.4

4.2

3.4

4.6

4.7

4.4

4.2

4.7

4.6

4.8

4.0

My teacher knows
my English name.
My teacher is
always prepared
for class.
I enjoyed the
classes my teacher
taught.
My teacher was
always on time
and ready to teach.
I spoke a lot of
English in my
teacher’s class.
I had fun in my
teacher’s class.

2.8

3.4

3.4

2.6

2.4

3.8

3.8

3.5

3.4

4.2

3.6

4.7

3.6

3.8

3.8

3.9

4.4

2.8

4.8

4.5

4.1

4.5

4.7

4.5

4.6

4.1

3.8

4.0

4.1

3.7

2.2

4.2

4.6

4.4

3.9

4.8

4.2

4.8

4.4

4.6

4.8

4.6

4.5

3.9

4.7

4.7

4.7

4.3

4.5

4.7

4.8

4.3

4.0

4.1

4.3

3.9

2.9

4.1

4.4

4.3

3.9

4.3

4.2

4.2

4.1

4.3

4.1

4.1

3.9

2.2

4.2

4.6

4.5

3.8

4.8

4.1

4.9

4.4

I would like to
take another class
from my teacher.
The way the
teacher taught
helped me learn.
The teacher’s
assistant was very
helpful.

4.3

4.4

4.3

4.0

2.3

4.0

4.7

4.5

3.9

4.7

4.1

4.9

4.4

4.1

4.4

4.4

4.1

2.3

4.1

4.5

4.5

4.1

4.6

4.3

4.7

4.3

3.8

4.3

3.9

4.2

3.8

3.9

4.3

4.1

3.9

3.7

4.3

4.2

4.4
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APPENDIX G: TEACHER EVALUATIONS OF WORLD PASSPORT
TEACHER EVALUATION OF WORLD PASSPORT FORM
Directions: Please answer the questions below based on the World Passport Summer Program that you
have recently completed. Feel free to answer anonymously if you wish or to sign your name at the bottom.
Thank you in advance for your comments, which we hope will help improve our program in the years to
come.

PART ONE: Supervision & Organization
Check the number in the box that corresponds to how you feel about each statement below.

STATEMENT
1.
2.
3.
4.
5.
6.
7.

STRONGLY
AGREE

AGREE

The Program Supervisor provided
guidance and instruction to me.
The Site Supervisor communicated
information clearly to me.
The Executive Director was available and
willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my
courses.
The World Passport Summer Program was
well organized.
I understood how to teach most of the
classes I was assigned.
The orientation was helpful.

8.

I feel I have become a better teacher
through this program.
9. The course materials provided by World
Passport were helpful in my teaching.
10. The actual teaching hours were too long.
11. I received comments, encouragement and
instruction regarding my teaching.
12. I should have been given my schedules
sooner so I could have been better
prepared.
13. I felt the teachers were all treated equally
(i.e., everyone’s teaching schedules were
basically the same in difficulty)
14. I appreciated the supervision provided by
the appointed team leader at each site.
Comments and/or suggestions on supervision, teaching and organization:
Note: See appendix F for coding.

DISAGREE

STRONGLY
DISAGREE

NO
OPINION
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PART TWO: Transportation & Housing
Check the number in the box that corresponds to how you feel about each statement below.

STATEMENT

STRONGLY
AGREE

15. I was pleased with the travel agency and
how they arranged my airline tickets and
visa.
16. I felt the housing and transportation
situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay
situations I was in.
18. I would prefer staying in a hostel or a dorm
rather than home stay.
19. It was easy to communicate with my home
stay families.
20. The transitions from one teaching location
to another (i.e., Taipei to Tainan) went
smoothly.
21. I felt my daily commute to school was too
long.
22. The orientation helped prepare me to live
with a Taiwanese family.
23. I felt I was able to get around easily in my
free time.
24. I felt my host family was very
accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to
accommodate my personal wishes
concerning housing.
27. World Passport worked hard to
accommodate my personal wishes
concerning transportation (to, from and
within Taiwan)

Comments and/or suggestions concerning transportation and housing:

AGREE

DISAGREE

STRONGLY
DISAGREE

NO
OPINION
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PART THREE: Other Issues
Check the number in the box that corresponds to how you feel about each statement below.

STATEMENT
28. I feel World Passport lived up to their
responsibilities in the contract.
29. I feel I lived up to my responsibilities in
the contract.
30. I feel the web page gave an adequate
picture of what the program was about.
31. Teaching this summer was a rewarding
experience for me.
32. I would recommend this program to others.
33. I feel the promotion of the program (the
web page, the email correspondence,
etc…) fairly portrayed the actual program.
34. The TA’s I had spoke excellent English.
35. The TA’s I had were very helpful.
36. The English textbook “True Colors” was
easy to teach.
37. The skits chosen for Drama class were
interesting and appropriate.
38. The interactions classes were interesting
and appropriate (please comment below on
any specific course)
39. The activities classes were interesting and
appropriate (please comment below on any
specific course)
40. The Q & A classes were interesting and
appropriate (please comment below on any
specific course)
41. I had fun teaching English this summer.
42. I feel my students had fun learning English
this summer.

Comments and/or suggestions on Other Issues:

STRONGLY
AGREE

AGREE

DISAGREE

STRONGLY
DISAGREE

NO
OPINION
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PARTICIPANT RESPONSES
Participant: Scott Black
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
5
4
4
4
4
5
5
4
4
4
1
5
4

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
2
5
1
5
5
2
4
5
5
1
4
4
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
5
5
4
5
5
4
4
5
4
4
4
5
4
5
5
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PARTICIPANT RESPONSES
Participant: John Bridge
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
4
4
2
2
2
4
5
4
2
5
4
5
4
2

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

2
2
2
4
2
0
4
0
4
4
2
2
4
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
2
5
5
2
4
5
2
0
4
4
0
4
4
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PARTICIPANT RESPONSES
Participant: Candy Conner
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
4
2
4
0
4
5
5
4
4
4
0
4
2

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

2
2
2
4
2
0
4
2
4
4
2
0
4
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
0
4
0
4
4
0
4
4
0
4
5
5
5
4
4
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PARTICIPANT RESPONSES
Participant: Jessica Cooper
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
4
5
2
2
4
5
5
4
4
4
0
5
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
4
4
2
2
0
4
4
4
5
2
4
4

209

PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
5
4
4
5
5
4
4
4
4
4
4
4
4
5
4
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PARTICIPANT RESPONSES
Participant: Sam Cox
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
4
4
4
4
5
5
5
4
4
4
0
4
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

2
2
4
4
4
5
2
0
5
5
1
4
5
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
4
5
5
4
2
4
2
2
4
5
0
5
5
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PARTICIPANT RESPONSES
Participant: Sandra Danson
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
2
4
4
2
5
5
4
2
5
0
4
4
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

2
2
4
4
2
0
4
4
2
5
4
0
0

213

PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
2
4
4
2
2
2
0
0
0
0
0
4
4
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PARTICIPANT RESPONSES
Participant: Jill Lancaster
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
4
2
4
2
4
4
5
5
4
5
4
4
2
2

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
2
4
2
2
0
2
4
4
4
2
0
0
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
4
4
4
4
2
2
4
2
4
5
0
4
4
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PARTICIPANT RESPONSES
Participant: Lucy Michaels
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
4
5
2
2
4
5
4
2
5
0
5
4
4

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
4
4
4
2
4
5
2
1
4
4
0
5
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
2
4
5
2
2
4
0
0
4
0
4
4
5
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PARTICIPANT RESPONSES
Participant: Betty Miller
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
5
5
2
2
4
5
5
4
4
4
0
5
5

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

5
4
4
4
2
0
2
4
2
5
4
4
4
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
5
4
4
5
5
4
4
5
4
4
5
5
4
5
4
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PARTICIPANT RESPONSES
Participant: Sally Monroe
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
4
0
4
4
2
5
4
0
0
4
4
0
4
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

0
0
4
4
4
0
2
0
2
4
2
0
0
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
5
0
4
4
0
2
4
2
2
4
0
4
4
4
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PARTICIPANT RESPONSES
Participant: Katy Pierce
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
4
2
2
2
2
4
4
5
0
5
4
5
2
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
4
4
2
2
4
4
0
4
5
0
0
0
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
5
2
4
4
2
2
2
2
2
4
5
4
4
5
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PARTICIPANT RESPONSES
Participant: Jane Roberts
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
4
4
4
0
5
5
4
4
4
4
0
4
0

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

5
4
1
5
2
4
4
2
2
2
5
0
5
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
4
4
4
4
5
4
2
4
4
4
4
4
0
4
4
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PARTICIPANT RESPONSES
Participant: Myles Wilson
SCALE: 5 = strongly agree, 4 = agree, 2 = disagree, 1 = strongly disagree, 0 = no opinion

PART ONE: Supervision & Organization
STATEMENT
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.

The Program Supervisor provided guidance and instruction to me.
The Site Supervisor communicated information clearly to me.
The Executive Director was available and willing to listen to my comments and
suggestions.
I felt I had adequate time to prepare for my courses.
The World Passport Summer Program was well organized.
I understood how to teach most of the classes I was assigned.
The orientation was helpful.
I feel I have become a better teacher through this program.
The course materials provided by World Passport were helpful in my teaching.
The actual teaching hours were too long.
I received comments, encouragement and instruction regarding my teaching.
I should have been given my schedules sooner so I could have been better
prepared.
I felt the teachers were all treated equally.
I appreciated the supervision provided by the appointed team leader at each site.

RESULT
5
5
5
5
2
4
5
5
4
4
4
0
5
4

PART TWO: Transportation & Housing
15. I was pleased with the travel agency and how they arranged my airline tickets and
visa.
16. I felt the housing and transportation situations were explained clearly on the
website and in the contract.
17. I was comfortable in the home stay situations I was in.
18. I would prefer staying in a hostel or a dorm rather than home stay.
19. It was easy to communicate with my home stay families.
20. The transitions from one teaching location to another went smoothly.
21. I felt my daily commute to school was too long.
22. The orientation helped prepare me to live with a Taiwanese family.
23. I felt I was able to get around easily in my free time.
24. I felt my host family was very accommodating to me.
25. I was afraid to travel alone in Taiwan.
26. World Passport worked hard to accommodate my personal wishes concerning
housing.
27. World Passport worked hard to accommodate my personal wishes concerning
transportation (to, from and within Taiwan)

4
2
2
5
2
0
4
2
2
0
0
4
4
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PART THREE: Other Issues
STATEMENT
28.
29.
30.
31.
32.
33.
34.
35.
36.
37.
38.
39.
40.
41.
42.

I feel World Passport lived up to their responsibilities in the contract.
I feel I lived up to my responsibilities in the contract.
I feel the web page gave an adequate picture of what the program was about.
Teaching this summer was a rewarding experience for me.
I would recommend this program to others.
I feel the promotion of the program fairly portrayed the actual program.
The TA’s I had spoke excellent English.
The TA’s I had were very helpful.
The English textbook “True Colors” was easy to teach.
The skits chosen for Drama class were interesting and appropriate.
The interactions classes were interesting and appropriate
The activities classes were interesting and appropriate
The Q & A classes were interesting and appropriate
I had fun teaching English this summer.
I feel my students had fun learning English this summer.

RESULT
5
5
4
5
5
4
2
4
4
4
5
0
5
5
4
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APPENDIX H: SAMPLE CONTRACTUAL AGREEMENT FORM

World Passport Teacher Agreement
This agreement has been made and entered into on or before _________________ by and
between the World Passport organization (location and name of executive director
deleted) (hereafter referred as World Passport) and the person whose name is written
below.
Name: (please print your full name on the line below)
_______________________________________________
Address: (print your home address and telephone number here)
World Passport agrees to provide for and compensate (in accordance with any items
and/or conditions specified in this agreement) the person whose name appears on the line
above all the services listed below while he/she is serving as a teacher with World
Passport in Taiwan during the summer months of (year deleted).
1. Round trip airfare from a major West Coast city (San Diego, Los Angeles, San
Francisco, Portland, Seattle, or Honolulu) or from the Midwest or East Coast if
agreed upon by the Executive Director of World Passport . [Upon arrival in
Taiwan, World Passport representatives will meet the teachers at the airport and
transportation will be provided to the accommodations arranged.]
2. A weekly stipend of US$200/per week for each week of teaching in the World
Passport Summer Program.
3. Free accommodation while in Taiwan [Accommodation may be one or a
combination of the following: a hotel, a hostel, a school dormitory and/or home
stay with a Taiwanese family. Most of the time teachers are placed in home stays
with a Taiwanese family. This allows teachers a better chance to get to know
more about the culture and people of Taiwan.]
4. All transportation costs pertaining to the World Passport program while in
Taiwan.
5. World Passport will pay a personal accident insurance policy of US 60,000, which
covers your time in Taiwan.
6. World Passport will pay the cost of getting a visa to enter Taiwan and visa
renewal if applicable.
7. Teachers must pay for their own meals.
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World Passport will also:
1. Provide the necessary curriculum and teaching materials for each instructor.
[These materials include student course book for each student, instructor
handbooks, handouts with English learning activities and ideas and audio/video
equipment that may be required by the teacher.] These materials will be made
available to the teacher during the orientation and training seminars.
2. Provide orientation and teacher training seminars for all of the teachers and
teaching assistants.
3. Provide native speaking assistants who will act as teaching assistants in the
classroom, run errands when necessary and help to deal with any possible
communication problems.
4. Provide supervision at each teaching site.
The person whose name appears above agrees to:
1. Attend both the orientation and the teacher training seminars. This is a non-paid
week.
2. Work only as a teacher for World Passport while in Taiwan. [The program
supervisor of World Passport will make all final decisions regarding individual
teaching assignments concerning location, level of students, subjects and
schedule.]
3. Teach an average of 25 hours per week. However, teachers should be flexible to
situations when more teaching hours are necessary. In cases where teaching
hours are more than 25 hours a week, World Passport will arrange for less
teaching hours (equivalent to the overworked hours) during subsequent weeks.
4. Lead, plan and participate in the Sports, Cultural, and/or Music & Dance Camp
Activities.
5. Teach all classes assigned and use the curriculum and materials provided by
World Passport. It is a requirement that the course materials provided should be
covered first. However, the instructor is also encouraged to be creative by
enriching the course with additional teaching ideas or activities, which are
relevant to the curriculum. [Any problems concerning the curriculum should be
discussed with the program supervisor. The supervisor’s decision is final.]
6. Teach with competency, enthusiasm and creativity to the best of his/her ability
and to treat students with respect.
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7. Work amiably and in a constructive manner with all of the World Passport
instructors, staffs, assistants and supervisors.
8. Maintain a high moral standard of behavior expected of all instructors in Taiwan.
A high standard of moral behavior includes abstaining from the consumption of
alcoholic beverages at least 12 hours before the commencement of a teaching
program.
9. Obey all the laws of the government of Taiwan.
10. In the event that the person, whose name appears above, after arriving in Taiwan,
elects not to teach or does not behave in a suitable manner while teaching, the
instructor concerned must compensate World Passport for the airfare and other
expenses incurred and return to his/her home country immediately. The decision
of the Executive Director is final in these matters.

Additional Terms and Conditions
1. The minimum duration of the teaching period is 7 weeks (not counting the
orientation week) and could be extended to up to 10 weeks subject to the
requirements of the teaching programs. If a teacher cannot perform his/her duty
for at least 7 weeks due to whatever reason no salary will be paid. The salary will
be used to compensate World Passport for the airfare and expenses incurred.
2. Earlier arrival than the scheduled program time is permitted, provided that the
teacher makes the travel arrangements (in accordance with the dates and duration
of the program) and pays for his/her own airfare from his/her country.
Reimbursement of the airfare will be made two weeks after the programs have
started and will be based on the average airfare costs procured by other
instructors. Accommodations before the program begins are not the responsibility
of World Passport.
3. World Passport reserves the right to terminate this agreement before a teacher
departs from his/her country if a teacher is granted a visa for less than 60 days by
the Taiwanese Immigration Department.
4. World Passport will pay stipends in the following manner:
First payment:
One weeks pay after completion of the first week of teaching.
Second payment:
Two weeks pay after the third completed week of teaching.
Third payment:
Two weeks pay after the fifth completed week of teaching and so on.
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5. Extra Incentive: Any instructor who teaches for 8 weeks or more will be
rewarded an overnight trip to a designated tourist attraction in Taiwan. The
management of World Passport has the right to determine the destination of this
trip. A teacher who cannot travel on this overnight trip due to his/her personal
reasons will NOT be rewarded with an alternative trip or be compensated with the
cost of the overnight trip.
6. In the event that class programs are cancelled due to a natural disaster, such as a
typhoon, the teachers concerned may have to teach extra classes as a replacement
for the cancelled classes.
7. Teachers who extend their stay in Taiwan on their own accord MUST sign a
‘RELEASE OF RESPONSIBILITY FORM’ to protect World Passport from any
claims of loss due to injuries sustained, medical expenses incurred and other
monetary compensations during the extended stay. This form is obtainable from
the World Passport office.
We, the undersigned, do hereby enter into this agreement for services, as witnessed by
our signatures below:
World Passport
(Please sign your name below just as it was written above)
______________________________________
(name deleted), Executive Director

Date: ____________

______________________________________
World Passport Teacher

Date: ____________
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APPENDIX I: HOMESTAY APPLICATION FORM

INSTRUCTOR HOMESTAY APPLICATION FORM
Basic Information about Home Stay Accommodations
1. The most typical housing arrangements that World Passport arranges are home
stay accommodations for our teachers. Because of this, we would like to match
you up with a home stay family (families) that matches your own personal
preferences.
2. Instructors receive their own room with air conditioning. Married couples will
be placed together in the same host family.
3. While we may not always be able to place you within walking distance of the
teaching site, we will attempt to place you as close to the school as possible.
4. Transportation to and from the teaching site is usually by private car, driven by
a host family member unless you are located close enough to walk or ride a
bicycle.
5. In order to help us place you in as comfortable a home stay situation as possible,
could you please fill out the information below and send it to the Taiwan office
at (email address deleted).
Home Stay Form
Please complete the following and send it back to World Passport before May 15th.
NAME:

DO YOU SMOKE: __________

NATIONALITY:
BIRTHDAY: (Month)

SEX: _______
/ (Day)

/ (Year)

AGE: _____

PRESENT SCHOOL ATTENDING: _________________________
ARE YOU A VEGETARIAN? ___________
SPECIAL DIET? _________________________________________
DO YO HAVE ANY DISLIKES:
1) FOOD ____________________________________________
2) ANIMALS _________________________________________
3) OTHER ____________________________________________
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DO YOU HAVE ANY ALLERGIES? __________________________
WOULD YOU MIND STAYING WITH A FAMILY WHO HAS PETS?
DO YOU ENJOY SOCIALISING?

____________________________

ARE YOU VERY INDEPENDENT? ____________________________
DO YOU PREFER A QUIET SETTING? ________________________
WHAT ARE YOUR HOBBIES?
DO YOU HAVE ANY EXPECTATIONS OF YOUR HOST FAMILIES?

PLEASE WRITE A BRIEF SELF-INTRODUCTION TO YOUR HOST FAMILY.

Signature:

Date:

(address, phone number & email deleted)

